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INTRODUCTION 

 

 
Economics is the study of choices and decisions made regarding the scarce resources available. 

The world of economics contains a vast range of topics.  From the basic descriptions of 

economic systems, the intricacies of economic philosophies, the role of the individual, the 

business, and the government, there are many complex scenarios to ponder. 

 

In a one semester course, it would be impossible to include every element of economic thought, 

theory, and practice, yet a true introductory course would attempt to allow students to investigate 

the spectrum.   This curriculum is designed to provide a comprehensive overview of key 

economic principles.  It is not intended to provide the teacher with a daily calendar of lessons; 

nor is it to tell him or her how to teach the course.  Rather, its purpose is to demonstrate that 

many different strategies and assessment techniques may be used to accomplish the course 

objectives.  Each of the following units is presented with suggested Curricular Goals, Common 

Core Learning Standards, and a generic list of Materials, Strategies and Assessments.   Each unit 

also has two sample lessons.  The curriculum, as written, includes the Common Core Learning 

Standards.  Included in the sample lessons are challenging activities and assessments that are 

aligned with the Common Core. 

 

The suggested textbook for this course is Prentice Hall’s Economics- Free Principles in Action. 

Teachers should supplement the text with documents, current events, visual aids, film clips, and 

lively, thought-provoking discussions. In addition there are multiple websites available to assist 

the teacher in providing more extensive depth of content. 
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UNIT ONE 

 

Introduction to Economics 
 

 
 

CURRICULUM GOALS 

 

By the end of this unit, students will be able to: 

 Construct responses to questions based on a document 

 Define vocabulary terms based on context clues (consumers, producers, goods, needs, 

wants, standard of living and scarcity) 

 Determine the meaning of economics based on concepts discussed 

 Determine how the study of Economics impacts our everyday lives 

 Identify the factors of production 

 Formulate a list of examples regarding factors of production 

 Examine the basic economic questions that dictate economic decision making 

 Create solutions to the basic economic questions given a scenario 

 Work collaboratively with classmates to solve problems 

 Discuss opportunity costs 

 Define trade off 

 Evaluate the opportunity costs of choices 

 Define production possibilities curve 

 Plot points on a graph given specific information 

 Examine a production possibilities curve and draw conclusions from it 

 Analyze a production possibilities curve to determine opportunity costs 

 Define market economy, command economy, mixed economy and traditional 

economy 

 Determine a country’s economic system based on certain facts 

 Define free enterprise system 

 Analyze a primary source by indicating the central idea of the text through 

scaffolding questioning 

 Determine the characteristics and goals of a free enterprise system 

 Evaluate the extent to which the structure of the speech contributes to the meaning of 

the whole 

 Justify why the features and goals of the free enterprise system are positive for the 

people in America 
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COMMON CORE LEARNING STANDARDS 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

4-Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text. 

 

5-Analyze in detail how a complex primary source is structured, including how key sentences, 

paragraphs, and larger portions of the text contribute to the whole. 

 

10-By the end of grade 12, read and comprehend history/social studies texts in the grades 11–

CCR text complexity band independently and proficiently. 

Writing  

2-Write informative/explanatory texts, including the narration of historical events, scientific 

procedures/ experiments, or technical processes. 

 

4- Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

6-Use technology, including the Internet, to produce, publish, and update individual or shared 

writing products in response to ongoing feedback, including new arguments or information. 

 

 

MATERIALS 
 

 Overhead projector/Smart Board 

 Documents 

 Handouts 

 Images 

 Computers 

 

 

ASSESSMENTS 

  

 Scarcity Chart and Essay: Students will create a chart that shows how they spend the 

48 hours allocated to them on a typical weekend.  Then they will write a short essay 
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discussing how the data provided relates to the economic concept of scarcity (limited 

resources vs. unlimited wants). 

 Opportunity Costs: Give students a scenario that requires them to determine the 

opportunity costs of that situation. 

 Economic Systems: Using the CIA website, have students compare three nations with 

different economic systems.  Have them analyze the data to determine which 

economic system that nation uses. 

 Informative Essay: Students will write an informative passage explaining the speech 

delivered by President Obama on December 6, 2011.  In this passage students should 

include an introduction, a summary of the topic, quotations of the speech that show 

their understanding of the topic, discuss how the speech connects directly to a free 

enterprise system using vocabulary discussed in class and a concluding paragraph.  

 Multiple Choice Exam 
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SAMPLE LESSON 1 

AIM: How does the study of Economics impact our daily lives? 

CURRICULAR GOALS: 

 Students will be able to: 

 Construct responses to questions based on a document 

 Define vocabulary terms based on context clues (consumers, producers, goods, needs, 

wants, standard of living and scarcity) 

 Determine the meaning of economics based on concepts and terms discussed  

 Determine how the study of Economics impacts our daily lives 

COMMON CORE LEARNING STANDARDS: 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

4-Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text. 

Writing  

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

MOTIVATION: 

Pose the following question to students: If you had an unlimited amount of money, what would 

you buy? 

Students will share responses.  Teacher will use the following questions to elicit discussion: 

 Why did you decide to buy that?  What impacted your decision? 

 Do you have an unlimited amount of money in real life?  Why? 

 How do you decide what to buy with your limited amount of money? 
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Transition: 
Explain to students that money is a limited resource and consumers make decisions on how to 

spend that limited resource based on their personal situation. 

 

PROCEDURES: 

1. Divide the class in half.  Provide each side with one article.  Students will work in groups 

to read the article and complete the activities attached.  The following questions can be 

used to elicit discussion while students are working in groups: 

a. What are the key ideas of this article? 

b. How does the information in the article help you define the terms? 

c. Why do you think these terms are important to understand in context? 

2. Students will share their article and responses with the other half of the class.  The correct 

definitions of given terms based on the discussion of the articles will be determined. 

3. In the same groups, students will create a definition for the term “economics” using the 

vocabulary and concepts discussed during the class period.  This will be shared as a class. 

SUMMARY: 

 Why is it important to understand the key economic concepts and terms discussed today? 

 How does the study of Economics impact our daily lives? 

ASSESSMENT: 

Create a chart that shows how you spend the 48 hours allocated to you on a typical weekend.  

Then write a short essay discussing how the data you provided relates to the economic concept of 

scarcity (limited resources vs. unlimited wants). 

MATERIALS: 

 Articles with questions and vocabulary 
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Name:  _______________________________     Date: _______ 

CLASSROOM SIDE 1 

Slow job growth hampering consumer spending 

By Tim Mullaney, USA TODAY 

Updated 7/16/2012 8:06 PM  

After Monday's news that retail sales fell for the third month in a row, economists worry that 

consumers' spending appetite won't improve much the rest of the year. 

Retail sales dropped 0.5% last month, the first three-month stretch of falling sales since 2008, the 

Census Bureau said. Sales fell for gasoline because prices dropped, but sales of cars, furniture, 

building materials and restaurant meals dropped, too. The main culprit is slow job growth, 

Moody's Analytics economist Scott Hoyt said. "It doesn't matter how deep you dig, you can't 

find much good news," he said. "Unfortunately, (lower gas prices) have been trumped by the 

weaker job market." 

Consumers are still heavily in debt from the housing bubble and aren't getting raises, economists 

say. Household debt is still twice as high as a percentage of gross domestic product as it was in 

1982, when the U.S. also had a serious recession, Harvard University economist Carmen 

Reinhart said. Personal income per capita has risen only 0.4% in the first five months of this 

year, according to the Federal Reserve Bank of St. Louis. Adjusted for inflation, it's still below 

pre-recession peaks. 

"It's the combination of weak jobs and the evidence people get when they open their paychecks 

that it's not going anywhere," said Joel Naroff, president of Naroff Economic Advisors. 

"Businesses aren't sharing their profits with workers." 

Weak consumer spending is the biggest difference between this recovery and others past, said 

Reinhart, a historian of past financial crises who popularized the idea that post-crisis recessions 

last longer than other downturns. And because most consumers have fixed-rate mortgages, even 

a cut in rates or more quantitative monetary easing by the Federal Reserve does little to help 

consumers quickly, she said. 

"With a fixed mortgage, the only way to get the benefit of lower rates is to refinance," she said.  

Retailers are more hopeful, because job and income growth are still positive even though they're 

sluggish, said Jack Kleinhenz, chief economist of the National Retail Federation. The housing 

market is also stabilized, he said. Danger signs include a falling savings rate and a May spurt in 

http://content.usatoday.com/topics/topic/Organizations/Government+Bodies/Census+Bureau
http://content.usatoday.com/topics/topic/U.S
http://content.usatoday.com/topics/topic/Organizations/Schools/Harvard+University
http://content.usatoday.com/topics/topic/Organizations/Non-profits,+Activist+Groups/National+Retail+Federation
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consumer borrowing, which may be a sign households are having trouble staying on budget, he 

said. 

"I think we're kind of muddling through, waiting to see what might happen," he said. 

Directions: After your group has read the article, answer the following questions.  Provide 

specific evidence from the article that supports your response. 

Question/Response Evidence from text 

Summarize the article. 

 

 

 

 

 

 

Why have sales dropped according to this 

article? 

 

 

 

How have consumers’ economic well-being 

impacted sales? 

 

 

 

How is this recovery different than those of the 

past? 

 

 

 

What do you think people are spending their 

money on?  Why? 

 

 

 

How do you think producers are impacted 

based on the information in the article? 
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Directions: Using your responses to the questions and the information gathered from the article, 

define the following terms. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Consumer 

 

Goods 

 

Producer 

 

Needs 

 

Scarcity 

 

Wants 

 

Standard of 

living 
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Name:  _______________________________     Date: _______ 

CLASSROOM SIDE 2 

Your burger is about to get pricier  

By Hibah Yousuf @CNNMoneyInvest July 18, 2012: 10:47 AM ET 

NEW YORK (CNNMoney) -- As the widespread drought continues to damage grain crops 

across the Midwest, consumers could soon be facing steeper bills at the grocery store.  

"We haven't seen any rain at all, and based on that, food inflation is definitely a real threat," said 

Phil Flynn, senior energy analyst at the Price Futures Group in Chicago. 

The dry, scorching heat has had the most severe impact on corn crops.  

Nearly 40% of the corn planted across the nation is in poor or very poor condition, compared to 

just 11% at this time last year, according to the U.S. Department of Agriculture. 

The drought and the fear that conditions could worsen, further pressuring crop yields, has 

triggered a 50% spike in the prices of corn futures over the past month to $7.79 per bushel.  

On average, food prices typically rise 1% overall for every 50% jump in corn prices, said 

Richard Volpe, an economist for the Economic Research Service of the U.S. Department of 

Agriculture, but particular categories of food are impacted more severely.  

Analysts and economists predict that prices of beef, pork and poultry will jump the most, as corn 

is the main feedstock for chicken, cattle and pigs.  

Prior to the drought, analysts had predicted a 4% to 6% rise in retail beef prices, said Michael 

Miller, senior vice president of global research for the National Cattlemen's Beef Association.  

But if the drought lingers and the high cost of corn continues to weigh on farmers, consumers 

could face an increase as high as 10% for fresh protein at the grocery store, said Miller. That 

means beef prices could jump from an average of $4.35 per pound in 2011 to an average of 

nearly $4.80 per pound this year.  

The true extent of the increases won't be known until the crops are harvested later this year, and 

prices won't jump overnight of course. In fact, consumers will likely face the trickledown effect 

toward the end of this year, and into the start of 2013, Miller added.  

"We're in one of those situations where everyone is watching the weather and corn prices from 

the edge of their seats," said Miller. "This is the first time in a long time that we've had a drought 

this significant in the Corn Belt, and that's why the market is so nervous."  

https://twitter.com/intent/user?screen_name=cnnmoneyinvest
http://money.cnn.com/2012/07/11/investing/corn-prices/index.htm?iid=EL
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Weather experts aren't at all optimistic in their forecasts. According to AccuWeather.com senior 

meteorologist Alex Sosonowski, "the combination of too much heat and too little rain moving 

forward into the middle of August will prove to be too much for corn to take."  

While the price of meat and milk products will likely rise as a result of higher corn prices, other 

products, like a box of corn flakes, will remain relatively steady, according to the USDA's 

Economic Research Service, as prices for those types of foods are more heavily impacted by 

packaging, processing, advertising, and transportation. In fact, a 49% increase in corn prices only 

raises the price of a box of corn flakes by about 0.5%.  

In a recent interview with CNN, General Mills CEO Ken Powell said that grains like corn 

represent less than 10% of the company's total inputs, so although grains will be higher, modest 

inflation in other areas will mean that prices for consumers will remain stable.  

Directions: After your group has read the article, answer the following questions.  Provide 

specific evidence from the article that supports your response. 

Questions/Responses Evidence from text 

Summarize the article. 

 

 

 

 

Why is the price of food increasing? 

 

 

 

 

 

How will the damaged corn crops impact meat 

producers?  The price of meat at the stores? 

 

 

 

 

 

Why won’t consumers see the increase in 

prices right away? 

 

 

 

 

How will the increase in certain food prices 

impact consumer spending in other areas?  

Why?  

 

 

 

http://money.cnn.com/2012/07/18/investing/corn-prices-food-inflation/index.htm?iid=EL
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How will this impact consumer’s economic 

well being? 

 

 

 

 

Directions: Using your responses to the questions and the information gathered from the article, 

define the following terms. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Consumer 

 

Goods 

 

Producer 

 

Needs 

 

Scarcity 

 

Wants 

 

Standard of 

living 
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SAMPLE LESSON 2 

AIM: How do the features and goals of a free enterprise system benefit the American people? 

CURRICULAR GOALS: 

 Students will be able to: 

 Define free enterprise system 

 Analyze a primary source by indicating the central idea of the text through 

scaffolding questioning 

 Determine the characteristics and goals of a free enterprise system 

 Evaluate the extent to which the structure of the speech contributes to the meaning of 

the whole 

 Justify why the features and goals of the free enterprise system are positive for the 

people in America 

COMMON CORE LEARNING STANDARDS: 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

5-Analyze in detail how a complex primary source is structured, including how key sentences, 

paragraphs, and larger portions of the text contribute to the whole. 

 

10-By the end of grade 12, read and comprehend history/social studies texts in the grades 11–

CCR text complexity band independently and proficiently. 

Writing  

2-Write informative/explanatory texts, including the narration of historical events, scientific 

procedures/ experiments, or technical processes. 

 

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

6-Use technology, including the Internet, to produce, publish, and update individual or shared 

writing products in response to ongoing feedback, including new arguments or information. 
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MOTIVATION:  

Pose the following scenario to students while displaying the attached pictures: You are driving 

down Merrick Road with your friends.  You all must decide where you will go to lunch.  What 

do all of these fast food restaurants have in common? 

Students will share responses.  Display student responses on the board.  Teacher will use the 

following questions to elicit discussion: 

 How do all of these restaurants try to get you to go to them for lunch? 

 How do they all remain in business?  Why must they do this? 

*The response that should be focused on is competition. 

Transition:  

Each fast food restaurant is competing with one another.  They do this by keeping their prices 

down to try and get customers to spend money at their establishment.  Competition is a key 

component of a free enterprise system.  Today we will look at the characteristics and goals of a 

free enterprise system.  

 

PROCEDURES:  

1. Distribute activity sheet with document to students.  Break students into pairs and discuss 

the directions.   

2. Have students begin work.  The following questions can be used as discussion when 

students are working: 

a.  How does President Obama describe the history of the economic system of the 

United States? 

b. How has the economic system of the United States been hurt? 

c. How can the economic system be helped? 

d. What characteristics and goals does Obama state are necessary for a more stable 

economy? 

(Have students provide evidence from the text) 

*Note: Characteristics = competition, government intervention, choices, self-

interest and owning private property 

Goals = economic freedom, economic efficiency, economic equity, economic 

security, economic stability and economic growth 

(A list of characteristics and goals can be provided to help students complete the 

activity.  If done this way, the chart at the end should be taken out.) 

3. As a class, students will create a comprehensive chart of the goals and characteristics of a 

free enterprise system by sharing their thoughts about the text. 
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SUMMARY: 

 How did the speech made by President Obama provide an overview of the characteristics 

and goals of a free enterprise system? 

 How did the structure of the speech allow for an easy understanding of the topic?  Use 

specific evidence from the text. 

 How do the features and goals of the free enterprise system benefit the American people? 

ASSESSMENT: 

Write an informative passage explaining the speech delivered by President Obama on December 

6, 2011.  In this passage include an introduction, a summary of the topic, quotations of the 

speech that show your understanding of the topic, discuss how the speech connects directly to a 

free enterprise system using vocabulary discussed in class and a concluding paragraph.  

 

FOLLOW-UP ACTIVITY: 

Post your written response to the class blog.  You must respond to one other posting. 

 

MATERIALS: 

 Motivation pictures 

 Obama speech (text) 

 Obama speech (video) – can be used if students receive the whole speech 

o http://www.youtube.com/watch?v=VbnplgnVG4s 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.youtube.com/watch?v=VbnplgnVG4s
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MOTIVATION PICTURES: 

Pose the following scenario to students: You are driving down Merrick Road with your friends.  

You all must decide where you will go to lunch.  What do all of these fast food restaurants have 

in common? 
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Name: _______________________________    Date: _____________ 

Directions: President Obama made a speech regarding the economy on December 6, 2011.  In 

his speech, he mentions the key characteristics and goals of a free enterprise system.  In pairs, 

you will read the modified speech.  You will highlight key phrases, answer questions and 

determine the characteristics and goals of a free enterprise system.  The characteristics and goals 

are not identified as such in the speech; you and your partner must determine them based on the 

text and your responses to the questions.  You may repeat characteristics and goals.  Two 

examples have been completed for you. 

Free Enterprise: freedom of private business to organize and operate for profit in a competitive 

system  

Modified text of President Obama’s economic speech 

in Osawatomie, Kansas 

Published: December 6, 2011 

Questions/Responses Free Enterprise System 

Characteristics & Goals 

…It is great to be back in the state of Kansas. As many of 

you know, I’ve got roots here. I’m sure you’re all familiar 

with the Obamas of Osawatomie. Actually, I like to say 

that I got my name from my father, but I got my accent – 

and my values – from my mother. She was born in 

Wichita. Her mother grew up in Augusta. And her father 

was from El Dorado. So my Kansas roots run deep.  

My grandparents served during World War II -- he as a 

soldier in Patton’s Army, she as a worker on a bomber 

assembly line. Together, they shared the optimism of a 

nation that triumphed over a Depression and fascism. 

They believed in an America where hard work paid off, 

responsibility was rewarded, and anyone could make it if 

they tried -- no matter who you were, where you came 

from, or how you started out.  

These values gave rise to the largest middle class and the 

strongest economy the world has ever known. It was here, 

in America, that the most productive workers and 

innovative companies turned out the best products on 

Earth, and every American shared in that pride and 

success -- from those in executive suites to middle 

management to those on the factory floor. If you gave it 

your all, you’d take enough home to raise your family, 

send your kids to school, have your health care covered, 

and put a little away for retirement.  

Today, we are still home to the world’s most productive 

 

 

 

 

Why is America known as 

the land of opportunity? 

 

 

 

How was a large middle 

class able to grow in 

America? 

 

 

 

 

 

 

 

 

*Characteristic: Self-Interest = 

individuals are driven by self-

interest 

 

 

 

*Goal: Economic Equity = all 

people share the benefits of a 

free enterprise system 

*Goal: _______________ =  
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workers and innovative companies. But for most 

Americans, the basic bargain that made this country great 

has eroded. Long before the recession hit, hard work 

stopped paying off for too many people. Fewer and fewer 

of the folks who contributed to the success of our 

economy actually benefitted from that success. Those at 

the very top grew wealthier from their incomes and 

investments than ever before. But everyone else struggled 

with costs that were growing and paychecks that weren’t – 

and too many families found themselves racking up more 

and more debt just to keep up.  

For many years, credit cards and home equity loans 

papered over the harsh realities of this new economy. But 

in 2008, the house of cards collapsed. We all know the 

story by now: Mortgages sold to people who couldn’t 

afford them, or sometimes even understand them. Banks 

and investors allowed to keep packaging the risk and 

selling it off. Huge bets – and huge bonuses – made with 

other people’s money on the line. Regulators who were 

supposed to warn us about the dangers of all this, but 

looked the other way or didn’t have the authority to look 

at all.  

It was wrong. It combined the breathtaking greed of a few 

with irresponsibility across the system. And it plunged our 

economy and the world into a crisis from which we are 

still fighting to recover. It claimed the jobs, homes, and 

the basic security of millions – innocent, hard-working 

Americans who had met their responsibilities, but were 

still left holding the bag.  

Ever since, there has been a raging debate over the best 

way to restore growth and prosperity; balance and 

fairness. Throughout the country, it has sparked protests 

and political movements – from the Tea Party to the 

people who have been occupying the streets of New York 

and other cities. It’s left Washington in a near-constant 

state of gridlock. And it’s been the topic of heated and 

sometimes colorful discussion among the men and women 

who are running for president. 

… 

Some want to return to the same practices that got us into 

this mess. In fact, they want to go back to the same 

 

 

Why is America no longer 

the land of opportunity?  

How have Americans been 

hurt? 

 

 

 

 

 

 

 

 

 

 

 

 

Why is there a large amount 

of controversy now? 

 

 

 

 

Do you think this will solve 

the economic problems in 

 

 

 

 

 

 

*Characteristic: __________= 

 

 

 

 

 

 

 

 

 

*Goal: _________________= 
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policies that have stacked the deck against middle-class 

Americans for too many years. Their philosophy is 

simple: we are better off when everyone is left to fend for 

themselves and play by their own rules.  

Well, I’m here to say they are wrong. I’m here to reaffirm 

my deep conviction that we are greater together than we 

are on our own. I believe that this country succeeds when 

everyone gets a fair shot, when everyone does their fair 

share, and when everyone plays by the same rules. Those 

aren’t Democratic or Republican values; 1% values or 

99% values. They’re American values, and we have to 

reclaim them.  

You see, this isn’t the first time America has faced this 

choice. At the turn of the last century, when a nation of 

farmers was transitioning to become the world’s industrial 

giant, we had to decide: would we settle for a country 

where most of the new railroads and factories were 

controlled by a few giant monopolies that kept prices high 

and wages low?  

Theodore Roosevelt disagreed. … He believed then what 

we know is true today: that the free market is the greatest 

force for economic progress in human history. It’s led to a 

prosperity and standard of living unmatched by the rest of 

the world.  

But Roosevelt also knew that the free market has never 

been a free license to take whatever you want from 

whoever you can. It only works when there are rules of 

the road to ensure that competition is fair, open, and 

honest. And so he busted up monopolies, forcing those 

companies to compete for customers with better services 

and better prices. And today, they still must. He fought to 

make sure businesses couldn’t profit by exploiting 

children, or selling food or medicine that wasn’t safe. And 

today, they still can’t.  

 “Our country,” he said, “…means nothing unless it means 

the triumph of a real democracy…of an economic system 

under which each man shall be guaranteed the opportunity 

to show the best that there is in him.” 

… 

the U.S. or make them 

worse?  Explain. 

 

                                              

According to President 

Obama, what is needed to 

help the economic system? 

 

 

 

 

 

Why is a free enterprise 

system beneficial? 

 

 

What is essential for a 

successful free enterprise 

system? 

 

 

 

 

What does this quote mean? 

 

 

 

 

 

*Characteristic: __________= 

 

 

 

 

 

 

 

 

 

 

*Characteristic: __________= 
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Remember that in those years, in 2001 and 2003, 

Congress passed two of the most expensive tax cuts for 

the wealthy in history, and what did they get us? The 

slowest job growth in half a century… 

Remember that in those years, thanks to some of the same 

folks who are running Congress now, we had weak 

regulation and little oversight, and what did that get us? 

Insurance companies that jacked up people’s premiums 

with impunity, and denied care to the patients who were 

sick. Mortgage lenders that tricked families into buying 

homes they couldn’t afford. A financial sector where 

irresponsibility and lack of basic oversight nearly 

destroyed our entire economy. 

We simply cannot return to this brand of Your-on-your-

own economics if we’re serious about rebuilding the 

middle class in this country.  

… 

This kind of inequality – a level we haven’t seen since the 

Great Depression – hurts us all. When middle-class 

families can no longer afford to buy the goods and 

services that businesses are selling, it drags down the 

entire economy, from top to bottom. America was built on 

the idea of broad-based prosperity… 

More fundamentally, this kind of gaping inequality gives 

lie to the promise at the very heart of America: that this is 

the place where you can make it if you try… 

It’s heartbreaking enough that there are millions of 

working families in this country who are now forced to 

take their children to food banks for a decent meal… 

Fortunately, that’s not a future we have to accept. Because 

there’s another view about how we build a strong middle 

class in this country – a view that’s truer to our history; a 

vision that’s been embraced by people of both parties for 

more than two hundred years…It’s a view that says in 

America, we are greater together – when everyone 

engages in fair play, everyone gets a fair shot, everyone 

does their fair share.  

So what does that mean for restoring middle-class security 

 

How can the government be 

blamed partly for the 

economic downturn? 

 

 

 

 

 

 

 

 

How does inequality hurt 

the economic system? 

 

 

What do you think the 

italicized phrase means? 

 

 

 

 

 

 

 

 

*Characteristic: __________= 

 

 

 

 

 

 

 

 

*Goal: _________________= 

 

 

*Characteristic: _________= 

 

 

 

 

 

 

 

 

*Goal: _________________= 
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in today’s economy? 

It starts by making sure that everyone in America gets a 

fair shot at success. The truth is, we’ll never be able to 

compete with other countries when it comes to who’s best 

at letting their businesses pay the lowest wages or pollute 

as much as they want. That’s a race to the bottom that we 

can’t win – and shouldn’t want to win. Those countries 

don’t have a strong middle-class. They don’t have our 

standard of living.  

The race we want to win – the race we can win – is a race 

to the top; the race for good jobs that pay well and offer 

middle-class security. Businesses will create those jobs in 

countries with the highest-skilled, highest-educated 

workers; the most advanced transportation and 

communication; the strongest commitment to research and 

technology.  

… 

But what hasn’t changed – what can never change – are 

the values that got us this far. We still have a stake in each 

other’s success. We still believe that this should be a place 

where you can make it if you try. And we still believe, in 

the words of the man who called for a New Nationalism 

all those years ago, “The fundamental rule in our national 

life – the rule which underlies all others – is that, on the 

whole, and in the long run, we shall go up or down 

together.”  

… 

 

 

Why are other countries 

lacking a strong middle 

class? 

 

 

 

How can “good jobs that 

pay well” help the economy 

in the long run? 

 

 

 

What “values” is President 

Obama referring to? 

 

 

 

 

*Goal: _________________= 

Free Enterprise System 

Characteristics Goals 

1. 

 

1. 

2. 

 

2. 
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3. 

 

3. 

4. 

 

4. 

5. 

 

5. 

 

 

6. 
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UNIT TWO 

 

Financial Literacy I 
 
 

CURRICULUM GOALS 

 

By the end of this unit, students will be able to: 

 

 Define tax 

 Analyze primary sources by identifying its central ideas 

 Evaluate multiple sources of information presented in diverse formats and media 

 Describe the services that are provided through tax dollars 

 Determine the importance of taxes 

 Determine the importance of a government budget and how taxes help determine that 

budget 

 Answer questions based on research assignment 

 Create a city budget based on tax revenue 

 Explain why all finances go through Congress according to the Constitution 

 Define progressive tax, regressive tax and proportional tax 

 Describe examples of each type of tax 

 Evaluate the fairness of each type of tax 

 Define net, gross and taxable income 

 Calculate income taxes  

 Define W-2 form 

 Define W-4 form 

 Define 1040,A, and EZ form 

 Determine when each type of form should be filled out given certain scenarios 

 Define saving 

 Define investing 

 Compare and contrast saving and investing 

 Identify the pros and cons of saving and investing 

 Summarize the different investment options available; stocks, mutual funds and 

bonds 

 Determine when people should start investing 

 Describe risk tolerance 

 Evaluate own risk tolerance 

 Explain diversification 

 Define NYSE 

 Describe the Dow Jones Average 

 Define blue chip stocks 

 Define insider 
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 Demonstrate understanding the value of stocks 

 Determine the necessary knowledge needed when investing in stocks 

 Define SEC 

 Determine how the government regulates the stock market 

 Explain the goals of the SEC 

 Identify who the SEC protects 

 Show the advantages and disadvantages of mutual funds 

 Analyze why people invest in mutual funds 

 Determine the advantages and disadvantages of investing in bonds 

 Explain why people invest in bonds 

 Define budget 

 Explain what components should be taken into account when budgeting 

 Analyze advice provided regarding budgets by determining the central ideas of the 

articles 

 Compare and contrast secondary sources by citing specific textual evidence 

 Create a budget plan  

 Define pay stub 

 Describe the different components of a pay stub 

 Determine why it is important to understand how to interpret your pay stub 

 Define labor market 

 Determine why men and women are not paid equally 

 Examine statistics relating to wages 

 Create solutions to gender discrepancy in the workplace 

 Define mortgage 

 Explain the difference between buying and renting a home 

 Determine the advantages and disadvantages between buying and renting a home 

 Evaluate personal needs in order to determine whether buying or renting is suitable 

 Define 401K and IRA 

 Identify the steps to be taken to plan for retirement 

 

COMMON CORE LEARNING STANDARDS 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 



 29 

3-Evaluate various explanations for actions or events and determine which explanation best 

accords with textual evidence, acknowledging where the text leaves matters uncertain. 

 

4-Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning, and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. 

Writing  

1-Write arguments focused on discipline-specific content. 

 

2-Write informative/explanatory texts, including the narration of historical events, scientific 

procedures/ experiments, or technical processes. 

 

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

6-Use technology, including the Internet, to produce, publish, and update individual or shared 

writing products in response to ongoing feedback, including new arguments or information. 

 

7-Conduct short as well as more sustained research projects to answer a question (including a 

self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 

synthesize multiple sources on the subject, demonstrating understanding of the subject under 

investigation. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

 

MATERIALS 

 

 Computers 

 Websites 

o http://www.youtube.com/watch?v=6Q3NPgHZzDo 

o http://www.gpo.gov/fdsys/pkg/BUDGET-2013-BUD/pdf/BUDGET-2013-

BUD.pdf 

 Handouts 

 Documents; primary and secondary 

 Tax Schedule 

 Stock Tables 

http://www.youtube.com/watch?v=6Q3NPgHZzDo
http://www.gpo.gov/fdsys/pkg/BUDGET-2013-BUD/pdf/BUDGET-2013-BUD.pdf
http://www.gpo.gov/fdsys/pkg/BUDGET-2013-BUD/pdf/BUDGET-2013-BUD.pdf
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ASSESSMENTS 

  

 Mayor for the day!  Students will create a budget for their city that will be based 

on tax revenue.  Students will be provided with how much the city receives in tax 

revenue and will be instructed to create a budget to run the city based on that 

amount. 

 Calculating Income Taxes: Students will calculate income taxes based on given 

scenarios. 

 Building Wealth in Stocks:  Students will be given a set amount of “money” to 

invest in stocks.  They will be provided with stock tables in order to invest their 

money.  Then they will be given stock tables from a later date in order to 

determine if their investments made them or lost them money. 

 Budget Project: Students will create a monthly budget based off of spending data 

they collect over a three day period.   

 Multiple Choice Exam 
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SAMPLE LESSON 1 

 

AIM: Why is it important for the government to collect taxes? 

CURRICULAR GOALS:  

 Students will be able to: 

 Define tax 

 Analyze primary sources by identifying its central ideas 

 Evaluate multiple sources of information presented in diverse formats and media 

 Describe the services that are provided through tax dollars 

 Determine the importance of taxes 

 Determine the importance of a government budget and how taxes help determine that 

budget 

 Answer questions based on research assignment 

 Create a city budget based on tax revenue 

COMMON CORE LEARNING STANDARDS: 

Reading  

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

7- Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. 

Writing  

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

7-Conduct short as well as more sustained research projects to answer a question (including a 

self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 

synthesize multiple sources on the subject, demonstrating understanding of the subject under 

investigation. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

MOTIVATION: School House Rock Video 
Show students video and have them answer the following questions: 

 What is a tax? 
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 What are taxes used for? 

 Do you pay taxes now?  Explain. (*Note: Mention the taxes taken out of 

paychecks) 

Transition:  

Explain to students that the government collects taxes as a source of revenue.  They use this 

money to run their programs. 

 

PROCEDURES: 

1. Have students log onto the computers and begin to analyze the federal budget.  As 

students are working on the activity, the following questions can be used to elicit 

discussion: 

a. How does President Obama propose rebuilding the economy?  

b. How is the federal budget structured? 

c. What do you think is the most important part of the budget?  Least important?  

Why? 

d. How can we connect the budget to taxes? 

2. Once students have completed the activity, discuss the questions as a class. 

a. Budget Message from the President 

i. According to President Obama, what is essential to rebuild the economy 

and strengthen the middle class?  

ii. How will Obama use the budget of the federal government to help better 

the economy? 

b. Cutting waste, reducing the deficit, and asking all to pay their fair share 

i. How does the government plan to free the economy from historic deficits 

and growing debts? 

ii. According to the text, where was money being wasted?  Why?  Why is 

accountability essential to solving this problem? 

c. Department Budgets 

i. Look through all the departments that are part of the federal budget.  Pick 

3 that you believe are the most important.   

ii. For each department, determine the following information: 

1. Amount of funding 

2. Increase or decrease percentage in funding from the previous year 

3. What the funding will be used for 

SUMMARY: 

 Why is it important for the federal government to collect taxes? 

 Why is the federal budget essential in determining how tax money will be used? 

 What do you think would happen if the government did not collect taxes? 

 Is the federal government the only government that collects taxes?  If not, who else? 
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ASSESSMENT: 

 Mayor for the day!  Students will create a budget for their city that will be based on tax revenue.  

Students will be provided with how much the city receives in tax revenue and will be instructed 

to create a budget to run the city based on that amount. 

 

MATERIALS: 

 School House Rock: http://www.youtube.com/watch?v=6Q3NPgHZzDo 

 Online Website for 2013 Federal Budget: http://www.gpo.gov/fdsys/pkg/BUDGET-

2013-BUD/pdf/BUDGET-2013-BUD.pdf 

 Handouts 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.youtube.com/watch?v=6Q3NPgHZzDo
http://www.gpo.gov/fdsys/pkg/BUDGET-2013-BUD/pdf/BUDGET-2013-BUD.pdf
http://www.gpo.gov/fdsys/pkg/BUDGET-2013-BUD/pdf/BUDGET-2013-BUD.pdf
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Name: _________________________________     Date: _______ 

 

Taxes 
 

Introduction Video 
1. What is a tax? 

 
2. What are taxes used for? 

 

3. Do you pay taxes now?  Explain. 

 

 

Essential Questions: Why is it important for the government to collect taxes?  Why is the 

federal budget essential in determining how tax money will be used? 

 

Directions: Complete the following activity below using the Internet in order to answer the 

essential questions displayed above. 

 

2013 Federal Budget 

Budget Message from the President 

1-According to President Obama, what is essential to rebuild the economy and strengthen the 

middle class?  

 

2-How will Obama use the budget of the federal government to help better the economy? 

 

 

Cutting waste, reducing the deficit, and asking all to pay their fair share 

1-How does the government plan to free the economy from historic deficits and growing debts? 

 

2-According to the text, where was money being wasted?  Why?  Why is accountability essential 

to solving this problem? 

 

 

Department Budgets 

1-Look through all the departments that are part of the federal budget.  Pick 3 that you believe 

are the most important.  Record them below. 

 

 
2-For each department, determine the following information: 

a. Amount of funding: 
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b. Increase or decrease percentage in funding from the previous year: 

 

 

c. What the funding will be used for: 

 

 

 

 

 

 

 

Critical Thinking 

1. Why is it important for the federal government to collect taxes? 

 

 

2. Why is the federal budget essential in determining how tax money will be used? 

 

 

 
3. What do you think would happen if the government did not collect taxes? 

 

 

 

4. Is the federal government the only government that collects taxes?  If not, who else?  

Why? 
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READ ALL ABOUT IT! 
_________ (name) becomes MAYOR! 
 

Tax Revenue 

$ __________________ 

 

Budget for 2013 

Expenditure Amount ($) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total $____________ 
Why did you choose to spend the money on those expenditures? 

 

 

Did you spend more than the tax revenue or less?  Does this mean you created a deficit or a 

surplus? 

 

 

Why was the tax revenue important for your city? 

Directions: You have been 

elected mayor of the city!  

You now must create a budget 

for the city based on tax 

revenue.  The tax revenue for 

the city is $____________.  

You must decide what that 

money should be spent on in 

order to efficiently run the 

city.  (HINT: You may use 

NYC’s budget as a reference). 
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Based on the information gathered today, use the chart below to create a list of government jobs 

at each level (jobs that are paid for through tax dollars!) 

 

Local State Federal 
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SAMPLE LESSON 2 

 

AIM: How do I effectively budget my money? 

CURRICULAR GOALS: 

 Students will be able to: 

 Define budget 

 Explain what components should be taken into account when budgeting 

 Analyze advice provided regarding budgets by determining the central ideas of 

the articles 

 Compare and contrast secondary sources by citing specific textual evidence 

 Create a budget plan  

COMMON CORE LEARNING STANDARDS: 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning, and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. 

Writing  

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

MOTIVATION: 

Students will be instructed to respond to the following questions: 

 How much money do you make each week? 

 What do you spend your money on each week? 
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 Do you spend all of your money or are you able to save?  Do you ever spend more than 

what you make? 

Transition:  

Explain to students that when creating a budget, it is essential to know how much money you are 

taking in and how much money you are spending. 

 

PROCEDURES: 

1. Essential vocabulary terms should be defined.  Have students define terms by 

brainstorming together what they believe they are. 

a. Budget 

b. Pay yourself first 

c. Fixed Expenses* 

d. Estimated Variable Expenses* 

e. Periodic Expenses* 

f. Luxuries 

*Have students come up with examples 

2. Distribute articles to students.  Have students compare and contrast the information in the 

articles.  Have students work in pairs.  The following questions can be used to elicit 

discussion: 

a. What tips do the articles provide for effectively creating a budget? 

b. What is similar between the articles?  Different? 

c. What information do you find the most useful?  The least?  Why? 

d. How can this information be used to help create your own budget? 

3. Distribute sample budgets to students.  Have students analyze the budgets.  Have students 

work in pairs.  The following questions can be used to elicit discussion: 

a. How are the sample budgets similar?  Different? 

b. Do these budgets have the components that were discussed earlier? Explain. 

c. How can these examples be used to help create your own budget? 

4. Using the income provided by students at the beginning of class, have students create a 

budget for the week.  The information from the articles and components from the sample 

budgets should be considered when students are designing theirs. 

 

SUMMARY: 

EXIT Ticket: How do I effectively budget my money? 

 

 

ASSESSMENT: 

 Budget Project: Students will create a monthly budget based off of spending data they collect 

over a three day period.   
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MATERIALS: 

 Handout 

 Articles 

 Budget Samples 

 Budget Project 
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Name: ________________________________    Date: _____________ 

 

Budget 

 
How much money do you make each week? (This can be from a job or money your parents give 

you) 

 

What do you spend your money on each week? 

 

 

 

 

 

 

Do you spend all of your money or are you able to save?  Do you ever spend more than what 

you make? 

 

 

 

 

 

 

When creating a budget it is essential you know how much money is coming in and how much 

money is going out.   

 

Budget: ______________________________________________________________________ 

 

There are certain components that must be part of every budget. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$ 

 

 

Pay yourself first: 

It is 

recommended 

that this is 10% 

of your income 

Luxuries: 

Estimated Variable 

Expenses:  

Periodic Expenses: 

Fixed Expenses: 
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Budgeting advice from the experts… 
 

Directions: Read the two articles provided regarding budgets.  Compare and contrast the advice 

provided in each article. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How can this information be used to help create your own budget? 

 

 

Article #1:  “How to Budget Your Money” 

 

Tips Provided: 

Article #2: “Building a Budget” 

 

Tips Provided: 

 

Similarities: 

Differences: 
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Directions: Analyze the two sample budgets provided.  Compare and contrast the components of 

each.  Determine if they contain the components discussed at the beginning of the class period. 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How can these budget samples be used to help you create your own budget? 

Budget #1: 

What components does this plan have that 

budget #2 does not? 

 

 

 

 

 

Does this budget plan contain the 

components discussed earlier?  Provide 

examples and identify which component 

they are. 

 

Budget #2: 

What components does this plan have that 

budget #1 does not? 

 

 

 

 

 

Does this budget plan contain the 

components discussed earlier?  Provide 

examples and identify which component 

they are. 

 

What components are the same? 
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How to Budget Your Money 

Published: Wednesday, 30 Jul 2008 | 4:32 PM ET  

By: Carmen Wong Ulrich 

On The Money Host 

I was on the TODAY show Wednesday 

where I got to present one of my favorite 

budgeting devices: The Pie. No matter what 

your income, keeping certain 'optimal' 

percentages in mind--especially on the big-

budget items like housing and transportation--

of where your money should be going every 

month offers solid guidelines that will protect 

you when times get tight and offer you options 

to save and grow your money when the 

money's rolling in. Here's a breakdown of what 

I chatted on with Al Roker:  

 

Whether you're a renter or buyer, put away 

30% of your monthly take-home income for 

housing costs. This includes a mortgage or 

lease, taxes and insurance.  

 

Transportation should make up no more than 

18% of your expenses. If you drive, make sure 

you count gas, insurance, maintenance and 

parking. If you use public transportation, 

include your commuter pass or rail card. 

 

If you have debt, paying it down should not 

exceed 10% of your monthly income. If you're 

lucky enough to be debt free, use this slice of the pie toward something else, like savings, or as 

an emergency fund. 

 

Give food, toiletries and other things you need on a daily basis no more than 14% of your pie. 

This is a tricky one, because as food prices go up you will see that it becomes hard to keep your 

expenses flat and you may have to find the money by borrowing from another slice. 

 

Put 7% toward household costs, such as energy, phone and cable bills. And even though it's 

summer now, don't forget about that massive heating bill that's coming to your mailbox in a 

few months. Plan accordingly. 

 

Socking away 10% of your take-home income (or more) for savings purposes is important for 

two reasons: you can use this money for short-term items like vacations as well as longer-term 

goals like retirement.  

 

 

http://www.cnbc.com/id/15837548/cid/118054
http://www.cnbc.com/id/15840232/?play=1&video=808017991
http://www.cnbc.com/id/25802612/
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Finally, 11% of the money pie should be allocated for "everything else." What's that include? 

Whatever's been left out. Charity, clothing, childcare, additional medical costs and other 

miscellaneous costs.  

 

Use these guidelines to make your own money chart. You might be surprised to see where all 

that cash is going -- and you'll be able to tell where and when expenses are getting out of whack. 

Resource: http://www.cnbc.com/id/25933653/How_to_Budget_Your_Money 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.cnbc.com/id/25933653/How_to_Budget_Your_Money
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Building a budget 

How to gain control of your money. 

It’s never too soon to put yourself in control of your money and stop letting it control you. A 

budget will give you financial peace of mind and, if you’re struggling to make ends meet after a 

job loss, it can help you stretch the income you have. 

 

Here are some strategies to help you start building a budget now. 

Dare to dream.  
Write down the financial goals you want to achieve in the next few years and the ones you want 

to accomplish for the long term.  Use your imagination. Even if you’ve made money mistakes in 

the past, you can change things in the future. Visualizing new goals is the first step to making 

them happen. Remember: Don’t get hung up on creating a list you can set in stone. You can 

always update it. 

Know your take-home pay.  

Many people overestimate their purchasing power. They look at their total salary as the money 

available to spend. You should base your spending plan on your net income. That’s the cash you 

bring home after your employer deducts taxes, social security, flexible spending account 

allocations, and 401(k) deductions. 
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Map it out. 
Create a simple spreadsheet showing your net income for the month and where the money will 

go. Divide your expenses into fixed expenses (those that stay the same from month to month, 

such as a mortgage payment or cable television bill) and variable ones (those that may change, 

such as fuel bills or entertainment). Base the amounts for each category on what you spend now.  

There are many budgeting software tools available. 

Do some detective work.  

Having trouble creating your budget because you don’t know how much you spend on groceries 

and other variable purchases? There’s a solution that takes just minutes a week:  Track your 

monthly out-of-pocket spending by using a spending journal. Simply write down every purchase 

in a small pad each day. You can also save all of your receipts and tally them by category at the 

end of each week. If you use your debit card for most purchases, you can track your spending 

through your online banking account. 

Customize it. 

The beauty of creating a monthly budget is that you can tailor it to your personal needs. Once 

you’ve figured out how much to set aside for your fixed expenses, divide what is left among the 

items where you have more room to maneuver, like groceries and entertainment. There’s no 

“right” amount to spend on each one, so if you love going to football games but rarely dine out, 

build your budget accordingly. 

How to Budget 

Create a budget in 4 simple steps. 

1. Track your daily spending. A pen and spending journal, which can be a small note pad, 

are all it takes. 

2. Calculate your income and expenses a month ahead of time. Check in with your partner 

before finalizing the list.  

3. Find ways to decrease spending. Adopt just one new way of trimming expenses each 

week and you’ll find your overhead shrinking fast. 

4. Uncover ways to increase your income. Use a talent–writing, home repair, teaching a 

musical instrument–to start a small side business for extra income. A side benefit: you 

can take the business full-time if you ever lose your job. 

Take stock.  
Keep track of your spending each month via your spreadsheet to see how you’re doing. If you’re 

exceeding your budget in some categories consistently, cut back elsewhere so you don’t fall 

behind. 

Resource: Bank of America 

http://learn.bankofamerica.com/articles/money-management/building-a-budget.html 

 

http://learn.bankofamerica.com/articles/money-management/building-a-budget.html
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Total Expenses: _____________ 
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Name: ________________________________    Date: _____________ 

 

 

Budget Project 
 

 

This project is due on ______________ and is worth 100 points! 

 

 

 
 

 

Project Introduction: Over the next several days, you will be keeping track of your 

spending using the charts attached.  At the end of the project, you will use your 

day to day spending charts to create a monthly budget.  The charts will be checked 

every day to ensure you are keeping up with the work.  If you are not, the points 

for that day will be deducted.  Read over the passage on the next page in order to 

introduce yourself to the project.  Then begin recording!  Make sure you answer 

the reflection questions at the end of the project.  
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Day #1  ___________        ____________       ____,     _________ 
      Day of the week       Month          Day Year 

 

 

 

 

 

 

 

 

 

Expense Cash 

Amount  

Debit 

Amount  

Check 

Amount 

Charge 

Amount 

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

   

 

 

  

 

 

Totals for each           $__________  $___________   $ _________    $ __________ 
 

 

Total money spent for the day (add the totals of each column together) = $__________________ 

Points Earned 

for the day… 

         

 

_________/5 
 

Total Money 

Spent Today 

Points 

earned for 

the chart… 
         

_______/15 
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Day #2  ___________        ____________       ____,     _________ 
      Day of the week       Month          Day Year 

 

 

 

 

 

 

 

 

 

Expense Cash 

Amount  

Debit 

Amount  

Check 

Amount 

Charge 

Amount 

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

   

 

 

  

 

 

Totals for each           $__________  $___________   $ _________    $ __________ 
 

 

Total money spent for the day (add the totals of each column together) = $__________________ 

Points Earned 

for the day… 

         

 

_________/5 
 

Total Money 

Spent Today 

Points 

earned for 

the chart… 

         

_______/15 
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Day #3  ___________        ____________       ____,     _________ 
      Day of the week       Month          Day Year 

 

 

 

 

 

 

 

 

 

Expense Cash 

Amount  

Debit 

Amount  

Check 

Amount 

Charge 

Amount 

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

   

 

 

  

 

 

Totals for each           $__________  $___________   $ _________    $ __________ 
 

 

Total money spent for the day (add the totals of each column together) = $__________________ 

Points Earned 

for the day… 

         

 

_________/5 
 

Total Money 

Spent Today 

Points 

earned for 

the chart… 

         

_______/15 
 



 56 

Planning your Monthly Budget… 

 
 

I make $ __________________ each month (through work and/or allowance) 

 

 

 

I make this through the following ways  

 

 

Money earned through… Amount earned ($)… 

 

Take-home pay (paycheck after taxes  make 

sure you total the paychecks for the month to 

get this number) 

 

 

 

Overtime pay 

 

 
 

 

 

Investment Earnings 

 

 

 

Interest on savings accounts 

 

 

 

Other Income 

 

 

 

Total income (should equal number placed in 

“I make $ _________ each month”) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Points 

earned for 

the chart… 

         

_______/15 
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Planning your Monthly Budget… 
 

Expenses paid each month  

 

Payment Due… Amount spent ($)… 

Rent/House Payment (including utilities) 

 

 

Insurance (Health, Disability, life) 

 

 

Gas 

 

 

Cell Phone 

 

 

Car Insurance 

 

 

Charitable Donations 

 

 

Food 

 

 

Car payment 

 

 

Clothing 

 

 

Entertainment 

 

 

Miscellaneous daily expenses 

 

 

 

Total expenses 

 

 

Monthly Net Income  (income – 

expenses) 

$ 

 

 

Available to save or invest (ideally you 

want this number to be at least 10% of 

your income) 

 

 
 

 

 
      

 

 

Points 

earned for 

the chart… 

         

_______/15 

 



 58 

Project Reflection Questions 

 
1. Are you spending most of your money each day on luxury items or items that are a 

necessity?  Supply an example of this. (5pts) 

 

 

 

 

 

 

 

2. What is your total income per month?  Your total expenses? (5pts) 

 

 

 

 

 

 

 

 

3. Are you spending more than you make or are you making more than you spend?  Explain 

your response. (5pts) 

 

 

 

 

 

 

 

 

4. What can you do to save/invest more money each month? (5pts) 

 

 

 

 

 

 

 

 

 

5. How can you use this planning strategy to plan for the future? (5pts) 
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UNIT THREE 

 

Financial Literacy II 
 
 

CURRICULUM GOALS 

 

By the end of this unit, students will be able to: 

 Define credit, APR and interest rate 

 Provide examples of credit 

 Analyze a primary source in order to determine its central idea 

 Examine the credit rules of 2010 and determine why they were created 

 Determine the pros and cons of using credit by using information from a variety of 

resources 

 Write an argument indicating whether the pros of credit outweigh the cons or vice 

versa  

 Identify the reasons for using credit 

 Explain what people look for when opening up a credit card 

 Determine whether or not teens should use credit cards 

 Define consolidation loan, Consumer Credit Counseling Service, consumer-reporting 

agency, credit report and Equal Credit Opportunity 

 Summarize ways in which to establish good credit and avoid bad credit 

 Define unscrupulous lenders 

 Explain the problem that arises when lenders prey on borrowers 

 Determine how to protect yourself against unscrupulous lenders 

 Describe the new mortgage regulations 

 Analyze the benefits and consequences of the new regulations 

 Define insurance 

 Identify different types of insurance and when they should be used 

 Define health insurance 

 Compare and contrast the healthcare systems of the United States and Great Britain 

using different forms of media 

 Explain how the new Healthcare Law impacts Americans 

 Determine how the economy and healthcare are connected 

 Define homeowners insurance, household inventory, actual cash value, replacement 

value and floater policy 

 Create a “mini” household inventory 

 Explain the importance of homeowners insurance 

 Define auto insurance 

 Identify the different policies available 
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 Determine the importance of auto insurance  

 Create an auto insurance commercial 

 

COMMON CORE LEARNING STANDARDS 

Reading  

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 

4-Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning, and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. 

Writing  

1-Write arguments focused on discipline-specific content. 

 

2-Write informative/explanatory texts, including the narration of historical events, scientific 

procedures/ experiments, or technical processes. 

 

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

6-Use technology, including the Internet, to produce, publish, and update individual or shared 

writing products in response to ongoing feedback, including new arguments or information. 

 

7-Conduct short as well as more sustained research projects to answer a question (including a 

self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 

synthesize multiple sources on the subject, demonstrating understanding of the subject under 

investigation. 

 

8-Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 

specific task, purpose, and audience; integrate information into the text selectively to maintain 
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the flow of ideas, avoiding plagiarism and overreliance on any one source and following a 

standard format for citation. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

MATERIALS 

 

 Computers/Laptops 

 Smart Board 

 Websites 

o http://www.pbs.org/wgbh/pages/frontline/sickaroundtheworld/view/ 
o http://www.healthcare.gov/law/features/index.html 

 Handouts 

 Documents; primary and secondary 

 

ASSESSMENTS 

  

 Pros and Cons of Using Credit: Have students write a persuasive argument based on their 

response to the AIM question.  The following should be considered for guidelines: 

o Introduce the topic by explaining both the pros and cons of using credit 

o Choose a side and develop that claim thoroughly using class activities and 

discussion 

o Conclude the argument 

 Credit Rules 2010 Project:  Have students research the 2010 credit rules and create an 

informational brochure about them.  To include analysis, have students determine why 

these credit rules were created. 

 Financial Crisis Article: Provide students with an article regarding the Financial Crisis 

and have them write a response to the article. 

 Healthcare and the Economy: Students will write an essay comparing and contrasting the 

healthcare systems of the United States and Great Britain using the print and digital 

sources explored during the class period. Students should appropriately site the resources 

used in order to avoid plagiarism.  Students should also address how a nation’s healthcare 

system impacts its economy. 

 “Mini” Household Inventory: Have students create an inventory for their bedroom. 

 Auto Insurance Commercial:  Based on information obtained regarding auto insurance, 

have students create their own auto insurance commercial using Photo Story. 

 Multiple Choice Exam 

 

 

 

 

 

http://www.pbs.org/wgbh/pages/frontline/sickaroundtheworld/view/
http://www.healthcare.gov/law/features/index.html
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SAMPLE LESSON 1 

 

AIM: Do the pros of credit outweigh the cons? 

CURRICULAR GOALS: 

 Students will be able to: 

 Define credit, APR and interest rate 

 Provide examples of credit 

 Analyze a primary source in order to determine its central idea 

 Examine the credit rules of 2010 and determine why they were created 

 Determine the pros and cons of using credit by using information from a variety of 

resources 

 Write an argument indicating whether the pros of credit outweigh the cons or vice 

versa  

COMMON CORE LEARNING STANDARDS: 

Reading  

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 
 

7-Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

Writing  

1-Write arguments focused on discipline-specific content. 

 

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 
 

 

MOTIVATION: 

Give students one minute to write down everything that comes to their mind when they look at 

the given image. 

 

When the minute is over, discuss what students wrote down.  This will lead into a discussion of 

the vocabulary terms for the class period.  Record student responses on the board. 

 

Transition: Explain to students that they will begin their exploration of credit today by 

determining what credit is and the pros and cons of using it. 
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PROCEDURES:  

1. Discuss the vocabulary terms by brainstorming as a class.  The terms should include: 

a. Credit, interest rate and APR 

Then brainstorm examples of credit as a class (i.e. credit cards, student loans, mortgages, 

etc.) 

2. Distribute the speech given by President Obama in 2009 regarding credit.  Have students 

work on the questions in pairs. 

a. How does President Obama describe the problems associated with credit cards? 

b. What is one of the causes of the economic recession according to President 

Obama? 

c. How does the President propose to fix these problems? 

3. Distribute 2010 Credit Rules by the Federal Reserve.  Have students complete the 

following: 

a. Which rules do you believe to be the most important?  Why? 

b. Why do you think these rules were implemented in 2010? 

Students should work on this in pairs as well. 

4. Place students into groups based on the pairs they were previously working in.  Distribute 

“Pros and Cons of Credit” resource folder (depending on time, not all documents have to 

be used).  Students should analyze the documents to determine the pros and cons of using 

credit.  This will be filled in on the chart.  The following questions can be used to elicit 

discussion while students are working: 

a. Should credit be used in this situation?  Why or why not? 

b. How does this show a pro or con of using credit? 

c. What advice would you give this person? 

d. How do these scenarios teach you about credit? 

Desired students responses for chart: Pros = can help credit rating, loans allow you to better yourself for the 

future (i.e. higher education, house) and can buy more expensive things that you may need even if you do 

not have the cash (i.e. car) and cons = items cost more because of interest rates, tempted to overspend, can 

hurt credit rating and may provide a false sense of security. 

*scenarios modified from www.pathwaytofinancialsuccess.org 

 

 

SUMMARY: 

Have students brainstorm the AIM question based on class discussion (Do the pros of credit 

outweigh the cons?).  They must be able to justify their response. 

 

ASSESSMENT: 

Have students write a persuasive argument based on their response to the AIM question.  The 

following should be considered for guidelines: 

 Introduce the topic by explaining both the pros and cons of using credit 

 Choose a side and develop that claim thoroughly using class activities and discussion 

 Conclude the argument  

http://www.pathwaytofinancialsuccess.org/
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Materials 

 Handouts 

 Resource folder with documents 
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Name: ________________________________     Date: _______ 

Credit: Buy now, pay later 
Is it worth it? 

 

 

Directions: In the next minute, write down 

everything that comes to mind when you look 

at the image. 

 

 

 

 

 

 

 

 

 

 

 

 

Terms to Know: 

Credit: 

______________________________________________________________________________

______________________________________________________________________________ 

Interest Rate: 

______________________________________________________________________________

______________________________________________________________________________ 

APR (annual percentage rate): 

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

Examples of Credit: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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President Obama discusses credit in 2009… 

 

Directions: Read the following statement by President Obama and answer the questions that 

follow. 

 

“…We're lured in by ads and mailings that hook us with the promise of low rates while keeping 

the right to raise those rates at any time for any reason -- even on old purchases; even when you 

make a late payment on a different card.  Right now credit card companies charge more than $15 

billion a year in penalty fees.  One in five Americans carry a balance that has been charged 

interest rates above 20 percent.  Sometimes they even raise rates on outstanding balances even 

when you've paid your bills on time. 

 

Now, I understand that many Americans are defaulting on their debt, and that's why these 

companies claim the need to raise rates.  One of the causes of this economic crisis was that too 

many people were living beyond their means with mortgages they couldn't afford, buying things 

they couldn't pay for, maxing out on credit cards that they couldn't pay down.  And in the last 

decade, Americans' credit card debt has increased by 25 percent. Nearly half of all Americans 

carry a balance on their cards, and those who do have an average balance over $7,000. 

So we have been complicit in these problems.  We've contributed to our own problems.  We've 

got to change how we operate.  But these practices, they've only grown worse in the midst of this 

recession, when hardworking Americans can afford them least.  Now fees silently appear.  

Payment deadlines suddenly move.  Millions of cardholders have seen their interest rates jump in 

the past six months. 

 

Enough is enough.  It's time for strong, reliable protections for our consumers.  It's time for 

reform -- (applause) -- it's time for reform that's built on transparency and accountability and 

mutual responsibility -- values fundamental to the new foundation we seek to build for our 

economy.”                                     (whitehouse.gov) 

 

1. How does President Obama describe the problems associated with credit cards? 

 

 

2. What is one of the causes of the economic recession according to President Obama? 

 

 

3. How does the President propose to fix these problems? 

 

 

In 2010, new credit card rules were put into effect… 

According to the Federal Reserve, the following are some of the rules that were put into 

effect as of February 2010: 

What your credit card company has to tell you  

 Your credit card company must send you a notice 45 days before they can  

o increase your interest rate 
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o change certain fees  

o make other significant changes to the terms of your card.  

If your credit card company is going to make changes to the terms of your card, it must 

give you the option to cancel the card before certain fee increases take effect. If you take 

that option, however, your credit card company may close your account and increase 

your monthly payment, subject to certain limitations.  

 Your monthly credit card bill will include information on how long it will take you to pay 

off your balance if you only make minimum payments. It will also tell you how much 

you would need to pay each month in order to pay off your balance in three years.  

New rules regarding rates, fees, and limits  

 Your credit card company cannot increase your rate for the first 12 months after you open 

an account. There are some exceptions though. 

 If your credit card company does raise your interest rate after the first year, the new rate 

will apply only to new charges you make. 

 If your credit card company requires you to pay fees (such as an annual fee or application 

fee), those fees cannot total more than 25% of the initial credit limit 

 If you are under 21, you will need to show that you are able to make payments, or you 

will need a cosigner, in order to open a credit card account.  

Changes to billing and payments  

 Your credit card company must mail or deliver your credit card bill at least 21 days 

before your payment is due.  

Pros and Cons of using credit 

Pros Cons 
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Resource Folder: 

Pros and Cons of Using Credit 

 

 

 

Document #1 

 

January Purchases 

Minimum Payment 

Unpaid Balance 

$235 

$11.75 

$223.25 

February Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$157.00 

$223.25 

$3.35 

$383.60 

$19.18 

$364.42 

March Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$270.00 

$364.42 

$5.47 

$639.89 

$31.99 

$607.90 

April Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$490.00 

$607.90 

$9.12 

$1,107.02 

$55.35 

$1051.67 

 

 

 

Does this show a pro or con of using credit?   

Explain. 
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Document #2 

 

January Purchases 

Minimum Payment 

Unpaid Balance 

$235 

$0 

$0 

February Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$157.00 

$0 

$0 

$157.00 

$0 

$0 

March Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$270.00 

$0 

$0 

$270.00 

$0 

$0 

April Purchases 

Previous Balances 

+ Finance Charge 

Total Owed 

-Minimum Payment 

Unpaid Balance 

$490.00 

$0 

$0 

$490.00 

$0 

$0 

 

 

 

 

 

Does this show a pro or con of using credit?   

Explain. 
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Document #3 

 

Ana Rodriguez graduated from high school last year with a good 

grade-point average. She works as a receptionist at a physical-

therapy clinic, making $8.50 an hour. She would like to become 

a physical therapist.  The work appeals to her, and salaries for 

physical therapists are excellent. Within a few years of finishing 

her training, she could earn more than $50,000 a year. But Ana’s 

parents cannot afford to pay for the training Ana would need to 

complete. Ana has investigated student loans, but she knows she 

would have to pay back anything she might borrow over a 10-

year period.  

 

Should Ana take out a student loan? 

 

Would this be a pro or con of using credit?  

Explain. 
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Document #4 

 

Jake Purdy just got a great job working as a salesman. His salary 

isn’t high, but he can earn excellent commissions if he makes a 

lot of sales. Jake has a reliable car, but he has his eye on an 

expensive new model that would make a better impression on 

his customers, he thinks. Car payments for the new model would 

be high, but Jake feels that he can make enough in sales 

commissions to cover the cost.  
 

Should he take out a loan and buy the new car? 

 

Would this be a pro or con of using credit?  

Explain. 
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Document 5 
 

Caroline Potter is a single mother with two small children. She 

commutes 15 miles to work five days a week, driving an old car 

that has developed several problems. Caroline has been late to 

work twice in the last month because of car problems, and each 

of the problems has saddled her with a large repair bill. 

 

 

Should Caroline buy a better used car, even though 

she will have to borrow money and take on monthly 

car payments? 

 

Would this be a pro or con of using credit?  

Explain. 
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Document 6 

 

Felicia Washington is the homecoming queen at her high school. 

She is going to the homecoming dance with the best-looking guy 

in the senior class. She goes shopping for a new dress to wear to 

the dance. She finds one nice dress for $79—an amount she 

could pay in cash. However, she also finds a spectacular dress 

priced at $169. She could buy this dress with her credit card. 

Sure, it’s a lot of money, Felicia thinks, but she owes it to her 

public and her date to look dazzling for the big event.  
 

Should Felicia put the spectacular dress on her credit 

card? 
 

Would this be a pro or con of using credit?  

Explain. 
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SAMPLE LESSON 2 

 

AIM: How does the healthcare system of a nation connect to its economy? 

CURRICULAR GOALS: 

 Students will be able to: 

 Define health insurance 

 Compare and contrast the healthcare systems of the United States and Great Britain 

using different forms of media 

 Explain how the Health Care Reform Bill of 2010 impacts American citizens 

 Determine how the economy and healthcare are connected 

COMMON CORE LEARNING STANDARDS: 

Reading  

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 
 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. 

Writing  

4-Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

 

8-Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the strengths and limitations of each source in terms of the 

specific task, purpose, and audience; integrate information into the text selectively to maintain 

the flow of ideas, avoiding plagiarism and overreliance on any one source and following a 

standard format for citation. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

MOTIVATION: 

Have students analyze the cartoon and answer the accompanying questions.  Once students have 

completed the cartoon activity, discuss as a class. 

 

Transition: Explain to students that today they will be examining the healthcare system in the 

United States and its impact on the economy by examining healthcare reform and comparing the 

healthcare system of the United States to that of another nation. 
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 Ask students what they believe healthcare is as well as anything else they 

know about healthcare in the United States. 

PROCEDURES: 

1. Show students Frontline: Sick around the World (Great Britain).  Have students take 

notes on the NHS in Great Britain.  Have them consider the advantages and 

disadvantages of the NHS and to begin to consider the similarities and differences 

between the NHS and private healthcare in the United States. 

2. Distribute the article to students.  Have them read the article and answer the questions 

that follow. 

a. How much does Oatley pay each week for her physical therapy sessions?  How is 

this different than if she lived in the United States? 

b. According to the article, how does the NHS compare to the healthcare system in 

the United States? 

c. How would Oatley’s medical treatment have been different if she lived in the 

United States?  

3. Students will examine the Healthcare Reform Law by describing 5 key features they 

explore (on website).   

SUMMARY: 

Students will answer the AIM (How does the healthcare system of a nation connect to its 

economy?) based on the information gathered throughout the class period. 

 

EXTENSION ACTIVITY:  

You can have students compare the U.S. healthcare system to other nations by showing the rest 

of the video. 

 

ASSESSMENT: 

Students will write an essay comparing and contrasting the healthcare systems of the United 

States and Great Britain using the print and digital sources explored during the class period. 

Students should appropriately site the resources used in order to avoid plagiarism.  Students 

should also address how a nation’s healthcare system impacts its economy.  

 

MATERIALS: 

 Handouts 

 Smart Board 

 PBS Frontline Video: Sick Around the World 

o http://www.pbs.org/wgbh/pages/frontline/sickaroundtheworld/view/ 

 Laptops 

 Website 

o http://www.healthcare.gov/law/features/index.html 

 

http://www.pbs.org/wgbh/pages/frontline/sickaroundtheworld/view/
http://www.healthcare.gov/law/features/index.html
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Name: __________________________________     Date: _______ 

Health Insurance 

Directions: Use the cartoon to complete the following. 

 

1. Describe what you see in the cartoon. 

 

 

2. What do you think a “premium” is?  How do you know? 

 

3. What is the artist trying to show you? 

 

 

 

Health Insurance = 
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Basic Health Insurance Information to Know 

 

 People pay premiums on a regular basis, which insures (for the most part!) that their 

healthcare is covered, requiring deductibles and/or co-payments in some cases. 

 For many people, their insurance plans are offered through their employers.  

 Insurance premiums have generally increased (and increased at rates much greater than 

inflation). 

Directions: As you watch the video on British the healthcare system (NHS), take notes in the 

space below.   
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MS Patient Falls Into American Insurance Gap 

by Joanne Silberner 

July 24, 2008  

http://www.npr.org 

Just outside the storybook English village of Buckland, 55-year-old Briton Linda Oatley is 

getting ready for something she considers torture. 

She was diagnosed with multiple sclerosis in 1999, and she now comes to the Chilterns MS 

Centre once a week for physical therapy. 

On the day of our visit, she's in a group class. She's lying on her back, with an orange exercise 

ball under her knees. Her physical therapist wants Oatley to keep the ball still while she lifts her 

right leg off. 

She groans as she lifts her leg off the large ball. 

"It's hard for me to do; it stretches me because this is where my problem is, in the hip, and it 

hurts to do this action," she says, gritting her teeth. "It's a tough exercise for me." 

Oatley's Medical Bills 

Oatley pays the equivalent of $30 a week for her physical therapy sessions at the center. And it's 

a donation, not a fee. The Chilterns MS Centre is run by a charity, with some government 

funding. 

Compare Medical Bills 

The United States spends on average $6,402 per person annually on medical care. Great Britain 

spends a little over half that — while providing health coverage for all residents and scoring 

higher than the U.S. on basic measures of good health, such as life expectancy.  

But Oatley has never seen a bill for the rest of her medical care, such as her prescription drugs, 

doctors' appointments, MRIs and lab tests. That care is paid for by Britain's National Health 

Service. It's a government-run system, funded by income taxes, that provides health care to all 

residents.  

After Oatley's workout session, she grabs a cup of tea. Sitting on a bench outside the center, she 

describes what happened to her nearly 10 years ago. 
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"I felt these odd sensations, in both legs actually," she recalls. "This is weird, but it felt warm on 

the inside, and when I would take a bath or a shower, the hot water felt cold and the cold water 

felt hot." 

She made an appointment with her general practitioner, who promptly referred her to a specialist. 

"He recommended, that very day, an MRI scan, a pulmonary function test, an X-ray and a blood 

test," she says. "And so all that was done that afternoon, and I went back the very next week for 

the results." 

The tests showed multiple sclerosis, a chronic, degenerative disease that affects the central 

nervous system. 

A Delay In Treatment 

When Oatley was first diagnosed, there were several new drugs available in the United States 

that were thought to slow or stop the disease, at a cost of thousands of dollars per month.  

But in the United Kingdom, the National Health Service was waiting for more data on the 

effectiveness of the medications. So Oatley paid for one of the drugs, Copaxone, herself at first. 

Then the NHS approved the drug for her type of MS.  

At that point, the NHS gave her Copaxone free and delivered her prescription to her home every 

month.  

"And they gave me my money back," she adds. "So they reimbursed me the 5,000 pounds I had 

spent. How cool is that? I thought I'd died and gone to heaven." 

Medically, she's happy with what she's getting now: twice-yearly appointments with a 

neurologist and prescription drugs delivered free to her home.  

And if she has a flare-up, she can go to the doctor without a wait.  

Her only gripe is that the NHS provides only a limited amount of physical therapy, and that's 

why she's at the Chilterns MS Centre. 

Waiting For Help 

Oatley's situation is a stark contrast to that of Americans diagnosed with MS who have limited or 

no health insurance. They have to wait more than two years before Medicare, the federal health 

insurance plan, will pay for treatment. When Congress and the president expanded Social 

Security and Medicare to the disabled in 1973, they put a two-year waiting period onto Medicare 

to keep costs down.  
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Oatley is appalled to hear this. It would be overwhelming, she says, to be diagnosed with such a 

potentially devastating disease — and then to be left on your own to figure out how to pay for 

medical care. 

 

1. How much does Oatley pay each week for her physical therapy sessions?  How is this 

different than if she lived in the United States? 

 

2. According to the article, how does the NHS compare to the healthcare system in the 

United States? 

 

3. How would Oatley’s medical treatment have been different if she lived in the United 

States?  

 

 

 

Key Features of the Healthcare Law 
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UNIT FOUR 

 

Introduction to Microeconomics 
 

CURRICULAR GOALS 

 

By the end of this unit, students will be able to: 

 

 Explain the law of demand 

 Describe the factors that influence demand 

 Create a demand schedule 

 Construct a demand curve 

 Analyze how the change in the price of one good can influence demand for a 

related good 

 Define complementary good 

 Explain the concept elasticity of demand 

 Define boycott 

 Identify and describe examples of successful boycotts  

 Evaluate the positive and negative effects  boycotts have on society 

 Explain the law of supply 

 Detail the factors that influence supply 

 Create a supply schedule 

 Construct a supply curve 

 Analyze how the change in the price of one good can influence supply of a related 

good 

 Explain the concept elasticity of supply 

 Define and give examples of production costs 

 Describe the influence of government policies on supply 

 Explain how supply and demand create balance in the market place 

 Define market equilibrium 

 Define and give examples of the terms price floor and price ceiling 

 Define surplus and shortage 

 Describe the role of prices in a free market system 

 Identify the advantages of a price based system 

 Explain the characteristics of a sole proprietorship 

 Evaluate the advantages and disadvantages of a sole proprietorship 

 Explain the characteristics of a partnership 

 Evaluate the advantages and disadvantages of a partnership 

 Explain the characteristics of a corporation 

 Evaluate the advantages and disadvantages of a corporation 

 Differentiate between a horizontal merger and a vertical merger 

 Explain the characteristics of a conglomerate 

 Summarize Adam Smith’s philosophy of competition 
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 Articulate the intent of the Sherman Anti-Trust Act 

 Describe the characteristics of a monopoly 

 Define price discrimination, non-price competition, merger, vertical monopoly 

and conglomerate 

 Explain how firms compete without lowering price  

 Define and give examples of an oligopoly 

 Define and give examples of regulation and deregulation 

 Describe how businesses can expand their consumer base 

 Describe the U.S. labor force 

 Define the terms blue collar labor and white collar labor 

 Explain how wages are determined 

 Discuss the history of the U.S. labor movement 

 Describe the purpose of a labor union 

 Define the terms contract, collective bargaining and strike 

 Evaluate the role of the labor union in society 

 

 

COMMON CORE LEARNING STANDARDS 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing 

 

1-Write an argument that introduces knowledgeable claims and creates an organization that 

logically sequences the reasons and evidence. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 
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MATERIALS 
 

 Chalkboard 

 Overhead projector or Smartboard 

 Articles and handouts pertinent to specific lessons 

 

ASSESSMENTS 

 Vocabulary quizzes 

 Multiple choice assessments 

 Writing exercises 
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SAMPLE LESSON 1 
 

AIM:  How much power do consumers hold? 

 

 

CURRICULAR GOALS: 

 

Students will be able to: 

 

 Explain the law of demand 

 Describe the factors that influence demand 

 Define boycott 

 Identify and describe examples of successful boycotts  

 Evaluate the positive and negative effects  boycotts have on society 

 

 

COMMON CORE LEARNING STANDARDS: 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

Writing 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

MOTIVATION:   

Show students a picture of a universal no sign.  Discuss different interpretations of the sign, how 

it is used, etc.  Ask students to identify where they would see the sign, who most often would use 

the sign, etc. 

 
Transition: 

Ask students:  what about you as a consumer?  How would you make use of the power of no?  

Do you need a sign? (Elicit ideas that consumers make statements in terms of what they buy and 

don’t buy.) 
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PROCEDURE:  

 

1. Break class into groups. 

2. Assign each group a document/case study. 

3. Direct students to answer the questions for their assigned case on Part I of the graphic 

organizer. 

4. Have groups present findings to class.   

5. Students will take notes on the findings of the other three cases as classmates present. 

6. After all cases are presented, use guided discussion to complete Part II of the graphic 

organizer together. Sample discussion questions: 

o How would a decline in bus ridership affect other businesses? 

o How would a trucking company be affected by a grape boycott? 

o What might happen to the price of tuna if the government imposes regulations on 

the fishing industry? Explain. 

o How might a successful boycott of Fruit of the Loom cause problems in other 

industries?  Explain. 

 

 

SUMMARY:  
 

Show NO sign again. 

Do you as an individual consumer have the power of no? 

(Elicit that as individuals, our power may be limited, personal choice may not have the same 

impact as a larger boycott, etc.) 

 

ASSESSMENT:  

 

A. If time and computer resources permit, the assessment can branch into another 2 day 

activity.  Students will: 

o access one or more of the following websites: 

http://www.unionlabel.org/?zone=/unionactive/view_page.cfm&page=Boycott 

http://www.ethicalconsumer.org/boycotts/currentboycottslist.aspx 

http://www.greenamerica.org/programs/responsibleshopper/ 

o Research a cause 

o Design their own boycott poster to summarize the movement’s objectives 

o Present their findings to the class 

o Speculate as to the success of the movement, giving reasons to back up their 

hypothesis  

OR 

 

B. Students will respond in writing to the following prompt 

Evaluate the economic and non-economic factors that influence the effectiveness of a 

boycott. 

 
 

 

http://www.unionlabel.org/?zone=/unionactive/view_page.cfm&page=Boycott
http://www.ethicalconsumer.org/boycotts/currentboycottslist.aspx
http://www.greenamerica.org/programs/responsibleshopper/
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MATERIALS: 

 Documents (attached) 

 Graphic Organizer (attached) 

 Transparency, poster or Smartboard for image of NO sign 

 Smartboard, overhead or chalkboard 
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Economics 

Boycotts in American History 

 

 

Document 1 

The Montgomery Bus Boycott 
 

The Montgomery Bus Boycott was a year-long protest in Montgomery, Alabama, that 

galvanized the American Civil Rights Movement and led to a 1956 decision by the Supreme 

Court of the United States declaring segregated seating on buses unconstitutional. In December 

1955, 42,000 black residents of Montgomery began a year-long boycott of city buses 

(Montgomery Bus Boycott) to protest racially segregated seating. After 381 days of taking taxis, 

carpooling, and walking the hostile streets of Montgomery, African Americans eventually won 

their fight to desegregate seating on public buses, not only in Montgomery, but throughout the 

United States. The protest was first organized by the Women’s Political Council as a one-day 

boycott to coincide with the trial of Rosa Parks, who had been arrested on December 1, 1955, for 

refusing to give up her seat to a white man on a segregated Montgomery bus.  

 

By the next morning, the council had printed 52,000 fliers asking Montgomery blacks to 

stay off public buses on December 5, the day of the trial. A group of about 50 black leaders and 

one white minister, Robert Graetz, gathered in the basement of M.L. King’s church to endorse 

the boycott and begin planning a massive rally for the evening of the trial. Graetz offered his 

support from the pulpit of his predominantly white Lutheran church.  

 

  The issue of segregated seating had long been a source of resentment in Montgomery’s 

black community. African Americans were forced to pay their fares at the front then re-board the 

bus at the back. They faced systematic harassment from white drivers, who sometimes pulled 

away before black passengers could re-board. On the bus, blacks sat behind a mobile barrier 

dividing the races, and as the bus filled, the barrier was pushed back to make room for white 

passengers. No black person could sit in the same row as a white, and whites had priority in this 

middle "no-man’s land." 

  

On the morning of Parks’ trial, buses rumbled nearly empty through the streets of 

Montgomery. Police officers with shotguns roamed in search of imaginary "Negro goon squads" 

who they believed were forcing blacks to stay off the buses. After Parks lost her case and was 

convicted of violating the segregated seating laws, black leaders met again to organize an 

extension of the bus boycott. To this end, they formed the Montgomery Improvement 

Association (MIA) and elected King as its president. That evening 7,000 blacks crowded into 

Holt Street Baptist Church, where King inspired the audience with his words: "There comes a 

time when people get tired of being trampled over by the iron feet of oppression."  With this 

speech, King was able to spark the black residents’ collective outrage into a grassroots 

movement that would sustain the boycott. The Montgomery Bus Boycott followed King’s credo 

of nonviolent resistance, even in the face of a police crackdown and attempts by white 

supremacists to undermine the protest. Montgomery police threatened to arrest taxi drivers 

giving discount rates to the black riders, and when the MIA arranged carpools, the police 

systematically harassed drivers, arresting them for allegedly going too fast or too slow. 
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Meanwhile, the boycott leaders squared off at the bargaining table with the local officials. The 

MIA presented its modest demands for bus seating by race, with no mobile area, and "Negro 

routes" with black drivers. They were met with unconditional refusal. 

  

 

Many white supremacists joined the White Citizens Council, one of many racist citizens’ 

organizations that gained power throughout the South in the 1960s. Convinced that there was an 

outside mastermind of the movement, they focused their attention on terrorizing boycott leaders. 

Vigilante groups set off bombs at black homes and churches. In addition, there were several 

police sweeps, and twice King joined the other black protesters in Montgomery’s crowded jails. 

In one attempt to sabotage the boycott, the Montgomery Advertiser, a white newspaper, planned 

to put out a false story that the boycott had ended. King and other leaders, warned in advance of 

the story, traveled late that night to the rural saloons where black workers went to dance and 

drink. Thus forewarned, African Americans continued to stay off the local buses. Shortly after, 

the Advertiser announced that Montgomery was on the verge of a "full scale racial war." Even as 

the protesters and black leaders were confronted with escalating violence, they maintained both 

nonviolent resistance and their exhausting day-to-day schedule without public transportation. At 

the same time, the MIA moved ahead on the legal front. On February 1, 1956, shortly after a 

bomb went off in King’s home, the MIA filed a federal suit against bus segregation in the names 

of four black women. 

  

In the spring, protesters led by Nixon turned the tables on the local government and 

caught the attention of the national press. Indicted under a statute that prohibited boycotts 

"without just cause or legal excuse," leaders presented themselves at the courthouse rather than 

waiting to be arrested. The national press came down to cover the scene of black leaders 

marching into the courthouse while hundreds cheered them on. As protesters walked to work 

through the summer of 1956, the issue of civil rights took center stage in the national 

consciousness. After the March trial of the MIA, King appeared on the cover of Time Magazine 

and the New York Times Magazine. 

  

In June a federal court ruled segregated seating unconstitutional, and the case went on 

appeal to the U.S. Supreme Court. Meanwhile, King and the MIA leadership went to the 

Montgomery court to try to stave off an injunction against the carpools. They were in court when 

they were handed a notice from the Associated Press wire announcing the Supreme Court 

decision that ruled segregated seating on public buses unconstitutional.  King addressed a 

euphoric crowd that night, and over the next week celebrities such as singer Mahalia Jackson and 

New York minister Gardner C. Taylor came to Montgomery to celebrate. On December 20, 

1956, when the federal ruling took effect, an integrated group of Montgomery Bus Boycott 

supporters, including King, Abernathy, Fred Gray, and Glenn Smiley, rode the city buses. 

 

The Montgomery Bus Boycott had implications that reached far beyond the 

desegregation of public buses. The protest propelled the Civil Rights Movement into national 

consciousness and Martin Luther King Jr.  into the public eye. In the words of King: "We have 

gained a new sense of dignity and destiny. We have discovered a new and powerful Weapon” - 

nonviolent resistance 
http://www.foreclosurehamlet.org/profiles/blogs/there-comes-a-time-when-people 
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Economics 

Boycotts in American History 

 

Document 2 

Exploring the United Farm Workers' History 
by Claire Peterson and Susana Diaz 

 

The disastrous great depression left many people unemployed. As a result, a large number of Caucasian 
people took over many migrant workers' jobs in California. This left many Mexicans and Filipinos 

desperate and willing to do anything for money. Working conditions were poor for the huge population of 

migrant workers and illegal immigrants. There were unsanitary conditions and horrible wages.  These 
conditions evoked anger between workers and employers and set the foundation for large-scale wage 

strikes for the next fifty years. 

 

In the 1930's, drought struck the southwest which forced more needy workers to move to California 
farms. Because of a greater demand for labor from these workers, farmers lowered wages and hired more 

people. In 1951 Public Law 78 was passed which connected workers in Mexico to farms in the U.S. This 

allowed U.S. farmers to hire "braceros" when there was a shortage of domestic farmhands. Farmers took 
advantage of this law by hiring mostly braceros because they would work longer days for less pay, and 

would tolerate the working conditions. Sometimes, whole families of "braceros" would only get paid 

twenty cents for three hours of work. Working families lived in small run down shacks or tents in 
crowded camps. If there wasn't enough room, some family members would sleep under bridges nearby. In 

order to survive, families were forced to move to where work was available. 

 

By 1964 a movement arose and the union United Farm Workers Association (UFWA) was formed with 
1,000 members. The farm workers wanted better wages and better working and living conditions. In 

August 1965, an independent walkout of Mexican and Filipino grape workers in Delano, California 

caught the leader and organizer of the UFW, Cesar Chavez's attention. An even larger strike led by the 
Filipinos against all the grape companies in the Delano area was supported by UFWA. When the strike 

was not successful in completely halting field work, Chavez organized a march to California's state 

capitol to inspire farm workers to join the Union. The march was effective in getting national attention; 

however, Chavez knew that neither the march nor the strike would be effective in getting the grape 
producers to negotiate. UFWA then decided to call a boycott of the Schenley Liquor Company who 

owned the vast majority of the vineyards in the San Joaquin Valley. This was a success and soon other 

grape producers were forced to sign contracts. Chavez sent representatives throughout the country to 
coordinate boycott meetings and fundraising efforts. For the next four years the United Farm Workers 

Organizing Committee decided to boycott all table grapes; this received wide public support. This boycott 

was the most successful in American history. In 1970 the pressure of the ongoing boycott resulted in the 
signing of contracts that provided workers with significant benefits. 
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Economics 

Boycotts in American History 

 

Document 3 

The Tuna Boycott Which Led To the “Dolphin Safe” Tuna Label 
1990’s 

  

During the late 1950's, in the Eastern Tropical Pacific Ocean (ETP), fishing fleets, using 

purse seine nets, began to catch tuna by spotting, herding and encircling dolphins on the surface. 

This was done because large yellowfin tuna follow and school beneath the dolphins, and are 

therefore easily caught using this method.  An estimated 7 million dolphins have been killed by 

this fishing method over the past four decades, the largest marine mammal kill in history.  

 

  In 1986, the International Marine Mammal Project, one of the original projects sponsored 

by Earth Island Institute, organized a campaign, including a consumer boycott of tuna, in order to 

urge U.S. tuna companies to end the practice of intentionally chasing and netting dolphins with 

purse seine nets, and to adopt "Dolphin Safe" fishing practices to prevent the drowning of 

dolphins in tuna nets.  

  

In 1988, biologist Samuel LaBudde signed aboard a Panamanian-flagged tuna fishing 

vessel in the Eastern Tropical Pacific. Using a video camera, LaBudde recorded the horrifying 

images of hundreds of dolphins dying in tuna nets. The video shocked the world, and people 

around the world joined in the tuna boycott.  

 

In 1990, the three largest tuna companies in the world - StarKist, Bumblebee, and 

Chicken of the Sea - agreed to stop purchasing, processing, and selling tuna caught by intentional 

chasing and netting of dolphins. Due to legislation in the U.S. Congress, supported by IMMP and 

the tuna industry, this standard of "non-encirclement" of dolphins became the U.S. legal standard 

for the "Dolphin Safe" tuna label. Earth Island Institute's IMMP has established a tuna 

monitoring program with staff monitors around the world who observe operations at tuna 

canneries, offloading ports, and cold storage facilities, as well as on board fishing vessels and 

trans-shipment sites, to ensure that tuna supplies are indeed "Dolphin Safe." It is the largest 

private food monitoring system in the world. IMMP works with tuna companies - import 

associations, fishing fleets, canners, and brokers - to establish "Dolphin Safe" policies for each 

company.  

 

In order for tuna to be considered "Dolphin Safe", it must meet the following standards:  

 

1. No intentional chasing, netting or encirclement of dolphins during an entire tuna fishing trip 

2. No use of drift gill nets to catch tuna 

3. No accidental killing or serious injury to any dolphins during net sets  

4. No mixing of dolphin-safe and dolphin-deadly tuna in individual boat wells (for accidental kill 

of dolphins), or in processing or storage facilities 

5. Each trip in the Eastern Tropical Pacific Ocean (ETP) by vessels 400 gross tons and above 

must have an independent observer on board attesting to the compliance with points (1) through 

(4) above.  
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By agreement between Earth Island Institute and the participants in "Dolphin Safe" fishing 

operations:  

 

 All fishing and carrier vessels; all processing, storage, and trans-shipment facilities; and 

all procurement records related to the purchase, processing, storage, transport, and sale of 

tuna must be made available for independent EII-approved monitoring.  

 Companies listed as "Dolphin Safe" must maintain "Dolphin Safe" policies approved by 

Earth Island Institute and apply them to all international aspects of their operations and 

related subsidiaries. Furthermore, companies must not participate in whaling; 

whale/dolphin/sea turtle meat purchasing, processing, or sales; dolphin "drive" fisheries; 

or shark finning.  

 

  

Earth Island Institute strongly encourages tuna fishermen and tuna companies to work to reduce 

the catching of juvenile tuna, and the bycatch of non-target species such as sea turtles, sharks, 

and billfish, and to release alive, “to the maximum extent feasible”, any non-target species 

caught in purse seine nets, in order to  reduce the harm to the oceans' ecosystems. 

 

Through these agreements, IMMP has virtually eliminated dolphin-deadly tuna from 90% 

of the world’s canned tuna markets, including Europe, Canada, Australia, and, of course, the 

U.S., which is still the largest canned tuna market on Earth. Since the adoption of IMMP's 

"Dolphin Safe" standards, reported dolphin deaths in the ETP have dropped from 80-100,000 

annually in the late 1980's, to fewer than 3,000 dolphins annually today. 

 

  Sadly, several countries, including Mexico, Venezuela, Colombia, and Vanuatu, continue 

to support chasing and netting dolphins in the ETP, so Earth Island Institute is working to 

prevent tuna, which is caught using these methods, from entering markets in order to further 

reduce the deaths of dolphins by making it no longer profitable.  

 

  

 
EARTH ISLAND INSTITUTE / INTERNATIONAL MARINE MAMMAL PROJECT 
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Economics 

Boycotts in American History 

 

Document 4  

Fruit of the Loom Campaign  

Honduran Union sign historic agreement with Fruit of the Loom/Russell. 
November, 2009  

 

In the last few days Fruit of the Loom/Russell have agreed to meet People & Planet’s 

campaign demands to reopen the Honduran factory, re-hire all 1200 workers who have been 

without jobs for 10 months or more and make historic steps towards respecting union rights in 

the future.  

 

Nearly a year ago Fruit of the Looms subsidiary Russell Athletic illegally closed its 

Jerzees de Honduras factory shortly after workers formed a trade union. The closure left 1,800 

people with families to feed and provide for, jobless. Reports from the Workers Rights 

Consortium and the Fair Labour Association concluded that the motive in closing the factory 

was, at least in part, to stop workers organizing for fair conditions.  

 

Students in the UK, USA and Canada responded by campaigning in solidarity with 

workers by pressuring their universities who sold branded Fruit of the Loom and Russell Athletic 

garments to boycott the corporation. Nine UK Universities and over 100 universities worldwide 

boycotted Fruit of the Loom/Russell, making it the largest garment boycott campaign in history. 

Now the campaign has come to an end in a huge victory. 

 

“This is a historic victory for workers rights and for students. Never in history have 

people forced a multinational corporation to re-open a factory. It has shown that as students we 

can fight back against exploitation and the race to the bottom. We can campaign in solidarity 

with workers and WIN!?” The New York Times 2 days ago said 

“This was in no way an overnight victory — it came after 10 years of building a 

movement that persuaded scores of universities to adopt detailed codes of conduct 

for the factories used by licensees like Russell. In addition, the students, 

sometimes through lengthy sit-ins, pressured their officials to create and finance 

an independent monitoring group, the Worker Rights Consortium that inspected 

factories to make sure they complied with the universities’ codes.”  

 

A joint statement from Fruit of the Loom subsidiary Russell, the WRC and the CGT Union in 

Honduras said, “This agreement represents a significant achievement in the history of the apparel 

sector in Honduras and Central America.” 

  

 

This campaign has been supported by hundreds of people within the People & Planet network, 

who have engaged in phone and Twitter bombings, die-ins, student union boycotts, banner drops, 

speaker events and letter writing. This shows that your hard work can pay off, resulting in 

concrete change across the world. It also shows that the Buy Right goal of joining the Workers 

Rights Consortium is a powerful tool in holding powerful corporations to account. 
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Boycotts in American History 

 

The Power of No 
 

Directions: Use the graphic organizer to answer the questions in relation to your assigned 

document.  Take notes on the other documents as your classmates present their findings. 

 

 Doc 1- 

Bus Boycott 

Doc 2- 

Grapes 

Doc 3- 

Tuna 

Doc 4- 

Fruit of the 

Loom 

 

Who 

sponsored or 

organized the 

boycott? 

 

 

    

 

 

What was the 

goal of the 

boycott? 

 

 

    

 

 

What might 

consumers 

use as 

substitutes for 

the item 

boycotted? 

 

 

    

 

 

What was the 

overall impact 

or effect of 

the boycott? 

(Was it 

successful?) 
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Critical Thinking 

 

 

 Who would be hurt most? Who would be helped most? 

 

 

Bus 

 

 

 

 

 

 

 

 

 

 

Grapes 

 

 

 

 

 

 

 

 

 

 

Tuna 

 

 

 

 

 

 

 

 

 

 

Fruit of  

the Loom 
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SAMPLE LESSON 2 

 

AIM: Do government regulations help or hurt consumers? 

 

 

CURRICULAR GOALS: 

 

Students will be able to: 

 

 Describe the characteristics of a monopoly 

 Summarize Adam Smith’s philosophy of competition 

 Articulate the intent of the Sherman Anti-Trust Act 

 Define and give examples of regulation and deregulation  

 Define price discrimination 

 Explain how firms compete without lowering price  

  

 

COMMON CORE LEARNING STANDARDS 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning and evidence. 

 

Writing 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

  

MOTIVATION:  

 Show students the following political cartoon.  Ask students to recall their knowledge of 

American History to interpret the cartoon. 
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Transition: 

Present AIM. 

 

PROCEDURE:  

 

1. Break class into pairs. 

2. Distribute the Adam Smith and Sherman Anti-Trust handouts. 

3. Direct students to read the documents, discuss the meaning of the documents with their 

partner and answer the questions provided. 

4. Using guided class discussion, have students share findings.  

5. Present students with the following question: 

o If monopolies are deemed illegal, how is a company supposed to expand their 

consumer base? 

Introduce and have students take notes on the following vocabulary terms: 

Price discrimination, non-price competition, merger 

 

 

SUMMARY:  

 

In your opinion, do we need more or less government regulation on businesses?  Explain. 

 

 

ASSESSMENT:  

 

Students will read two articles pertaining to government regulations and small businesses.  

Students will respond to questions that pertain to each article. 

 

  

MATERIALS: 

 Documents and question (attached) 

 Graphic Organizer (attached) 

 Transparency, poster or Smartboard to display image of cartoon  

 Smartboard, overhead or chalkboard 

 HW/Assessment Articles (attached) 
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Economics 

 

Document 1 
Excerpted from Adam Smith’s The Wealth of Nations, 1776 

 
"A monopoly granted either to an individual or to a trading company has the same effect as a 

secret in trade or manufactures. The monopolists, by keeping the market constantly 

understocked, by never fully supplying the effectual demand, sell their commodities much above 

the natural price, and raise their emoluments, whether they consist in wages or profit, greatly 

above their natural rate. The price of monopoly is upon every occasion the highest which can be 

got. The natural price, or the price of free competition, on the contrary, is the lowest which can 

be taken, not upon every occasion, indeed, but for any considerable time together. The one is 

upon every occasion the highest which can be squeezed out of the buyers, or which, it is 

supposed, they will consent to give: the other is the lowest which the sellers can commonly 

afford to take, and at the same time continue their business. 

 

As every individual, therefore, endeavors as much as he can both to employ his capital in the 

support of domestic industry, and so to direct that industry that its produce may be of the greatest 

value; every individual necessarily labours to render the annual revenue of the society as great as 

he can. He generally, indeed, neither intends to promote the public interest, nor knows how much 

he is promoting it. By preferring the support of domestic to that of foreign industry, he intends 

only his own security; and by directing that industry in such a manner as its produce may be of 

the greatest value, he intends only his own gain, and he is in this, as in many other cases, led by 

an invisible hand to promote an end which was no part of his intention. Nor is it always the 

worse for the society that it was no part of it. By pursuing his own interest he frequently 

promotes that of the society more effectually than when he really intends to promote it." (Book 

4, Chapter 2) 
 

Document 2 

Excerpted from  http://www.adamsmith.org/wealth-of-nations 

The first theme in The Wealth of Nations is that regulations on commerce are ill-founded and 

counter-productive. The prevailing view was that gold and silver was wealth, and that countries 

should boost exports and resist imports in order to maximize this metal wealth. Smith’s radical 

insight was that a nation’s wealth is really the stream of goods and services that it creates. Today, 

we would call it gross national product. And the way to maximize it, he argued, was not to 

restrict the nation’s productive capacity, but to set it free. 

Another central theme is that this productive capacity rests on the division of labour and the 

accumulation of capital that it makes possible. Huge efficiencies can be gained by breaking 

production down into many small tasks, each undertaken by specialist hands. This leaves 

producers with a surplus that they can exchange with others, or use to invest in new and even 

more efficient labour-saving machinery. 

http://www.adamsmith.org/wealth-of-nations
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Smith’s third theme is that a country’s future income depends upon this capital accumulation. 

The more that is invested in better productive processes, the more wealth will be created in the 

future. But if people are going to build up their capital, they must be confident that it will be 

secure from theft. The countries that prosper are those that grow their capital, manage it well, 

and protect it. 

A fourth theme is that this system is automatic. Where things are scarce, people are prepared to 

pay more for them: there is more profit in supplying them, so producers invest more capital to 

produce them. Where there is a glut, prices and profits are low, producers switch their capital and 

enterprise elsewhere. Industry thus remains focused on the nation’s most important needs, 

without the need for central direction. 

But the system is automatic only when there is free trade and competition. When governments 

grant subsidies or monopolies to favored producers, or shelter them behind tariff walls, they can 

charge higher prices. The poor suffer most from this, facing higher costs for the necessities that 

they rely on. 

For all these reasons, Smith believes that government itself must be limited. Its core functions 

are maintaining defense, keeping order, building infrastructure and promoting education. It 

should keep the market economy open and free, and not act in ways that distort it 

  

Document 3 

Excerpted from The Sherman Antitrust Act (1890) 

 

Section 1. Trusts, etc., in restraint of trade illegal; penalty 

 

Every contract, combination in the form of trust or otherwise, or conspiracy, in restraint of trade 

or commerce among the several States, or with foreign nations, is declared to be illegal. Every 

person who shall make any contract or engage in any combination or conspiracy hereby declared 

to be illegal shall be deemed guilty of a felony, …. 

 

Section 2. Monopolizing trade a felony; penalty 

 

Every person who shall monopolize, or attempt to monopolize, or combine or conspire with any 

other person or persons, to monopolize any part of the trade or commerce among the several 

States, or with foreign nations, shall be deemed guilty of a felony, and, on conviction thereof, 

shall be punished ….. 

 

Section 7. "Person" or "persons" defined 

 

The word "person", or "persons", wherever used in sections 1 to 7 of this title shall be deemed to 

include corporations and associations existing under or authorized by the laws of either the 

United States, the laws of any of the Territories, the laws of any State, or the laws of any foreign 

country 
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Smith vs. Sherman 

 

Directions: Using documents 1-3 and your knowledge of social studies, answer the following 

questions. 

 

 

 

1. Summarize the point of view presented by Adam Smith. 

 

 

 

 

2. Smith states “By pursuing his own interest he frequently promotes that of the society 

more effectually than when he really intends to promote it."  Explain his meaning. 

 

 

 

 

3. What part of Smith’s argument do feel is most valid?  Why? 

 

 

 

 

4. Given the chance, what question would you pose to Smith regarding his ideas? 

 

 

 

 

 

5. What is the intent of the Sherman Anti-Trust Act? 

 

 

 

 

 

6. Recall your studies of American history.  What conditions or circumstances lead to the 

Sherman Anti-Trust Act? 

 

 

 

 

7. When examining Smith and Sherman side by side, which is arguably the most beneficial 

approach?  Why? 
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Government Regulation 

 

Directions: Read of the following articles and answer the questions that follow each reading. 

 

Federal Regulations Costly for Small Businesses 
Courtney Rubin, Inc., September 27, 2010 

 

Because many costs are fixed, small businesses pay about a third more per employee than larger 

companies, finds the SBA. The cost for small businesses to comply with federal regulations is 

higher than that of large ones, says a new report from the U.S. Small Business Administration. 

  

Businesses with 20 employees or fewer pay 36 percent more than their larger counterparts 

(defined as those with 500 or more employees), says the report – called "The Impact of 

Regulatory Costs on Small Firms" -- from the SBA's Office of Advocacy. This is because a lot of 

costs are fixed -- the same whether you have two employees or 2,000. Total annual cost of 

following the rules for a small business: $10,585 per employee, or about $2,830 more than big 

business. Businesses with 20 to 499 employees paid about $7,454 per employee, or about $300 

less than the largest companies. "That is an unfair burden to place on American small business,' 

said Winslow Sargeant, the SBA's chief counsel for advocacy. The report estimates that 89 

percent of all firms in the U.S. employ fewer than 20 workers. By comparison, large firms 

account for only 0.3 percent of all U.S. firms. Says the report: "If federal regulations place a 

differentially large cost on small business, this potentially causes inefficiencies in the structure of 

American enterprises, and the relocation of production facilities to less regulated countries, and 

adversely affects the international competitiveness of domestically produced American products 

and services."  The SBA adds: "All of these effects, of course, would have negative 

consequences for the U.S. labor market and national income." 

  

Complying with environmental regulations was the biggest wallop to small business's wallet: It 

costs 364 percent more for small firms than large ones, or about 4 times more per employee. 

Small companies spend $4,101 per employee, compared to $1,294 at medium-sized companies 

(20 to 499 employees) and $883 at the largest companies. The cost of tax compliance is 206 

percent higher for small firms 

 

 

 1. Why are small businesses so expensive to maintain? 

 

 

2. What is the approximate ratio of small businesses to larger firms in the US? 

 

 

3. How might that ratio support the argument that government needs to do more to take care 

of and encourage small businesses? 

 

 

4. What can the government do to ease up the financial burdens of small businesses? 
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The Wall Street Journal 

Editorial, Barack Obama, January 18, 2011 

 

For two centuries, America's free market has not only been the source of dazzling ideas and path-

breaking products, it has also been the greatest force for prosperity the world has ever known. 

That vibrant entrepreneurialism is the key to our continued global leadership and the success of 

our people. But throughout our history, one of the reasons the free market has worked is that we 

have sought the proper balance. We have preserved freedom of commerce while applying those 

rules and regulations necessary to protect the public against threats to our health and safety and 

to safeguard people and businesses from abuse.  

 

From child labor laws to the Clean Air Act to our most recent strictures against hidden fees and 

penalties by credit card companies, we have, from time to time, embraced common sense rules of 

the road that strengthen our country without unduly interfering with the pursuit of progress and 

the growth of our economy. 

  

Sometimes, those rules have gotten out of balance, placing unreasonable burdens on business—

burdens that have stifled innovation and have had a chilling effect on growth and jobs. At other 

times, we have failed to meet our basic responsibility to protect the public interest, leading to 

disastrous consequences. Such was the case in the run-up to the financial crisis from which we 

are still recovering. There, a lack of proper oversight and transparency nearly led to the collapse 

of the financial markets and a full-scale Depression.  

 

Over the past two years, the goal of my administration has been to strike the right balance. And 

today, I am signing an executive order that makes clear that this is the operating principle of our 

government. This order requires that federal agencies ensure that regulations protect our safety, 

health and environment while promoting economic growth. And it orders a government-wide 

review of the rules already on the books to remove outdated regulations that stifle job creation 

and make our economy less competitive. It's a review that will help bring order to regulations 

that have become a patchwork of overlapping rules, the result of tinkering by administrations and 

legislators of both parties and the influence of special interests in Washington over decades. 

Where necessary, we won't shy away from addressing obvious gaps: new safety rules for infant 

formula; procedures to stop preventable infections in hospitals; efforts to target chronic violators 

of workplace safety laws. But we are also making it our mission to root out regulations that 

conflict, that are not worth the cost, or that are just plain dumb.  

 

For instance, the FDA has long considered saccharin, the artificial sweetener, safe for people to 

consume. Yet for years, the EPA made companies treat saccharin like other dangerous 

chemicals. Well, if it goes in your coffee, it is not hazardous waste. The EPA wisely eliminated 

this rule last month. But creating a 21st-century regulatory system is about more than which rules 

to add and which rules to subtract. As the executive order I am signing makes clear, we are 

seeking more affordable, less intrusive means to achieve the same ends—giving careful 

consideration to benefits and costs. This means writing rules with more input from experts, 

businesses and ordinary citizens. It means using disclosure as a tool to inform consumers of their 
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choices, rather than restricting those choices. And it means making sure the government does 

more of its work online, just like companies are doing.  

 

We're also getting rid of absurd and unnecessary paperwork requirements that waste time and 

money. We're looking at the system as a whole to make sure we avoid excessive, inconsistent 

and redundant regulation. And finally, today I am directing federal agencies to do more to 

account for—and reduce—the burdens regulations may place on small businesses. Small firms 

drive growth and create most new jobs in this country. We need to make sure nothing stands in 

their way.  

 

One important example of this overall approach is the fuel-economy standards for cars and 

trucks. When I took office, the country faced years of litigation and confusion because of 

conflicting rules set by Congress, federal regulators and states. The EPA and the Department of 

Transportation worked with auto makers, labor unions, states like California, and environmental 

advocates this past spring to turn a tangle of rules into one aggressive new standard. It was a 

victory for car companies that wanted regulatory certainty; for consumers who will pay less at 

the pump; for our security, as we save 1.8 billion barrels of oil; and for the environment as we 

reduce pollution. Another example: Tomorrow the FDA will lay out a new effort to improve the 

process for approving medical devices, to keep patients safer while getting innovative and life-

saving products to market faster. 

  

Despite a lot of heated rhetoric, our efforts over the past two years to modernize our regulations 

have led to smarter—and in some cases tougher—rules to protect our health, safety and 

environment. Yet according to current estimates of their economic impact, the benefits of these 

regulations exceed their costs by billions of dollars.  

 

This is the lesson of our history: Our economy is not a zero-sum game. Regulations do have 

costs; often, as a country, we have to make tough decisions about whether those costs are 

necessary. But what is clear is that we can strike the right balance. We can make our economy 

stronger and more competitive, while meeting our fundamental responsibilities to one another. 
 

1.  Summarize President Obama’s point of view regarding business regulations. 

 

 

 

 

 

 

 

 

 

2. Identify three objectives discussed by Obama.  Of those three, which would you 

categorize as most important?  Why? 

 Objective 1- 

 Objective 2- 

 Objective 3- 
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UNIT FIVE 

 

Money and Banking 

 
CURRICULAR GOALS 

 

By the end of this unit, students will be able to: 

 

 Define money 

 Identify historical examples of money 

 Explain the function of money 

 Detail the six characteristics of money 

 Explain the fiat system 

 Explain the origins of the banking system 

 Analyze the historical events leading up to the creation of the Federal Reserve 

System 

 Evaluate the economic impact of important events in the history of money and 

banking in the U.S. 

 Discuss how the banking system has changed over time  

 Understand the changes brought about by electronic banking 

 Explain how a bank makes money (profits) 

 Explain how a bank creates money 

 Differentiate between fixed and variable interest rates 

 Describe the Federal Reserve Act of 1913 

 Describe the Federal Reserve 

 Explain the function of the Federal Reserve 

 Describe how the Federal Reserve serves banks 

 Explain how the Federal Reserve regulates the nation’s money supply 

 Define monetary policy 

 Explain how monetary policy works 

 Differentiate between easy money and tight money policy 

 Explain the relationship between monetary policy and the consumer 

  

 

COMMON CORE LEARNING STANDARDS: 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 
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6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing 

 

1-Write an argument that introduces knowledgeable claims and creates an organization that 

logically sequences the reasons and evidence. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

MATERIALS: 

 

 Chalkboard 

 Overhead projector or Smartboard 

 Articles and handouts pertinent to specific lessons 

 

 

 

ASSESSMENTS: 

 Vocabulary quizzes 

 Multiple choice assessments 

 Writing exercises 
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SAMPLE LESSON 1 

 
AIM: Is cash becoming obsolete? 

 

 

CURRICULAR GOALS: 

 

Students will be able to: 

 

•Define money 

•Identify historical examples of money 

•Explain the function of money 

•Describe the six characteristics of money 

 

 

COMMON CORE LEARNING STANDARDS 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing 

 

1-Write an argument that introduces knowledgeable claims and creates an organization that 

logically sequences the reasons and evidence. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

MOTIVATION: 

Ask students- 

How many of you have cash in your pockets? 

Where did it come from? 

Why do you have cash on you? 

Do any of you have anything else, other than cash that might serve the same purpose? 

(Elicit credit card, or debit card) 
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Show students side by side picture of cash and plastic.  Discuss why a consumer might choose 

one over the other.  

 

Transition to AIM 

 

PROCEDURE: 

 

1.  Create, as a class using guided discussion, a Venn Diagram that highlights the 

similarities and differences between cash and plastic. 

2. Break students into pairs. 

3.  Distribute The Wall Street Journal Classroom Edition, Debating Issues- The 

Future of Money.   

4. Students will respond to guided questions. 

5. Using guided discussion, ask students to update the arguments presented by each 

speaker. 

 

 

SUMMARY: 

What about smartphones?   

If time allows distribute, read, and discuss with students the Newsday article LIRR to Test Plan 

to Allow Riders to Print Tickets at Home. 

 

 

ASSESSMENT: 

Students will (choose ONE): 

 

A.  Access the following website, http://spectrum.ieee.org/static/future-of-money 

from home.  Students will examine the various perspectives regarding the future 

of money.  Students will formulate an argument as to the future of cash (using the 

AIM question as a prompt). 

OR 

 

B. Interview 3 adults.  Students will questions the adults using the following 

guidelines: 

 1.   Do you prefer to carry cash or plastic?  Why? 

 2. Are you comfortable leaving the house without cash? Why or why not? 

3. Are you comfortable leaving the house without a credit or debit card?  

Why or why not? 

4. Would you be comfortable doing all of your transactions with a 

smartphone? Why or why not? 

 

Using responses, as well as the class notes and articles, students will write a 

persuasive argument that answers the AIM question. 

 

 

http://spectrum.ieee.org/static/future-of-money
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MATERIALS: 

 Image of cash 

 Image of credit or debit card 

 Venn Diagram handout 

 Wall Street Journal Debate:  The Future of Money (attached) 

 Newsday Article LIRR to Test Plan to Allow Riders to Print Tickets at Home (attached) 
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THE WALL STREET JOURNAL 

Classroom Edition 
As commerce becomes increasingly electronic, what will happen to the paper and coins 

we now trade for goods and services? One alternative is a "stored value" smart card: a 

bank card equipped with a microchip. The consumer could load money directly onto the 

microchip from his or her account using an ATM, a special telephone line, or a computer. 
Because of the versatility of the microchip, the same card could handle both credit and 

cash transactions.  Will such cards someday replace cash? These excerpts from The Wall 

Street Journal Classroom Edition article "Future Shop" by Nicholas Bray, Staff Reporter 
of The Wall Street Journal, look at both sides of this question. 

-------------------------------------------------------------------------------------------------------- 

YES 

JOHN CASTLE, A BAKER in the English town of Swindon, has just sold an 

almond-and-jam cookie.  To his delight, the transaction involved no coins, bank 

notes, or credit cards. Instead, the "customer used Mondex, a cash card equipped 

with a microchip, and Mr. Castle booked the sale on a terminal resembling a 

calculator."It's going to save me a lot of time counting change," Mr. Castle says. 

"It will also be a lot more hygienic than using coins and bank notes." Launched by 

two of Britain's leading banks- National Westminster Bank and the HSBC 

Holdings unit of Midland Bank- Mondex looks and works something like a debit 

card. The thinking behind the project is simple: In a world of electronic cash, 

banks and other organizations will be able to charge individual and corporate 

users for providing and processing the electronic signals that replace coins and 

papermoney. Among other things, predict NatWest executives, electronic cash 

will play a major role in payments for goods and services bought over 

interactive-television channels or the Internet.  Mondex's promoters maintain that 

adequate safeguards can be built into the system to prevent fraud and criminal 

misuse. Tim Jones, a NatWest executive who is one of Mondex's two co-

inventors, explains that because each card is really a minicomputer in its own 

right, it can send signals to other cards telling them how it is being used. Such 

signals would, ultimately reach the issuing bank, which could then respond by 

sending out signals of its own-for example, to warn users that a specific card is 

being used fraudulently.  With other electronic-cash products under development, 

it is hard to predict which will emerge as the winner. Indeed, analysts say, there 

may be room for several competing products, providing they all respect common 

standards. Ultimately, this battle may well be decided by shopkeepers, rather than 

by banks or consumers. Take Mr. Castle, the baker. He currently pays several 

thousand pounds a year in bank charges for his small business in the center of 

Swindon's shopping district, and he figures he could cut these charges if he didn't 

have to handle so much cash. 
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NO 

SEAN LANGLANDS, a construction consultant, says cards such as Mondex are 

"pointless." He is standing outside a McDonald's restaurant in Swindon where 

cashiers are already busy selling hamburgers for electronic cash. Pulling a wallet 

full of credit and debit cards from his pocket, he says he definitely doesn't want 

yet another one. "It's a waste of time." What is more, critics argue that Mondex 

opens the door to all sorts of abuses, from money laundering to fraud. In one of its 

key features, money loaded onto one card can be transmitted electronically to 

another card over phone wires using specially adapted telephones, without the 

intervention of a bank.  This makes Mondex "totally unaccounted and not 

auditable," says Richard Phillimore, head of-chip-card development at Europay, 

the European franchising arm of MasterCard International. If large sums of 

money are involved, he warns, the result could be a major headache for banks and 

regulators worldwide. The fruit of more than five years of research and 

development, Mondex basically consists of a card and a card reader. The reader, 

which resembles a thick dog tag, has a liquid-crystal display window that shows 

how much money is loaded into the card. Card holders also can buy special 

"wallets," resembling mini calculators, in which they can store electronic cash 

before loading it onto their cards. Using these wallets, holders can make money 

transfers and receive payments directly from other cardholders-precisely the 

characteristic that lies at the root of Mr. Phillimore's concerns. Because of this 

feature, Mondex "is just like cash," says Mr. Jones, 

 

 

Questions for Discussion: 

 

1. Over history, what objects have been used as money (hint: you will have to draw 

from previous knowledge for this!)? 

2. Why does John Castle like using the microchip card for transactions? 

3. What kind of abuses do critics say Mondex will encourage? 

4. How are advances in technology affecting the personal use of electronic cash? 
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LIRR to Test Plan to Allow Riders to Print Tickets at Home 

 NEWSDAY, July 24, 2012, ALFONSO A. CASTILLO 

 

Long Island Rail Road riders next month will, for the first time, be able to print 

their own train tickets or download them to mobile phones. LIRR president 

Helena Williams Monday announced the landmark pilot project, which will be 

limited to customers traveling to and from Farmingdale for The Barclays PGA 

tournament at Bethpage State Park from Aug. 21 to 26.  If the small-scale test is 

successful, the LIRR and sister MTA commuter railroad Metro-North will move 

forward with plans for a joint purchase of the technology needed to eventually 

expand the program throughout both systems."It really is exciting to be able to 

promote this and give our customers the opportunity to try something different to 

buy tickets," Williams said. "This is our vision for the future." 

 

The technology, developed by Huntington-based Coo Coo Inc., allows customers 

to buy their tickets online and then print them at home or work, or download them 

to smartphones, much like airline passengers have done for years with boarding 

passes.  Train conductors will use specially equipped iPhones to scan bar codes on 

printed or downloaded tickets as riders disembark trains at Farmingdale. The 

system is similar to that used to scan movie theater or sporting event tickets.  

LIRR riders Monday welcomed the possibility of printing or downloading train 

tickets. Bert Sandler, 54, visiting from Lilburn, Ga., said he had trouble getting 

his credit card accepted at one of the Farmingdale station ticket machines, almost 

missing his train. 

 

"I would have bought online if we could; it's so much easier Sandler said.  "You'd 

have your ticket printed out, the same we do with airlines for a boarding 

pass."Coo Coo co-founder Ryan Thompson said that while ticket scanning 

technology has been in use in other industries for years, adapting it for a railroad 

setting was a challenge, in part, because of the difficulty of maintaining Internet 

connectivity on a moving train.  San Diego's North County Transit has 

successfully used Coo Coo's technology to collect fares since April, he said. 

 

The pilot project is the latest of several ticketing innovations introduced by the 

LIRR in the past year. Since last summer, the railroad has allowed customers to 

pay for tickets with credit cards on trains on a few lines. The LIRR also recently 

ended a test program that lets customers pay for rides by tapping their mobile 

phones against a small disc-shaped "touch point" at their origin and destination 

stations.  Williams said she has high hopes for Coo Coo's scannable ticket 

technology because it incorporates riders' routine of handing conductors their 

tickets on trains."Everyone else seems to be able to do it," LIRR Commuter 

Council representative Ira Greenberg said of printing and downloading tickets. 

"Why shouldn't we be able to do it at the MTA?” 

 



 111 

SAMPLE LESSON 2 

 

AIM: Is a healthy banking system necessary for a strong economy? 

 
CURRICULAR GOALS: 

 

Students will be able to:  

 

 Discuss how the banking system has changed over time  

 Explain the origins of the banking system 

 Analyze the historical events leading up to the creation of the Federal Reserve System 

 Evaluate the economic impact of important events in the history of money and banking in 

the U.S. 

 Explain how a bank makes money (profits) 

 Explain how a bank creates money 

 
COMMON CORE LEARNING STANDARDS: 

 
Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing  

 

1-Write an argument that introduces knowledgeable claims and creates an organization that 

logically sequences the reasons and evidence. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 
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MOTIVATION: 

 
 
Show students cartoon.  Ask students to identify key components (elicit- Government, banks, 

average Americans).  Ask students to interpret illustrator’s point of view. 

 
Transition:   

Why would the government pour money into the banks? 

Present AIM 

 

PROCEDURE: 

 
1.   Distribute handout 1- excerpts from Richard Sylla’s Essay The U.S. Banking System: 

Origin, Development, and Regulation. 

2. Ask students to identify Sylla’s point of view about the functions and purposes of banks 

(teacher may use guided discussion questions or may incorporate written questions). 

3. Pose question:  How did the banking system get to where it is today, in 2012? 

4. Distribute handout Significant Events in the History of US Money and Banking 

(http://www.philadelphiafed.org/education/teachers/resources/fed-today/fed-today_lesson-2.pdf) 

5.   Place students into pairs to dissect timeline by evaluating the event and its impact on the 

US Economy.  Students will complete graphic organizer. 

6. Review student responses. 

7. Using guided discussion, have students develop a list as to which five of the events were 

most significant to the US Economy.  Record students’ ideas on board. 

 

 

SUMMARY: 

Return to cartoon.  What happens if banks fail? 

 
ASSESSMENT: 

Students will be given the chart Economics: Is the $700b "bailout" economically 

sound/necessary?  Students will examine the excerpted points of view and will formulate an 

argument, in writing, as to why the bank bailouts were or were not necessary.  Arguments must 

cite at least two pieces of supporting evidence. Students will draw and cite at least two pieces of 

evidence from informational texts to support their argument.  

 
 

http://www.philadelphiafed.org/education/teachers/resources/fed-today/fed-today_lesson-2.pdf
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MATERIALS: 

• Cartoon- either Smartbaord slide or overhead transparency  

• Excerpts of Richard Sylla’s Essay The U.S. Banking System: Origin, Development, and 

Regulation (attached). 

• Handout Significant Events in the History of US Money and Banking (attached) 

(http://www.philadelphiafed.org/education/teachers/resources/fed-today/fed-

today_lesson-2.pdf) 

• Graphic Organizer (attached) 

• Bank Bailout Articles (attached) 

• Smartboard or Overhead or Chalkboard 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.philadelphiafed.org/education/teachers/resources/fed-today/fed-today_lesson-2.pdf
http://www.philadelphiafed.org/education/teachers/resources/fed-today/fed-today_lesson-2.pdf
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The U.S. Banking System: Origin, Development, and Regulation 

        by Richard Sylla  

 

Banks are among the oldest businesses in American history—the Bank of New York, for 

example, was founded in 1784, and as the recently renamed Bank of New York Mellon it had its 

225th anniversary in 2009. The banking system is one of the oldest, largest and most important 

of our industries. Most adult Americans deal with banks, often on a fairly regularly basis. 

Nonetheless, banks and banking seem rather mysterious. What do banks do? Why have they for 

so long been an integral part of our economy? Why, as in the financial crisis that commenced in 

2007, do banks every so often get into trouble and create serious problems for the country? 

 

Banks have two important economic functions. First, they operate a payments system, and a 

modern economy cannot function well without an efficient payments system. We make most of 

our payments by writing checks, swiping credit cards issued by banks or tied to them, and by 

paying bills via online banking. Most of the money stock of the country is in fact bank money; 

the rest of the currency is “legal tender” issued by the government, namely Federal Reserve 

Notes and coins. We have confidence in bank money because we can exchange it at the bank or 

an ATM for “legal tender.” Banks are obligated to hold reserves of “legal tender” to make these 

exchanges when we request them. 

 

The second key function of banks is financial intermediation, lending or investing the money we 

deposit with them or credit they themselves create to business enterprises, households, and 

governments. This is the business side of banking. Most banks are profit-seeking corporations 

with stockholders who provide the equity capital needed to start and maintain a banking 

business. Banks make their profits and cover their expenses by charging borrowers more for 

loans than they pay depositors for keeping money in the bank. The intermediation function of 

banks is extremely important because it helped to finance the many generations of entrepreneurs 

who built the American economy as well as the ordinary businesses that keep it going from year 

to year. But it is inherently a risky business. Will the borrower pay back the loan with interest? 

What if the borrower doesn’t repay the loan? What happens to the banking system and the 

economy if a large number of borrowers can’t or won’t repay their loans? And what happens if, 

in the pursuit of profit, banks do not maintain levels of reserves and capital consistent with their 

own stability. 

 

Richard Sylla is Henry Kaufman Professor of the History of Financial Institutions and Markets, 

and Professor of Economics at New York University, a Research Associate of the National 

Bureau of Economic Research, and Chairman of the board of the Museum of American Finance.  
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SIGNIFICANT EVENTS IN THE HISTORY OF U.S. MONEY & BANKING 
          (Taken from FED 10 1 at http://www.federalreserveeducationorg/ fed1 01/history /) 

 

1775-1791: U.S. Currency in the Beginning 

To finance the American Revolution, the Continental Congress printed the new nation's first 

paper money. Known as "Continentals," the fiat currency notes were issued in a large quantity 

and that led to inflation, which, although mild at first, rapidly accelerated as the war progressed. 

Eventually people lost faith in the notes, and the phrase "Not worth a Continental" came to mean 

"utterly worthless:' 

 

1791-1811: First Attempt at Central Banking 

At the urging of Treasury Secretary Alexander Hamilton, in 1791 Congress established the First 

Bank of the United States, headquartered in Philadelphia. It was the largest corporation in the 

country and was dominated by big banking and money interests. Many agrarian-minded 

Americans, uncomfortable with the idea of a large and powerful central bank, opposed it. By 

1811 when the bank's 20-year charter expired, Congress refused, by one vote, to renew it. 

 

1816-1836: A Second Try Fails 

By 1816 the political climate was again in favor of a central bank; by a narrow margin, Congress 

agreed to charter the Second Bank of the United States. But when Andrew Jackson, a central 

bank foe, was elected president in 1828,he vowed to kill it. His attack on its banker-controlled 

power touched a popular nerve with Americans, and when the Second Bank's charter expired in 

1836, it was not renewed. 

 

1836-1865: The Free Banking Era 

State-chartered banks and unchartered "free banks" took hold during this period, issuing their 

own notes, redeemable in gold or specie. Banks also began offering demand deposits to enhance 

commerce. In response to a rising volume of check transactions, the New York Clearinghouse 

Association was established in 1853 to provide a way for the city's banks to exchange checks and 

settle accounts. 

 

1863: National Banking Act 

During the Civil War the National Bank Act of 1863 was passed.  This created national banks, 

which issued circulating notes that had to be backed by U.S. government securities. An 

amendment to the Act required taxation on state bank notes but not on national bank notes, 

effectively creating a uniform currency for the nation. Despite taxation on their notes, state banks 

continued to flourish because of the growing popularity of demand deposits, which had taken 

hold during the Free Banking Era. 

 

1873-1907: Financial Panics Prevail 

Although the National Bank Act of 1863 established some measure of currency stability for the 

growing nation, bank runs and financial panics continued to plague the economy. In 1893 a 

banking panic triggered the worst depression the United States had ever seen, and the economy 

stabilized only after the intervention of financial mogul J.P. Morgan.  It was clear that the 

nation's banking and financial system needed serious attention. 
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1907: A Very Bad Year 

In 1907 a bout of speculation on Wall Street ended in failure, triggering a particularly severe 

banking panic. J.P. Morgan was again called upon to avert disaster. By this time most Americans 

wanted reform of the banking system, but the structure of that reform was cause for deep 

division among the country's citizens. Conservatives and powerful "money trusts" in the big 

Eastern cities were vehemently opposed by "progressives." But there was a growing consensus 

among all Americans that a central banking authority was needed to ensure a healthy banking 

system and provide for an elastic currency. 

 

1908-1912: The Stage is Set for a Decentralized Central Bank 

The Aldrich-Vreeland Act of 1908, passed as an immediate response to the panic of 1907, 

provided for emergency currency issues during crises. It also established the National Monetary 

Commission to search for a long-term solution to the nation's banking and financial problems. 

Under the leadership of Sen. Nelson Aldrich, the commission developed a banker-controlled 

plan. William Jennings Bryan and other progressives fiercely attacked the plan; they wanted a 

central bank under public, not banker, control. The 1912 election of Democrat Woodrow Wilson 

killed the Republican Aldrich plan, but the stage was set for the emergence of a decentralized 

central bank. 

 

1912: Woodrow Wilson as Financial Reformer 

Though not personally knowledgeable about banking and financial issues, Woodrow Wilson 

solicited expert advice from Virginia Rep. Carter Glass, soon to become the chairman of the 

House Committee on Banking and Finance, and from the Committee's expert adviser, H. 

Parker Willis who was formerly a professor of economics at Washington and Lee University. 

Throughout most of 1912 Glass and Willis labored over a central bank proposal, and by 

December 1912 they presented Wilson with what would become, with some modifications, the 

Federal Reserve Act. 

 

1913: The Federal Reserve System is Born 

From December 1912 to December 1913 the Glass-Willis proposal was hotly debated, molded 

and reshaped. By December 23, 1913, when President Woodrow Wilson signed the Federal 

Reserve Act into law, it stood as a classic example of compromise-a decentralized central bank 

that balanced the competing interests of private banks and populist sentiment. 

 

1914: Open for Business 

Before the new central bank could begin operations, the Reserve Bank Organizing Committee, 

comprised of Treasury Secretary William McAdoo, Secretary of Agriculture David Houston, and 

Comptroller of the Currency John Skelton Williams had the arduous task of building a working 

institution around the bare bones of the new law. But by Nov. 16, 1914, the 12 cities chosen as 

sites for regional Reserve Banks were open for business, just as hostilities in Europe erupted into 

World War 1. 
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1914-1919: Fed Policy during the War 

When World War I broke out in mid-1914, U.S. banks continued to operate normally, thanks to 

emergency currency issued under the Aldrich-Vreeland Act of 1908.  But the greater impact in 

the United States came from the Reserve Banks' ability to discount banker's acceptances. 

Through this mechanism, the United States aided the flow of trade goods to Europe, indirectly 

helping to finance the war until 1917, when the United States officially declared war on 

Germany and financing our own war effort became paramount. 

 

1920s: The Beginning of Open Market Operations 

Following World War I, Benjamin Strong, head of the New York Fed from 1914 to his death in 

1928, recognized that gold no longer served as the central factor in controlling credit. Strong's 

aggressive action to stem a recession in 1923 through a large purchase of government securities 

gave strong evidence of the power of open market operations to influence the availability of 

credit in the banking system. During the 1920s the Fed began using open market operations as a 

monetary policy tool. During his tenure, Strong also elevated the stature of the Fed by promoting 

relations with-other central banks, especially the Bank of England. 

 

1929-1933: The Market Crash and the Great Depression 

During the 1920s Virginia Rep. Carter Glass warned that stock market speculation would lead to 

dire consequences. In October 1929 his predictions were realized when the stock market crashed, 

and the nation fen into the worst depression in its history. From 1930 to 1933 nearly 10,000 

banks failed, and by March 6, 1933, newly inaugurated President Franklin Delano Roosevelt 

declared a bank holiday that lasted four days, while government officials grappled with ways to 

remedy the nation's economic woes. Many people blamed the Fed for failing to stem speculative 

lending that led to the crash, and some also argued that inadequate understanding of monetary 

economics kept the Fed from pursuing policies that could have lessened the depth of the 

Depression. 

 

1933: The Depression’s Aftermath 

In reaction to the Great Depression, Congress passed the Banking Act of 1933, better known as 

the Glass-Steagall Act, calling for the separation of commercial and investment banking and 

requiring use of government securities as collateral for Federal Reserve notes. The Act also 

established the Federal Deposit Insurance Corporation (FDIC), placed open market operations 

under the Fed, and prohibited interstate banking. This prohibition had profound future 

implications, as holding companies became a prevalent structure for banks to do business across 

state lines. 

 

1935: More Changes to Come 

The Banking Act of 1935 called for further changes in the Fed's structure, including the creation 

of the Federal Open Market Committee (FOMC) as a separate legal entity, removal of the 

Treasury Secretary .and the Comptroller of the Currency from the Fed's governing board, and the 

establishment of members terms at 14 years. Following World War II, the Employment Act 

added the goal of promoting maximum employment to the list of the Fed's responsibilities. In 
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1956 the Bank Holding Company Act named the Fed as the regulator for bank holding 

companies, and in 1978 the Humphrey-Hawkins Act required the Fed chairman to report to 

Congress twice annually on monetary policy goals and objectives. 

 

1951: The Treasury Accord 

From it’s founding in 1913 to the years up to and following World War II, the Fed largely 

supported the Treasury's fiscal policy goals. When the Korean War broke out in 1951, Fed 

chairman William McChesney Martin again faced pressure from the Treasury to maintain low 

interest rates to help provide funds for the war effort. Martin, however, worked closely with the 

Treasury to break the long-standing practice of supporting government bond interest rates. 

Since then, the Fed has remained staunchly independent in its use of open market operations to 

support its monetary policy goals.  

 

1970s-1980s: Inflation and Disinflation 

The 1970s saw inflation skyrocket as producer and consumer prices rose, oil prices soared, and 

the federal deficit more than doubled. By August 1979, when Paul Vo1cker was sworn in as Fed 

chairman, drastic action was needed to break inflation's stranglehold on the U.S. economy. 

Volcker’s leadership as Fed chairman during the 1980s, though painful in the short term, was 

successful overall in bringing double-digit inflation under control.  

 

1980: Setting the Stage for Financial Modernization 

The Monetary Control Act of 1980 required the Fed to price its financial services competitively 

against private sector providers and to establish reserve requirements for all eligible financial 

institutions. The Act marks the beginning of a period of modern banking industry reforms. 

Following its passage, interstate banking proliferated, and banks began offering interest-paying 

accounts and instruments to attract customers from brokerage firms. Barriers to insurance 

activities, however, proved more difficult to circumvent. Nonetheless, momentum for change 

was steady, and by 1999 the Gramm-Leach-Bliley Act was passed, in essence overturning the 

Glass-Steagall Act of 1933 and allowing banks to offer a menu of financial services, including 

investment banking and insurance sales. 

 

1990s: The Longest Economic Expansion 

Two months after Alan Greenspan took office as Fed chairman, the stock market plummeted on 

October 19.1987. In response, he ordered the Fed to issue a one-sentence statement before the 

start of trading on October 20: "The Federal Reserve, consistent with its responsibilities as the 

nation's central bank, affirmed today its readiness to serve as a source of liquidity to support the 

economic and financial system." Since then, the Fed has used monetary policy on a number of 

occasions-including the credit crunch of the early 1990s and the Russian default on government 

bonds-to keep potential financial problems from adversely affecting the real economy. 

Greenspan's tenure has been marked by generally declining inflation and the longest peacetime 

economic expansion in our country's history. 

 

2000 & Beyond 

The Federal Reserve faces many new challenges in the financial services industry: deregulation, 

technological advances in the payments system, and the move to a global economy. 
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Economics 

The History of Banking 

 

Directions: Use the detailed timeline (which is not yours to keep) to summarize the events of 

each year.  Identify and describe an important impact of that event. 

 

 

             EVENT                         IMPACT on US Economy 

 

 

 
 

 

 

 
 

 

 
 

 

 
 

 

 

 

 

1775-1779 

 

1791-1811 

 

1836 

 

1836-1865 

 

1863 
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1913 

 

1929-1933 

 

1970’s-1980’s 

 

1980 
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Economics HW 

Directions: Examine the chart below.  Using the chart, class notes, and discussion answer the 

following: Were the bank bailouts necessary?  EXPLAIN.   Arguments must cite at least two 

pieces of supporting evidence. 

Economics: Is the $700b "bailout" economically sound / necessary? 

 

YES NO 

Not passing $700b bailout risks sending economy 

into major recession. U.S. Treasury Secretary 

Henry Paulson summarized the rationale for the 

bailout in testimony before Congress in 

September, 2008 - "We must...avoid a continuing 

series of financial institution failures and frozen 

credit markets that threaten American families' 

financial well-being, the viability of businesses 

both small and large, and the very health of our 

economy." 

 "Proposed $700 Billion Bailout Is Too Little, Too Late 
to End the Debt Crisis; Too Much, Too Soon for the 

U.S. Bond Market". Weiss Research Inc. 25 Sept. 2008 - 

"New data and analysis demonstrate that the proposal 
before Congress for a $700 billion financial industry 

bailout is too little, too late to end the massive U.S. debt 

crisis...There should be no illusion that the $700 billion 

estimate proposed by the Administration will be enough 
to end the debt crisis. It could very well be just a drop in 

the bucket." 

 

 

$700b bailout helps avoid widespread 

bankruptcies/layoffs "Bail-out debate: For and 

against". BBC. 25 Sept. 2008 - "Job security: 

Safeguarding jobs across the economy and 

preventing bankruptcies that 'threaten American 

families' financial well-being' according to U.S. 

Treasury Secretary Henry Paulson." 

 

U.S. economic crisis is not that bad; $700b plan over-adjusts 

Larry Elder. "Failure To Be Real Capitalists Caused Crisis" 
Investor’s Business Daily. 25 Sept. 2008 - "We are 

experiencing "the greatest financial crisis since the Great 

Depression!”  Even if this were true, we aren't even close to 

that catastrophic event. At the Great Depression's nadir, 25% 

of adults were unemployed, including nearly 50% of urban 

black adults. Economist David Wheelock of the Federal 

Reserve Bank of St. Louis says that by the dawn of 1934, 

nearly half the urban homes with mortgages were in default, 

and 7.3% of housing structures had been foreclosed. Today, 

6.4% of mortgages are delinquent, 2.75% are in the 

foreclosure process, and 0.6% of all housing units are bank-

owned." 

Most economists support the $700b U.S. economic 
bailout plan Greg Mankiw, Harvard economics 

professor. "A Defense of the Paulson Plan". 25 Sept. 

2008 - "The Treasury proposal to rescue the financial 
system has gotten a lot of grief lately, especially from 

the community of economics professors. A smart 

friend, who knows more about this topic than I do, 
emails me his response to the critics: 'Academic 

economists don't like the Treasury plan, but nearly all 

of the Wall Street economists are for it. You don't 

have to be all that cynical to say that the Wall Street 
economists are talking their book. But I'd like to think 

that there is at least in part a sense in which they are 

more attuned to the reality of the situation in credit 
markets -- that last week we were a day or two away 

from a breakdown of the financial system.'" 

 

 

No assurances that a $700b bailout would work 

Sen. Richard C. Shelby of Alabama - "We have 

been given no credible assurances that this plan will 

work. We could very well spend $700 billion, or a 

trillion, and not resolve the crisis." 

Excerpted from 

http://debatepedia.idebate.org/en/index.php/Debate:_$700_billion_US_economic_bailout#Economics:_Is
_the_.24700b_.22bailout.22_economically_sound.2Fnecessary.3F 

file:///C:/en/index.php/Argument:_$700b_bailout_helps_avoid_widespread_bankruptcies/layoffs
file:///C:/en/index.php/Argument:_$700b_bailout_helps_avoid_widespread_bankruptcies/layoffs
http://news.bbc.co.uk/2/hi/business/7635420.stm
http://news.bbc.co.uk/2/hi/business/7635420.stm
http://debatepedia.idebate.org/en/index.php/Debate:_$700_billion_US_economic_bailout#Economics:_Is_the_.24700b_.22bailout.22_economically_sound.2Fnecessary.3F
http://debatepedia.idebate.org/en/index.php/Debate:_$700_billion_US_economic_bailout#Economics:_Is_the_.24700b_.22bailout.22_economically_sound.2Fnecessary.3F
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UNIT SIX 

 

Introduction to Macroeconomics 
 

CURRICULAR GOALS 

 

By the end of this unit, students will be able to: 

 

 Define GDP 

 Explain how GDP is calculated 

 Differentiate between intermediate goods and final goods 

 Explain how economic growth is measured 

 Identify and describe the phases of the business cycle 

 Define unemployment 

 Differentiate between seasonal, frictional, cyclical and structural unemployment 

 Analyze how unemployment perpetuates economic problems 

 Define full employment 

 Debate the appropriate government response to the unemployment problem 

 Define inflation 

 Explain why inflation occurs 

 Analyze the effects of inflation on various groups in society (i.e.- spender, saver, 

etc.) 

 Explain how inflation is measured 

 Define purchasing power, hyperinflation, stagflation 

 Define fiscal policy 

 Compare and contrast the ideas of supply side and demand side relief 

 Evaluate the effectiveness  of supply side and demand side theory 

 Explain the role of fiscal policy through US history  

  

 

COMMON CORE LEARNING STANDARDS 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning and evidence. 
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7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing 

 

1-Write an argument that introduces knowledgeable claims and creates an organization that 

logically sequences the reasons and evidence. 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

MATERIALS 

 

• Chalkboard 

• Overhead projector or Smartboard 

• Documents 

• Handouts 

 

 

 

 

ASSESSMENTS 

• Vocabulary quizzes 

• Debate 

• Multiple choice exam 

• Essay response 

• Current events journal 
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SAMPLE LESSON 1 

 

(Teacher may consider allowing two days for this lesson and series of activities.) 

 

AIM: Is it the government’s responsibility to fix the unemployment problem? 

 

CURRICULAR GOALS: 

 

Students will be able to: 

 Define unemployment 

 Differentiate between seasonal, frictional, cyclical and structural unemployment 

 Analyze how unemployment perpetuates economic problems 

 Define full employment 

 Discuss government’s response to the unemployment problem 

 

COMMON CORE LEARNING STANDARDS: 

 

Reading 

 

1-Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insight from specific details to an understanding of the text as a whole. 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

6-Evaluate authors’ differing points of view on the same historical event or issue by assessing 

the authors’ claims, reasoning and evidence. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

Writing 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

MOTIVATION: 

 

 
Show students cartoon.  Ask students to identify the characters.  Ask students to summarize the 

cartoonist’s message.  Ask students- Do you think American citizens who are unemployed are 

happy and whistling while on their way to collect benefits?  Why or why not?   
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Transition to AIM. 

 

PROCEDURE: 

1. Review prior knowledge: 

o What is unemployment? 

o What different types of unemployment exist? 

o How prevalent is the unemployment problem? 

2. Distribute map handout. 

3. Direct students to analyze map. 

4. Using guided discussion, as a class answer the following questions as pertaining to the 

map: 

o What time period do these maps cover? 

o Name three states that have seen an increase in unemployment from 2009-

2012. 

o Name three states that have seen a decrease in unemployment from 2009-

2012. 

o What conclusions might an economist make based on these maps? 

o What other information would you like to have to get a better picture of 

the nation’s current unemployment situation? 

5. Brainstorm- What should the government be doing, if anything, to solve this problem? 

6. Have students read the article (or read together as a class) titled President’s Jobs Measure 

Is Turned Back in Key Senate Test.  Students should respond to questions. 

7. Review questions and answers with class. 

8. Ask students  

o Should unemployed individuals wait for government intervention? 

o What can unemployed individuals do to help themselves? 

   

 

SUMMARY/APPLICATION/ASSESSMENT: 

 

Show students cartoon-  

What would the Democrats say to these young people?   What would the Republicans say to 

these young people? 

 

MATERIALS: 

 

• Map Handout (attached) 

• Article and questions (attached) 

• Transparency, poster or Smartboard for image of cartoons 

• Smartboard, overhead or chalkboard 
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ECONOMICS 

Examining Unemployment 
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President’s Jobs Measure Is Turned Back in Key Senate Test 
By ROBERT PEAR 
The New York Times – October 11, 2011 

WASHINGTON — In a major setback for President Obama, the Senate on Tuesday blocked 

consideration of his $447 billion jobs bill, forcing the White House and Congressional 

Democrats to scramble to salvage parts of the plan, the centerpiece of Mr. Obama’s push to 

revive a listless economy.  

The legislation, announced with fanfare by the president at a joint session of Congress 

last month, fell short of the 60 needed to overcome procedural hurdles in the Senate.  

The vote in favor of advancing the bill on Tuesday was 50 to 49. Two moderate Democrats 

facing difficult re-election campaigns, Senators Ben Nelson of Nebraska and Jon Tester of 

Montana, joined a solid phalanx of Republicans in opposition. In addition, the Senate majority 

leader, Harry Reid, Democrat of Nevada, switched from yes to no so that he could move to 

reconsider the vote in the future.  

Given Mr. Obama’s repeated demands, as he traveled the nation in recent weeks, that 

Congress pass the bill intact, the Senate’s vote to block the measure represented a significant 

setback and came after leaders of his own party had adjusted the measure to include a surtax on 

incomes of more than $1 million to round up additional Democratic votes.  

After the vote, the president criticized Republicans for balking at a measure that included 

initiatives they supported in the past. “Tonight’s vote is by no means the end of this fight,” the 

president said in a statement. He added, “In the coming days, members of Congress will have to 

take a stand on whether they believe we should put teachers, construction workers, police 

officers and firefighters back on the job.” Votes on pieces of the bill could begin this month, 

perhaps as early as next week, Senate Democratic aides said. Party leaders said they needed to 

consult their caucus before they decided on the timing or chose the provisions to be considered 

separately.  

Several Democratic senators said they might join a handful of Republicans in searching 

for job-creation proposals that could gain bipartisan support — a formidable challenge in a 

chamber where comity seems to worsen by the week.  House Republican leaders have said they 

do not intend to take up the president’s bill as a whole. But they welcomed the signal from the 

White House that the administration would be open to a piecemeal effort. The House majority 

leader, Representative Eric Cantor, Republican of Virginia, said he hoped “the president will 

drop his all-or-nothing approach and begin to work with us on areas of commonality,” including 

initiatives that could promote hiring and economic growth. “We are willing to take up the things 

we can agree on,” Mr. Cantor said.  

The president’s bill is a mix of public works spending and temporary tax cuts intended to 

respond to what Mr. Obama calls an economic crisis and an emergency. Senate Democrats tried 

to make the president’s bill more palatable by adding a surtax of 5.6 percent, starting in 2013, on 

income in excess of $1 million.  

As the Senate moved toward a vote Tuesday, Mr. Reid made an accusation heard with 

increasing frequency from Democrats: Republicans were opposing the president’s jobs bill 

because, for political reasons, they wanted the economy to remain in bad shape.  “Republicans 

think that if the economy improves, it might help President Obama,” Mr. Reid said. “So they root 

for the economy to fail and oppose every effort to improve it.”  

The Senate Republican leader, Mitch McConnell of Kentucky, replied in kind. 

“Democrats have designed this bill to fail — they’ve designed their own bill to fail — in the 
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hope that anyone who votes against it will look bad,” Mr. McConnell said. “This whole exercise 

is a charade that’s meant to give Democrats a political edge in an election that’s 13 months 

away.”  

Senate Democratic leaders said the vote Tuesday showed that a majority of the Senate — 

51 senators, including Mr. Reid — wanted to take up the bill. Fourteen million Americans are 

unemployed. The unemployment rate — 9.1 percent for the last three months — is higher than 

when Mr. Obama took office. And job-creation efforts have fallen short of White House hopes. 

The Labor Department says that nonfarm payroll employment totaled 131.3 million in 

September, compared with 132.8 million in February 2009, when Congress approved an 

economic stimulus bill championed by the president.  The jobs bill calls for $175 billion in new 

spending on highways and other public works, an extension of jobless benefits and aid to states 

to prevent teacher layoffs. The bill would provide $272 billion in tax relief for individuals and 

businesses.  One of the more popular items in the bill is a further cut in payroll taxes, intended to 

increase take-home pay for 160 million Americans. Congress last year reduced the Social 

Security payroll tax rate paid by employees to 4.2 percent, from 6.2 percent.   Under Mr. 

Obama’s proposal, workers would pay 3.1 percent next year, just half the normal rate. The tax is 

applied to the first $106,800 of wages.  Republicans and some Democrats objected to tax 

proposals by the president that would have increased taxes for many couples making more than 

$250,000 a year. Democrats have rallied around the “millionaires’ tax,” a populist proposal that 

they say highlights their differences with Republicans. The roll call was held open for more than 

two hours at the request of Senator Jeanne Shaheen, Democrat of New Hampshire, who flew 

back to Washington on Tuesday night so she could vote for the jobs bill. She had been in Boston 

accepting an award from a regional business organization.  

Mr. Tester, explaining why he voted against the bill, called it an “an expensive, 

temporary fix to a problem that needs a big, long-term solution.” “We should not be sending 

billions of dollars in bailout aid to states,” Mr. Tester said. “And I can’t support tax gimmicks 

that do little to create jobs.” Senator Jim Webb, Democrat of Virginia, voted to take up the jobs 

bill, but said that he opposed the measure itself. “I do not believe that we should raise taxes on 

ordinary earned income,” Mr. Webb said. “The bill should be paid for by other means such as 

raising the capital gains rate or ending costly subsidies and tax loopholes.”  

Senator Joe Manchin III, a West Virginia Democrat who had expressed reservations 

about the bill, also voted to begin debate and to end what he described as a Republican filibuster.  

“But let there be no mistake,” Mr. Manchin said, “if this bill does not change, if it is not 

improved, if it is not more focused on job creation and more fiscally responsible, I will strongly 

oppose final passage.” The White House said it was prepared to negotiate with the handful of 

Senate Democrats who resisted the bill, including Mr. Manchin, to discuss specific parts that 

might win their support.  

 

 

Questions  

1. Why did both the House and Senate vote not to consider the jobs act as a whole? 

2. According to the article, what are some of the key provisions of the president’s plan? 

3. What are some of the Republicans’ specific arguments against the bill’s provisions? 

4. Which of the provisions do you think has potential for bipartisan support?  Why? 
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SAMPLE LESSON 2 

 

AIM: Is the government married to the economy? 

 

CURRICULAR GOALS: 

 

Students will be able to: 

 

 Define fiscal policy 

 Compare and contrast supply side and demand side relief 

 Explain the role of fiscal policy through US history  

 

COMMON CORE LEARNING STANDARDS: 

 

Reading 

 

2-Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among key details and ideas. 

 

7-Integrate and evaluate multiple sources of information presented in diverse formats and media 

in order to address a question or solve a problem. 

 

8-Evaluate an author’s premise, claims, and evidence by corroborating or challenging them with 

other information. 

 

Writing 

 

9-Draw evidence from informational texts to support analysis, reflection, and research. 

 

 

 

MOTIVATION: 

Show students images of the Great Depression and a picture of FDR.  Ask students to explain the 

relationship between the images. 

 

 

 

PROCEDURE: 

 

1. Using guided discussion, complete graphic organizer that compares and contrasts demand 

side and supply side economics. 

2. Review homework assignment (Article/Questions - US Economic Growth Slowed …) 

3. Put students into groups.  Direct each group to review Economic Schools of Thought 

handout.  In groups, students will develop and outline an argument as to how to approach 

the current economic situation. *(Teacher may wish to include as a supplementary 
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resource, a timeline of examples of fiscal policy used in history.  This may, however, 

expand the lesson into a two day time period.)   

4. Let each group present their findings.  Keep a tally on board, noting each group’s main 

idea and most compelling piece of evidence. 

 

 

SUMMARY: 

• Under what conditions, if any, should the government prime the pump? 

• Answer AIM question. 

 

 

ASSESSMENT: 

A.  Provide students with a diagram of the Circular Flow model.  Have students explain the 

effect of supply side and demand side relief on each part of the diagram. 

 

OR 

 

B. Have students write a letter to an elected official outlining their argument and ideas for 

economic recovery.  Letters must use content specific vocabulary and make reference to 

historical examples. 

 

OR 

 

C. Have students choose a 20
th
 or 21

st
 Century President.  Student will research the fiscal 

policy of the president and prepare a power point presentation for the class.  Presentation 

will include graphs, charts, and an argument as to the effectiveness of the President’s 

fiscal policy. 

 

MATERIALS: 

 Homework article and questions (needs to be distributed on day prior to lesson) 

(attached) 

 Images of depression (attached) 

 Picture of FDR (attached) 

 Economic Thought handout ( attached) 

 Graphic organizer that compares and contrasts demand side and supply side 

economics (attached) 

 Circular Flow Diagram (attached) 

 List of elected officials and addresses 
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ECONOMICS 

The Government and the Economy 

 

Directions: Read with care article Weak Economy Heads Lower.  Using the information in the 

article and your knowledge of economics, answer the questions that follow. 

 

 

Weak Economy Heads Lower 

 The Wall Street Journal, July 28, 2012 

NEIL SHAH 

 

The U.S. economy slowed sharply in the second quarter, growing just 1.5% as consumers 

slashed spending and businesses grew more cautious about hiring and investing, underscoring 

that an already wobbly recovery is losing even more steam…In the U.S.., new government 

figures showed that growth in gross domestic product, the broadest measure of goods and 

services churned out by the economy, slowed sharply from the first quarter's 2% annual rate and 

the fourth quarter's 4.1%.That downward slope in growth is worrisome to economists. As the 

economy loses steam, a pullback can become self-reinforcing as businesses and consumers 

worry about the future.  The slowing economy, along with government data showing the 

recovery has been weaker than thought, raises the specter that a sudden shock—such as an 

escalation of Europe's crisis, or next year's looming tax increases and spending cuts—could 

shove the U.S. back into recession.  

 

The Obama administration played down Friday's figures, citing the economy's continued growth. 

Republicans said the slowdown was evidence of President Barack Obama's lack of success in 

turning around the economy.  The latest report adds to recent signals that could push the Federal 

Reserve toward taking new steps to spur growth. Not only is growth slow, Friday's report 

showed inflation running below the Fed's 2% objective. Fed officials will meet on Tuesday and 

Wednesday to consider their next steps…. 

  

One of the biggest obstacles to recovery is a dearth of consumer spending, which accounts for 

two-thirds of demand in the economy. Spending rose 1.5% in the second quarter, lower than 

2.4% in the first, reflecting weaker demand for cars and big-ticket items. A big reason is the 

stagnant labor market. Employers added fewer jobs in the second quarter than they have since 

the labor market began recovering in 2010."The economy is kind of being strangled," said Bob 

Baur, chief global economist at Principal Global Investors. "We underestimated how much 

uncertainty may have contributed to a lack of desire to expand and hire." Mr. Baur expects 2% to 

2.5% growth in the second half of the year but has "grown more cautious," he said. 

 

The unemployment rate has barely moved recently. Meanwhile, a Midwestern drought is pushing 

up food prices, which could make Americans stingier. The White House on Friday said it 

expected the unemployment rate would fall to 7.9% from the current 8.2% by the end of the year, 

according to its annual midyear economic review. That estimate assumes Congress will pass 

some of its spending proposals aimed at boosting jobs, an unlikely prospect given Republican 

opposition. The administration also cut its 2012 growth projection to 2.3%, compared with 2.7%, 
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and said decreased spending led it to pare its deficit projection to $1.2 trillion in 2012, compared 

with the $1.33 trillion previously forecast. 

  

The report did have some good news. Construction of houses continued to boost growth, though 

not as much as in the first quarter. Despite Europe's problems and slowing economies elsewhere 

in the world, exports rose 5.3%. Cutbacks by federal, local and state governments continued to 

drag on the economy, but eased significantly. And some of the slowdown may be the result of 

unseasonably warm winter weather that pulled economic activity forward. 

  

Still, the unwillingness of consumers and businesses to spend despite super-low interest rates has 

economists worried. The personal saving rate—saving as a percentage of disposable personal 

income—rose to 4% in the second quarter from 3.6% in the first, showing Americans were 

saving instead of spending, even though gas prices were falling. … 

  

Allan Pasternak, a founder of Bamco Inc., a Middlesex, N.J., metal manufacturer, said his firm is 

doing brisk business, but he is concerned about next year and proceeding carefully on any 

investments. "I really don't know what to expect," he said. "Our main concern is: Is the economy 

going to experience another significant downturn?" 

  

Mr. Pasternak partly blamed the "indecisiveness" of politicians, which, "more than any of the 

actual policies," is crimping the ability of businesses to make decisions. As a result, Bamco is 

trying to be "lean and mean" and holding off on key investments like new buildings. 

  

The economic outlook for the rest of the year is darkening. Economists at Wells Fargo 

Securities, for example, now expect an even weaker pace of 1.2% in the third quarter.  

Among the new headwinds: the rise of the dollar, which makes it harder for U.S. exporters to sell 

their goods abroad and could further hit corporate profits. Businesses have also been stockpiling 

inventory for months amid weak demand, a sign of sluggish growth to come, Wells Fargo 

Securities economist Mark Vitner noted. Meanwhile, the price of gasoline at the pump has 

stopped falling 

 

 

Questions 

1. Describe the consumers’ behavior in the second quarter of 2012. 

2. What was the President’s reaction to the news of slowed growth? 

3. How did the Republicans react to the news of slowed growth? 

4. How are spending and employment linked? 

5. What good news was included in the report? 

6. Is there a solution to the current economic situation? 
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Economics 

Fiscal Policy 

 

 

Economic Schools of Thought 

 

Classical Economists 

Early philosophers like Adam Smith, Thomas Malthus, and David Ricardo suggested that supply 

and demand will always return to equilibrium because individuals will act in their own self- 

interest.  This was the idea of natural law; the economy would be subject to normal periods of 

strength and weakness, but eventually self-correct and return to a balance.  This philosophy, 

however, did not address the length of time necessary for recovery.  All three accepted that, in 

fact, the correction or recovery could take an extended period of time.  Basically, they opposed 

government intervention, even taxes, because they favored the natural law ideology of the 

Enlightenment era. 

 

 

Keynesian Economics (Demand Side Economics) 

 

John Maynard Keynes, a British economist, challenged classical economic thought.  He 

advocated that although the economy has three distinct parts (individuals, businesses, and 

government) the economy must be viewed as a whole, not just as individuals acting in their own 

self-interest.  In response to the Great Depression, he pointed out that neither consumers nor 

businesses were spending, and until spending did occur, the problems would continue.  Keynes 

advocated that the government should do the spending.   Simply, if you increase demand, you 

will grow the economy.   

 

 

Supply Side Economics 

 

In reaction to the Keynesian philosophy, different 20
th
 Century economists argued that reducing 

barriers to spending, generally taxes on businesses, would grow the economy.    Supply-side 

argues that increased taxes stress the economy.  Supply-side theorists suggest that if a 

corporation has a lower tax liability, it will reinvest in the company by developing new products 

and hiring new employees. 
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Economics 

Fiscal Policy 

 

Theory Main Ideas Benefits Drawbacks 
 

 

Classical 

Economists 
 

The Invisible Hand 

 

 

 
 

 

   

 

Demand Side 
 

Priming the Pump 

 

 
 

 

   

 

 

Supply Side 
 

Trickle Down 
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