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Rationale

This project was written as a proactive response to the revised New York State English Language Arts Standards that are due to be published October 2009.  These new standards will include a “literacy strand” which will require greater attention to reading and writing skills instruction.  After careful review of the current ELA performance indicators, which will inform the new standards, it became apparent that a specific map needed to be created to ensure the enormous amount of skills expected to be taught and mastered by middle school students receive thorough treatment without overlapping and repetition. In addition, by creating a performance indicator-specific map, making any necessary transitions into the second marking period after the ELA standards are published, can be done with ease and without disruption to instruction. 
The new ELA standards will include a new area of literacy, “viewing”, in order to facilitate 21st Century literacy; as a result, this map includes this skill area with suggested viewing opportunities. Furthermore, the suggested and required reading incorporates more multicultural titles and titles which will promote inter-disciplinary connections.

The curriculum map places more independent novel reading on the students which will make more classroom time for specific literacy-skills instruction possible. Using shorter works of fiction and non-fiction during class time will also work to meet this end. 
	Marking Period
	1
	2


	3
	4

	Vocabulary Units 

To be covered 
	Unit 1

Unit 2
	Unit 3

Unit 4

Unit 5
	Unit 6

Unit 7

Unit 8
	Unit 9

Unit 10

	Assessments
	Pre and Post

Departmental Exam 

Units 1 & 2
	Pre and Post 

Departmental Exams

Unit 3 

Unit 4 & 5


	Pre and Post

Departmental Exams

Unit 6 & 7

Unit 8
	Pre and Post Departmental Exam

Unit 9 & 10

Final Exam will included selected words from each unit


Timeframe

Seventh Grade Map-First Marking Period
	Content
Who Am I? Who do I Want to Be?
	Skills
	Assessment 
(formative and summative)

	Reading:

Novels (must read two from list)
· The Witch of Blackbird Pond

· The Giver

· Bronx Masquerade

· Soldier’s Heart

· The Outsiders

· Tangerine

· The Not So Star-Bangled Life of Sunita Sen
· The Moves Make the Man
· Touching Spirit Bear

· Bad Boy: A Memoir
Short Stories

“A Day’s Wait” Ernest Hemmingway
“Zebra” Chaim Potok

“Names/Nombres”

“Seventh Grade” Gary Soto
Poetry (to alternate with non-fiction)

“The Rider”

The New Colossus”

A Time to Talk”

The World is Not a Pleasant Place to Be”

“Scaffolding”

Non-fiction/Informational text

“From Immigrant Kids”
“Offerings at The Wall” Don Moser

“Homeless” Anna Quindlen

“Primal Compassion”

“Dirk the Protector” (memoir)

“An American Childhood” (personal narrative)

Complementary newspaper and magazines articles (paper or online)

	· Read silently and aloud from a variety of genres, authors, and themes
· Interpret characters, plot, setting, and theme, using evidence from the text
· Identify the author’s point of view, such as first-person
· narrator and omniscient narrator
· Recognize that one text may generate multiple interpretations
· Identify social and cultural context and other characteristics of the time period to enhance understanding and appreciation of text
· Develop personal reading goals and maintain records of reading accomplishments


• Recognize how the author’s use of language creates images

or feelings

• Determine how the use and meaning of literary devices (e.g.,

symbolism, metaphor and simile, alliteration, personification,

flashback, and foreshadowing) convey the author’s message

or intent

• Identify poetic elements, such as repetition, rhythm, and

rhyming patterns, in order to interpret poetry

*Preview informational texts, with guidance, to assess content

and organization and select texts useful for the task

*Use knowledge of structure, content, and vocabulary to

understand informational text

*Formulate questions to be answered by reading

informational text, with assistance

*Interpret data, facts, and ideas from informational texts by

applying thinking skills, such as define, classify, and infer

*Interpret data, facts, and ideas from informational texts by

applying thinking skills, such as define, classify, and infer


	(S)Departmental unit exam on literary terms, reading skills and core works
(S) Personal reading logs

(F) quizzes

(F) written responses

i.e. journal entries, lit. letters, short answers, essays

(F) Literature Circle discussions, role preparation

(F) class participation, group discussion and participation

(F) various homework assignments

	Viewing: 
informational speeches
news clips

movie excerpts

class presentations
lecture


	*Identify essential information for note taking

*Distinguish between relevant and irrelevant oral information

*Draw conclusions and make inferences on the basis of explicit information

*Recognize that the speaker’s voice quality and delivery impact

communication, with assistance

*Form an opinion or judgment about the validity and accuracy of information,

ideas, opinions, themes, and experiences

*Form an opinion or judgment about the validity and accuracy of information,

ideas, opinions, themes, and experiences
	(F) notes on viewed information

	Writing: Personal Narrative


	*Maintain a writing portfolio that includes imaginative, interpretive,

and responsive writing

develop a narrative, using an organizational plan such as chronology

*sequence events (e.g., rising action, conflict, climax, falling

action, and resolution) to advance a plot, with assistance

*maintain a consistent point of view that enhances the message

*select a genre(personal narrative) and use appropriate conventions, such as dialogue, rhythm, and rhyme, with assistance

*use language that is creative

*develop complex characters and create a setting

*use literary devices

leads, dialogue, thought shots, exploding moments
	(S)Published personal narrative 

(F) early drafts (F)conferencing notes

	Grammar: parts of sentence/speech


	· Identify parts of sentence

· Write in complete sentences

· Identify fragments and run-ons

· Understand function of a word in a sentence and using correct term to label the word 
	Departmental unit exam 

	Vocabulary:

· Unit 1
· Unit 2
	Using a dictionary
· guide words

· different definitions

· parts of speech

· suffixes/prefixes
	Departmental unit exam


Eighth Grade Map- First Marking Period
	Viewing: 

Youtube.com 

· “Kent State Massacre, May 4, 1970”

· “The Tank Man of Tiananmen Square”

· “The Last Lecture"

· “The Ballad of Birmingham” 

· Tennessee State University:  The Ballad of Birmingham"


	-make connections between similar different genres about the same topic

-analyze, interpret, and evaluate information, ideas,

organization, and language from academic and

nonacademic texts, such as videos

-assess the quality of texts and presentations, using

criteria related to the genre, the subject area, and

purpose 

- understand that within any group there are many

different points of view depending on the particular

interests and values of the individual, and recognize

those differences in perspective in presentations 
	Venn diagrams and other worksheets

Writing responses—quick writes and formal tasks

Discussions in group and whole class settings



	Writing: 

· Literary Letter about independent novel

· Choice project about independent novel

· Introduction to a Compare/Contrast Essay

· Literary Analysis


	-present responses to and interpretations of literature,

making reference to the literary elements found in the

text and connections with their personal knowledge and

experience

- produce interpretations of literary works that identify

different levels of meaning and comment on their

significance and effect

-write stories, poems, literary essays, and plays that

observe the conventions of the genre and contain

interesting and effective language and voice

-use standard English effectively

listen, an
	Literary letter based on one independent novel

Project based on second independent novel

Process writing activities for literary analysis and compare contrast essays

	Grammar:


	-review parts of speech 

-review/re-teach sentences and fragments
	Departmental unit exam 

	Vocabulary:

· Unit 1

· Unit 2
	Using a dictionary

· guide words

· different definitions

· parts of speech

· suffixes/ prefixes
	Departmental unit exam

	
	
	


Mini-Lesson for: “A Mother In Mannville” by Marjorie Kinnan Rawlings________________________

Unit Theme: Values as They Relate To Characterization__________________________________

Essential Question: To What Extent Will Individuals Go To Protect Themselves And Their Values__
Text Title/Genre: “A Mother In Mannville” / fiction________________________________________
Essential Skill or Concept: 

How a writer develops and reveals character through indirect characterization.

Pre-assessment: When we target an essential skill or concept, we need to know our students’ skill level(s) and what the chosen text(s) warrants.

Strategy:
Create a chart headed “Jerry” with five columns. One column will be devoted to a particular trait or characteristic. The other four columns will denote one of the four methods of indirect characterization.

Mini-Lesson Outline: Using the strategy, how will we accomplish the following?
How will I introduce and explain this strategy so that students will understand the how and why?

(inductive method, mini-lecture, demonstration, notes, etc.) 

Use the pivotal question: How do we get to know a character or any person with whom we come in contact? Students will “hopefully” provide the four methods of indirect characterization. Notes will be given and placed in the literature section of their notebooks.

Characters are developed and revealed in the following ways:

 
1. Through a physical description of the character.


2. Through the character’s actions.


3. Through the character’s thoughts, feelings, and speeches.


4. Through the comments and reactions of the other characters.

How will I model this strategy for my students? (exemplars and/or demonstrations) 

Distribute two passages from the story. Students will determine the trait and the method used. 

How will I provide opportunities for guided practice? 

Students will be grouped on ability and asked to complete distributed chart based on Jerry. The teacher will circulate around the room.

How will I monitor/gauge students’ understanding of the strategy and skill it develops? (formative assessment) How will I determine student readiness?

Each group will be asked questions pertaining to a particular trait and will be asked how the quote chosen relates to character’s trait. In addition, to gauge students’ understanding, students will be asked to write a character sketch of someone they consider to have “integrity”. Try to use as many indirect methods of characterization to create a complete image of the person whom you are describing.

Using real texts, how will students independently practice using the strategy and the skill that it targets?

Students may read a human interest story from the newspaper, You Tube, magazine, novel and keep a reader’s notebook to reinforce the concept.

How will I adapt or differentiate this lesson for grade and skill level?

Students having some difficulty with the concept will be asked to choose only two methods, and I will work with them individually.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

Ask students to reflect upon other short stories which involve the same skill. How has this method helped you to gain a greater insight into particular characters?

Mini-Lesson for: “Charles” by Shirley Jackson____________________________________________

Unit Theme: Values As They Relate To Characterization___________________________________
Essential Question: To What Extent will Individuals Go To Protect Themselves And Their Values? __
Text Title/Genre: “Charles” / fiction____________________________________________________
Essential Skill or Concept:

Interpret character through evidence from the text.

Pre-assessment: When we target an essential skill or concept, we need to know our students’ skill level(s) and what the chosen text(s) warrants.

Strategy:

Use Venn Diagram or chart to identify and describe Laurie and his actions.

Mini-Lesson Outline: Using the strategy, how will we accomplish the following?
How will I introduce and explain this strategy so that students will understand the how and why?

(inductive method, mini-lecture, demonstration, notes, etc.)

Use pivotal question: Have any of you ever had an imaginary friend? Why do children create imaginary friends?

How will I model this strategy for my students? (exemplars and/or demonstrations)

Draw Venn Diagram at the board with Laurie placed in the center. Students will be asked for two adjectives to describe Laurie. Refer to first passage.

How will I provide opportunities for guided practice?

Students will be divided into groups and asked to complete Venn Diagram, using as many adjectives and incidents they can find to complete the diagram.

How will I monitor/gauge students’ understanding of the strategy and skill it develops? (formative assessment) How will I determine student readiness?

Students will be asked to make five statements about Charles based on their Venn Diagrams. As I visit each group, I shall ask the students what evidence from the text supports each statement.

Using real texts, how will students independently practice using the strategy and the skill that it targets?

Based on any outside reading / independent reading students may use the Venn Diagram or chart to reinforce the skill and add it to a Reader’s Notebook.

How will I adapt or differentiate this lesson for grade and skill level?

Slower students will need help to identify “certain behaviors” and vocabulary such as “swaggering” which denotes a particular trait.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

Once again students may recall other short stories which involved the same skill and similar strategy. Reflect on the Venn Diagram or chart.

Mini-Lesson for: “The Old Demon” by Pearl S. Buck_______________________________________

Unit Theme: Values As They Relate To Characterization___________________________________
Essential Question: To What Extent will Individuals Go To Protect Themselves And Their Values? __
Text Title/Genre: “The Old Demon” / fiction______________________________________________

Essential Skill or Concept:

How the setting affects plot and characterization

Pre-assessment: When we target an essential skill or concept, we need to know our students’ skill level(s) and what the chosen text(s) warrants.

Strategy:

Create a chart: One column will be labeled Detail from the story; the other column will be labeled Inference.

Mini-Lesson Outline: Using the strategy, how will we accomplish the following?
How will I introduce and explain this strategy so that students will understand the how and why?

(inductive method, mini-lecture, demonstration, notes, etc.)

Elicit the definition of the setting from students. Explain that the setting may include a variety of elements: geographic location historical periods (past, present, or future) season, time of day, and the local customs. Sometimes all or part of the setting is not directly described. Instead, the reader has to infer it.

How will I model this strategy for my students? (exemplars and/or demonstrations)

Give students a particular detail or excerpt from “The Old Demon” “…and now they stood staring down at the malicious yellow water, curling along like a lot of snakes…” and show them what inference can be drawn.

How will I provide opportunities for guided practice?

Students will work with a partner or small group of classmates. Review story and find details that give clues about when the story takes place. Complete the chart which has been distributed and decide whether it takes place in the past, present, or future. How does this affect the story line (plot) and the characterization of Mrs. Wang?

How will I monitor/gauge students’ understanding of the strategy and skill it develops? (formative assessment) How will I determine student readiness?

Compare and contrast the role of setting with “A Mother In Mannville”.

Using real texts, how will students independently practice using the strategy and the skill that it targets?

Using details from a particular piece of independent reading, students will draw inferences relating to the setting.

How will I adapt or differentiate this lesson for grade and skill level?

The story may be optional. It may be too difficult for the slower learner.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

Students will return to previously read pieces and discuss how this strategy has helped them.

Mini –Lesson for: “The Great Rat Hunt” by Laurence Yep

Unit Theme: Values

Essential Question: To what extent will individuals and /or groups

go to in order to protect themselves and their values?

Text Title/ Genre: “The Great Rat Hunt”/ a memoir

Essential Skill or Concept: 

· Students will be able to recognize a memoir as a form of autobiographical writing.

· Students will be able to identify cultural and ethnic values and their impact on the development of character in a piece of nonfiction.

· Students will be able to recognize the use of humor in a memoir.

Strategy: Obtain a keen insight into nonfictional literary pieces, specifically memoirs.

Mini- Lesson Outline: Using the strategy, how will we accomplish the following?

How will I introduce and explain this strategy so that students will understand the how and why? ( inductive method, mini-lecture, demonstration, notes, etc.)


Students will define the terms biography and autobiography.  They will then be introduced to the term “memoir” and realize that it is a form of autobiographical writing.

How will I model this strategy for my students? (exemplars and /or demonstrations)

 I will read a short selection taken from Marley and Me by John Grogan to introduce the concept of memoir writing.

How will I provide opportunities for guided practice?

· Students will define new vocabulary words using context clues and dictionaries.

· By using a web, students will find supporting details that support the main idea that Laurence Yep thought he was a failure as a son. 

· Students will work with a partner and find examples of how Yep’s opinions about his father and brother change throughout the passage.

· Students will locate examples of humor found in the memoir.

How will I monitor/gauge students’ understanding of the strategy and the skill it develops? ( formative assessment)  How will I determine student readiness? 

· Students will be asked to find specific evidence in the text to suggest that Yep’s feelings of alienation are changing.

· Students will retell the story from the point of view of Eddy, “father’s only true son” or Laurence Yep’s father.

Using real texts, how will students independently practice using the strategy and the skill it targets?

· Students will compose an essay based on the assumption that the rat hunt never occurred.  Would Laurence Yep continue to believe that his father was ashamed of him?

How will I adapt or differentiate this lesson for grade and skill level?

· With a group of classmates, students will create a dramatic reading of the rat-hunt scene. One person will play the role of the father, one person will play the role of the young boy, and one person will act as narrator.  Students will use sound effects to enhance their presentation. 

· Students will be given the opportunity to illustrate key scenes from the story.

· Students will compose an original memoir.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

· Students will compose a diary entry discussing a time when they experienced a misunderstanding with a parent, guardian, grandparent, etc.

Mini –Lesson for: “The Treasure of Lemon Brown” by Walter D. Myers

Unit Theme: Values

Essential Question: To what extent will individuals and /or groups

go to in order to protect themselves and their values?

Text Title/ Genre: “The Treasure of Lemon Brown”/ short story

Essential Skill or Concept:

· Students will be able to define the terms static and dynamic character.

· Students will be able to determine how setting, mood, and tone influence a piece of literature.

Strategy: Students will be able to differentiate between a static and dynamic character in literature.

Mini- Lesson Outline: Using the strategy, how will we accomplish the following?

How will I introduce and explain this strategy so that students will understand the how and why? (inductive method, mini-lecture, demonstration, notes, etc.)

The teacher will select characters from the required summer reading novel Nothing But the Truth by Avi. The teacher will question the students as to which characters change dramatically through the course of the novel and which ones basically stay the same.

How will I model this strategy for my students (exemplars and /or demonstrations)
 By doing the above activity, students will be able to define the terms “ static” and 

“ dynamic” and how these terms apply to characters in literature.

How will I provide opportunities for guided practice?

The teacher will distribute a literary analysis skill builder worksheet focusing on the two main characters, Lemon Brown and Greg.  Upon completion of the reading of the short story, the students will complete a chart which records what Lemon Brown and Greg were like at the beginning and end of the story.  Students will then be asked to determine which character is static and which is dynamic.

How will I monitor/gauge students’ understanding of the strategy and the skill it develops? ( formative assessment)  How will I determine student readiness? 

Once students have identified the dynamic character in the story, they will be asked to write a brief summary of the changes this character experienced.  They will be asked to speculate about how these changes might affect the character’s future actions.

Using real texts, how will students independently practice using the strategy and the skill it targets?

As students continue to read throughout the school year, they will be asked to identify static and dynamic characters.

How will I adapt of differentiate this lesson for grade and skill level?

 Throughout the reading of the story, students of lower academic ability will be closely monitored by the teacher to ensure comprehension.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

Lemon Brown claims, “Every man got a treasure.”   Students will be asked to describe a treasure that they have or they have had in the past.   Students will be asked why this object is a treasure and how the treasure brings them comfort.  This response may be in the form of a poem or an essay.

Mini-Lesson for: Identifying imagery in the poems “Mother to Son” and “Dreams”__ 

by Langston Hughes

Unit Theme: Values_____________________________________________________

Essential Question: To what extent will individuals and/or groups go in order to protect 

        themselves and the values? ________________________________
Text Title/Genre: _The Language of Literature--“Mother to Son” by Langston Hughes 

     and “Dreams” by Langston Hughes___________________________
Essential Skill or Concept: 

Students will be able to:

· Learn how images convey strong emotions in poetry 

· Learn how poetry gives shape, direction, and meaning to strong emotions.

Strategy:  Obtain a keen insight into the use of imagery in literature, and how it impacts the reader’s understanding of the speaker’s message.

Mini-Lesson Outline: 

How will I introduce and explain this strategy so that students will understand the how and why? (inductive method, mini-lecture, demonstration, notes, etc.)

The teacher will display a series of images on the computer and instruct the students to write down any feelings, thoughts, or moods that come to mind upon seeing these images.

How will I model this strategy for my students? (exemplars and/or demonstrations)

The teacher and the students will read aloud the poem, “Dreams” and will together make note of the images that are presented to the reader by Langston Hughes.  The teacher will explain how the imagery adds to the meaning of the poem.

How will I provide opportunities for guided practice?

The students will then be asked to silently read “Mother to Son” and take notes on any interesting images they notice as the poem is read. The students will complete a chart to show what the images from “Mother to Son” may symbolize in the speaker’s life.  The students will be required to provide details about the staircase and how it correlates to details about life in general.  Upon completion of the activity, the students and teacher will review responses. 

How will I monitor/gauge students’ understanding of the strategy and the skill it develops? (formative assessment) How will I determine student readiness? 

In a well-developed essay, students will be asked to discuss how the speakers of both “Dreams” and “Mother to Son” present lessons about life to the reader.  Students will be asked to explain the lesson each speaker gives, and offer insight into how the use of imagery helps to convey this lesson.

Using real texts, how will the students independently practice using the strategy and the skill it targets?

As students continuously read independent novels in and out of class, they will be asked to jot down in their writer’s journal, examples of imagery used in these pieces of literature.

How will I adapt or differentiate this lesson for grade and skill level?

Students of lower academic ability will be monitored more closely during independent reading activities.

How will I engage students in a reflection of how this strategy has developed this particular skill and how it has helped each of them become a more effective reader?

Upon completing the next instructional lesson on the use of the extended metaphor, students will write their own “Mother to Son” poem using vast imagery and an extended metaphor.
Mini-Lesson for: Reading Strategies for Test Assessment

Unit Theme:  Values

Essential Question:  To what extent will individuals and/or groups go to protect 



 
themselves and their values?

Text Title/Genre:  My Two Homes, Bosnia and the U.S./nonfiction

Essential Skill or Concept:  Strategies for Reading a Test Selection

Strategy:  Active Reading strategies

How will I introduce and explain this strategy?  Read and review page 704 in 




The Language of Literature

How will I model this strategy for my students?  Use the True Story of Blue Jeans



reading comprehension passage to model the use of the 




strategies for students

How will I provide opportunities for guided practice?  Use the Tornadoes reading 



comprehension passage to provide students with practice.  




Have students work with partners to complete this task and 




to identify each strategy needed to select the correct answer.  

How will I monitor students' understanding of the strategy and determine 




readiness?  Observing student interaction completing the 




task and reviewing student answers will assist in monitoring 




for student understanding.

How will students independently  practice?  Students will independently read the 




Selection on pages 705 and 706 in the textbook and answer 




the questions on page 707.

How will I adapt or differentiate this lesson?  Reading passages could be 




modified and multiple choice questions could be revised to 




have three choices instead of four choices.

How will I engage students in a reflection of how this strategy helped them 




become more effective readers?  Ask students to compare




the number of correct answers on the last reading passage 




with the correct number on the first practice passage.  Ask 




students to identify the specific active reading strategy that 




helped them the most in interpreting text  correctly.
Mini-Lesson for: Making a comparison and contrast

Unit Theme:  Values

Essential Question:  To what extent will individuals and/or groups go to protect 



 
themselves and their values?

Text Title/Genre:  The Tank Man of Tiananmen Square and Kent State Massacre, 



May 4, 1970/video clips from Youtube.com
Essential Skill or Concept:  Understanding a comparison/contrast task

Strategy:  Using a Venn diagram as a prewriting tool

How will I introduce and explain this strategy?  Provide students with a Venn diagram




and discuss the purpose of the overlapping circles
How will I model this strategy for my students?  After viewing the two video clips, 



complete the Venn diagram based on the videos.  Solicit student 



response during this process.  Have students make of copy of the 



completed Venn diagram.

How will I provide opportunities for guided practice?  Provide students with two 




versions of the story The Three Little Pigs.  Read aloud the 




selections and through questioning, have students complete a 



Venn diagram based on these two readings.

How will I monitor students' understanding of the strategy and determine 




readiness?  Observing student interaction completing the 




task and reviewing student answers will assist in monitoring 




for student understanding.

How will students independently  practice?  Students will complete a Venn diagram 



comparing the main characters in "Charles" and "Mother in 




Mannville."  After reviewing student responses, instruction will be 



given in how to use this information to compare and contrast these 



two characters in written form.

How will I adapt or differentiate this lesson?  The literature students will be using to 



compare and contrast could be modified in content and/or genre.  



The final task could also be modified on an individual basis.

How will I engage students in a reflection of how this strategy helped them 




become more effective readers?  Students will be asked to respond 


in writing about how it is important to identify a character's
 



values to fully understand the character.
Assignments for Novels
1. Create and present a power point demonstration illustrating the main theme of the story and how the message applies to the essential question. Be sure to include information about the author which helps to make the theme more poignant.


 Prepare at least five slides to be viewed by your classmates which will  


 make them gain a greater insight into the story, the author’s purpose, the 

  
 characters, and the techniques used. In addition, explain how a particular 


 event in the story may be applicable to a recent news clip, etc. about 


 which you read.

2. Interview an individual who was a teenager, adult, or member of the  


armed forces, etc. during World War II, the Vietnam War, the Iraqi War or 

     during the Civil Rights Movement. Tape/Present the interview to the 


class. If at all possible relate some of your questions to present day events.


Sample questions for the interview:

· What do you know about the war?

· What were you doing during the war?

· How did you initially feel about our involvement in the war?

· How is this war different from other wars in which we have been involved?

· Do you believe that a draft should be established once again? Why? Why not?

3. Prepare a memoir of a particular day in the life of a character about whom 

     you have read. Re-enact an incident from this particular day for the class.

4.  Create three cartoon strips to retell the novel.  These cartoon strips should

present the beginning, the middle and the conclusion of the novel.  Select the most important information to include.  The website to use for creating the cartoon strips is MakeBeliefsComix.com.  Follow the instructions at the end of the program for printing and saving your work.
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