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Part 1: Social Studies Standards
	
	
Social Studies Standards

Students will:


	History of the United States and New York
use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

	World History 
use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.

	Geography
use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live—local, national, and global—including the distribution of people, places, and environments over the Earth’s surface.

	Economics
use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the U.S. and other national economies, and how an economy solves the scarcity problem through market and non market mechanisms.

	Civics, Citizenship, and Government
use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.


Abstract: Curriculum Work

This is a highly academic one year course (in a two year sequence) with an emphasis on both western and non-western history. It traces the development of world history from approximately 4,000 b.c.e. and the emergence of civilizations through the period of new imperialism, nationalism and the unification movements of approximately 1870. Analytical and writing skills are essential for success in this pre-IB level course. The course relies heavily on supplemental materials including primary source documents and outside readings, in addition to the textbook. Students will be required to participate in class discussions, as well as in group and individual projects. The course will also meet the year one Global standards for New York State Regents requirements.   A special emphasis will be given to students in order to prepare them for the IB History of the Americas HL I and II and the AP World/European History courses. Included will be IB/AP type assessments, writing skills, papers, projects and philosophy. 
Course Objectives
Upon conclusion of the Global History 9 honors course, the student shall;
a) Promote an understanding of history as a discipline, including the nature and diversity of its sources, methods and interpretations 

b)  Be acutely aware of inter-continent relationships and global themes in a world history context
c) Have developed an extensive understanding and comprehension of some of the themes in the history of the world; including development and interaction of humans, their environment and cultures.
d)  Explain diverse approaches to, and interpretation of, historical events and issues
e) Be able to use their understanding of the chronological development of these areas to foster their own understanding of "cause and effect" relationships.  Encourage an understanding of the present through critical reflection upon the past

f)  Have addressed East-West relations in the period 1400 to 1850 and developed an understanding of how these relationships alter geopolitical situations
g)  Construct and evaluate arguments: using evidence to make plausible arguments and develop the ability to assess issues of change and continuity over time...

 

h) Use documents and other primary data to develop the skills necessary to analyze point of view, context, bias, and frame of reference and to understand and interpret information.  This will enhance student capacity to handle diversity of interpretations.

 

i)  From an international perspective, elucidate and present historical topics Students will describe and analyze the: 

j) Use historical evidence to analyze, comprehend, evaluate and integrate sources and materials
 
k)  Encourage an understanding of the impact of historical developments at national, regional, and international levels
 
l) Develop an awareness of one’s own historical identity through the study of the historical experiences of different cultures
 

m)  Organize, plan and present  a written response to an advance placement style document based question 
Chronological Boundaries of the Course

 

The course will have as its chronological frame in the period from approximately 8000 B.C.E. (Foundations of World History covers the Foundations segment from 8000 B.C.E. to approximately 600 C.E., and continues to approximately 1000 C.E.) to the mid 19th century with careful preparation with regard to previous developments. An outline of the periodization for the course with associated percentages for suggested course content is listed below.

 

Foundations 



(6 weeks)

600‑ 1450



(8 weeks)

1450‑ 1750



(8 weeks)

1750‑ 1870



(8 weeks)

 
Learning Outcomes

· Activate schema prior to reading

· Hone active reading skills by practicing self-monitoring of comprehension

· Develop literal and inferential comprehension

· Build vocabulary through the use of context

· Effectively summarize content

· Interpret visual texts

· Synthesize information from multiple sources

· Analyze primary source documents

· Identify point of view

· Recognize bias in a text

· Understand historical context of a text

· Become familiar with text structures specific to varying genres

· Support ideas with documented examples

· Learn to defend an argument 

· Determine the most important ideas/themes

· Employ correction strategies when comprehension breaks down

· Identify the purpose of the reading and apply the most appropriate strategy/approach

Lessons/Handouts/Assessments

Lesson #1
Body Ritual Among the Nacirema, By Horace Miner
Directions: Please read Horace Miner’s “ Body Ritual Amongst the Nacirema”. The article was written in the 1950s. Some of the vocabulary may be very challenging. As you read, please circle words that you do not understand and place question marks in the margins adjacent to passages that confuse you. It is not necessary to know the meaning of each word, but instead to have an overall understanding of the article. After you have read the article please answer the questions that follow.
Professor Linton first brought the ritual of the Nacirema to the attention of anthropologists in 1936, but the culture of this people is still very poorly understood. They are a North American group living in the territory between the Canadian Cree, the Yaqui and Tarahumare of Mexico, and the Carib and Arawak of the Antilles. Little is known of their origin, although tradition states that they came from the east. Nacirema culture is characterized by a highly developed market economy, which has evolved in a rich natural habitat. 

While much of the people's time is devoted to economic pursuits, a large part of the fruits of these labors and a considerable portion of the day are spent in ritual activity. The focus of this activity is the human body, the appearance and health of which loom as a dominant concern in the culture and minds of the people. While such a concern is certainly not unusual, its ceremonial aspects and associated philosophy are unique. 

The fundamental belief underlying the whole system appears to be that the human body is ugly and that its natural tendency is to weakness and disease. Trapped in such a body, man's only hope is to avert these characteristics through the use of ritual and ceremony. Every household has one or more shrines devoted to this purpose. The more powerful individuals in the society have several shrines in their houses and, in fact, the magnificence of a house is often referred to in terms of the number of such ritual centers it possesses. Most houses are of wood and spackle construction, but the shrine rooms of the more wealthy are walled with stone. Poorer families imitate the rich by applying pottery plaques to their shrine walls. While each family has at least one such shrine, the rituals associated with it are not family ceremonies but are private and secret. The rites are normally only discussed with children, and then only during the period when they are being initiated into these mysteries. I was able, however, to establish sufficient rapport with the natives to examine these shrines and to have the rituals described to me. The focal point of the shrine is a box or chest, which is built into the wall. In this chest are kept the many charms and magical potions without which no native believes he could live. 

These preparations are secured from a variety of specialized practitioners. The most powerful of these are the medicine men, whose assistance must be rewarded with substantial gifts. However, the medicine men do not provide the potions for their clients, but decide what the ingredients should be and then write them down in an ancient and secret language. This writing is understood only by the medicine men and by the herbalists who, for another gift, provide the required charm. The charm is not disposed of after it has served its purpose, but is placed in the charmbox of the household shrine. As these magical materials are specific for certain ills, and the real or imagined ills of the people are many, the charm-box is usually full to overflowing. The magical packets are so numerous that people forget what their purposes were and fear to use them again. While the natives are very vague on this point, we can only assume that the idea in keeping all the old magical materials is that their presence in the charm-box, before which the body rituals are conducted, will in some way protect the worshiper. Beneath the charm-box is a small fontain. Each day every member of the family, in succession, enters the shrine room, bows his head before the charm-box, mingles different sorts of holy water in the fontain, and proceeds with a brief rite of cleansing. The holy waters are secured from the Water Temple of the community, where the priests conduct elaborate ceremonies to make the liquid pure. In the hierarchy of magical practitioners, and below the medicine men in prestige, are specialists whose designation is best translated as "holy-mouth-men." The Nacirema have a fear and fascination with the mouth, the condition of which is believed to have a supernatural influence on all social relationships. Were it not for the rituals of the mouth, they believe that their teeth would fall out, their gums bleed, their jaws shrink, their friends desert them, and their lovers reject them. They also believe that a strong relationship exists between oral and moral characteristics. For example, there is a ritual cleansing of the mouth for children, which is supposed to improve their moral fiber.
The daily body ritual performed by everyone includes a mouth-rite. Despite the fact that these people are so meticulous about care of the mouth, this rite involves a practice, which strikes the uninitiated stranger as revolting. It was reported to me that the ritual consists of inserting a small bundle of hairs into the mouth, along with certain magical powders, and then moving the bundle in a highly formalized series of gestures.  In addition to the private mouth-rite, the people seek out a holy-mouth-man once or twice a year. These practitioners have an impressive set of paraphernalia, consisting of a variety of augers, awls, probes, and prods. The use of these objects in the exorcism of the evils of the mouth involves almost unbelievable ritual torture of the client. The holy-mouth-man opens the client's mouth and, using the above-mentioned tools, enlarges any holes which decay may have created in the teeth. Magical materials are put into these holes. If there are no naturally occurring holes in the teeth, large sections of one or more teeth are gouged out so that the supernatural substance can be applied. In the client's view, the purpose of these rituals is to stop decay and to draw friends. The extremely sacred and traditional character of the rite is evident in the fact that the natives return to the holy-mouth-men year after year, despite the fact that their teeth continue to decay. It is to be hoped that, when a thorough study of the Nacirema is made, there will be careful inquiry into the personality structure of these people. Most of the population shows definite masochistic tendencies. This is exemplified in a distinctive part of the daily body ritual, which is performed only by men. This part of the rite includes scraping and lacerating the surface of the face with a sharp instrument. Special women's rites are performed only four times during each lunar month, but what they lack in frequency is made up in barbarity. As part of this ceremony, women bake their heads in small ovens for about an hour. The medicine men have an imposing temple, or latipso, in every community of any size. The more elaborate ceremonies required to treat very sick patients can only be performed at this temple. These ceremonies involve a permanent group of vestal maidens who move sedately about the temple chambers in distinctive costume and headdress. The latipso ceremonies are so harsh that it is phenomenal that a fair proportion of the really sick natives who enter the temple ever recover. Small children whose indoctrination is still incomplete have been known to resist attempts to take them to the temple because "that is where you go to die." Despite this fact, sick adults are not only willing but also eager to undergo the ritual purification, if they can afford to do so. No matter how ill the person or how grave the emergency, the guardians of many temples will not admit a client if he cannot give a rich gift to the custodian. 
Even after one has gained and survived the ceremonies, the guardians will not permit the person to leave until he makes still another gift. The native entering the temple is first stripped of all his or her clothes. In everyday life the Nacirema avoids exposure of his body and its natural functions. Bathing and excretory acts are performed only in the secrecy of the household shrine, where they are ritualized as part of the body-rites. Psychological shock results from the fact that body secrecy is suddenly lost upon entry into the latipso. Few visitors to the temple are well enough to do anything but lie on their hard beds. The daily ceremonies, like the rites of the holy-mouth-men, involve discomfort and torture. With ritual precision, the vestals awaken their miserable charges and insert magic wands in the client's mouth or force him to eat substances, which are supposed to be healing. From time to time the medicine men come to their clients and jab magically treated needles into their flesh. The fact that these temple ceremonies may not cure, and may even kill the native, in no way decreases the people's faith in the medicine men. There remains one other kind of practitioner, known as a "listener." This witch doctor has the power to exorcise the devils that lodge in the heads of people who have been bewitched. The Nacirema believe that parents bewitch their own children. The magic of the witch doctor is unusual in its lack of ritual. The patient simply tells the "listener" all his troubles and fears, beginning with the earliest difficulties he can remember. 

In conclusion, mention must be made of certain practices which have their base in native esthetics but which depend upon the pervasive aversion to the natural body and its functions. There are ritual fasts to make fat people thin and ceremonial feasts to make thin people fat. Still other rites are used to make women's breasts larger if they are small, and smaller if they are large.  Our review of the ritual life of the Nacirema has certainly shown them to be a magic- ridden people. It is hard to understand how they have managed to exist so long under the burdens, which they have imposed upon themselves.

Directions: Please answer the following questions in complete sentences.
1. Summarize the Nacirema’s view of the body and illness.
2. What are the most important values of the Nacirema?
3. How do members of this society exemplify their power and wealth?
4. Why is the mouth so important to these people?
5. Based on the body rituals, would you rather be a man or a woman in this society?
6. How is wealth necessary in regard to the latipso ceremonies? Is this fair?
7. Do you think that the Nacirema are more or less advanced than our own society?
Lesson #2
Editorial Board Meeting for Textbook Publisher

Textbook Detective

Aim:  Decide if the information in your history textbook should be improved before the next publication.
Winston Churchill once said, “History is written by the victors”.  Often specific subject matter is embellished upon or minority issues are left out of textbooks.  For example, if you were to read a textbook about American history developed in another country, it might be quite different from our own.  Sometimes there are multiple “hidden curriculums” in textbooks.  When a textbook omits information it can be interpreted that the information left out was insignificant or the society or people it involved are not important to the curriculum. Teaching this “hidden curriculum” may be unintentional, but often encourages certain values and beliefs within students.   To take an active role in the learning process, you will find your own message that may not be apart of the intended curriculum within your World History textbook.
Instructions:  Conduct a well-balanced and reasonable discussion with your fellow editorial board members about next year’s publication of your history textbook.   Discuss with your teammates possible topics, concerns and ways to improve the book.  Take a vote within your group for approval of your topic.  Each team member should focus on a different aspect of your topic.  Write a 100-word description of your changes and discussion for the board.  Include feelings that came up as you were expressing your ideas and listening to others. 

Group Topic:_____________________________________________________

Voting Results:  __________________ for to_____________________ against.

What are the reasons why the textbook should include this information?
What are the reasons why the textbook should not include this information?
Features of Civilization

	Pre-Civilization
	Basic Features
	Mesopotamian

(Tigris/Euphrates)
	Egyptian

(Nile River)
	Harappan

(Indus River)
	Huang He (Yellow River)

	No cities people are nomadic
	Rise of Cities
	Sumerians built city states – cities surrounded by small villages
	
	
	

	No organized government – only tribal or group leaders
	Organized Governments
	Babylonians – Code of Hammurabi

Persians – Darius appointed satraps to govern provinces
	
	
	

	Polytheistic – believed in various gods from nature
	Complex Religions
	Sumerians and Babylonians were polytheistic & built Ziggurats or temples.

Hebrews were monotheistic and followed the laws of morality & ethics & 10 Commandments
	
	
	

	Each person or family did everything they needed to survive
	Job Specialization
	Phoenicians – navigators, traders, explorers, accountants
	
	
	

	Chief

warriors workers
	Social Classes
	Sumerians:

King

Priests

Soldiers

Artisans/Merchants

Farmers

Slaves
	
	
	

	Prehistoric paintings
	Arts and Architecture
	Babylonians – Hanging Gardens of Babylon

Sumerians – Ziggurats

Persians - sculpture
	
	
	

	No public works
	Public Works
	Sumerians – building of dikes to hold back flooding of river

Babylonians – building of irrigation system and canals
	
	
	

	No system of writing
	Writing
	Sumerians – cuneiform

Phoenicians - alphabet
	
	
	


Lesson #3
Mini Project: Ancient Civilizations

Early civilizations developed along river valleys because they provided fertile soil that enabled early people to farm and provide food.  These civilizations in Egypt, Mesopotamia, China and India developed to become advanced groups of people, leaving behind many artifacts including valuable art and architecture.  This project will ask you to find examples of one of these civilizations by creating an exhibit of at least 5 artifacts of ONE of either Egypt, Mesopotamia, China (only Shang and Zhou periods) or the Indus.

Assignment:

· Use your textbook and the Internet to find example of ancient art and achievements civilization

· Determine the time period of the artifacts

· Examples include art architecture, pictures, photographs or drawings

· Write an interesting caption to describe each example, explain what it is and what it tells about the people who created it and why it is important

· Place your illustrations and text in a neat and creative way on paper or PowerPoint presentation

· Make sure your artifacts reflect ONE of these civilizations

· Edit your work before turning in for a grade, check spelling, grammar and punctuation

An Excellent exhibit is one that has more than the five required example, with well-written informative and interesting descriptions.

Due Date:  _________________________________

The Epic of Gilgamesh

	[From the shore Per-napishtim, the favorite of the gods, now relates the story of

the deluge to the hero, who, sitting in his ship, is listening to him.]

Per-napishtim then said unto Gilgamesh:

"I will reveal unto thee, O Gilgamesh, the mysterious story,

and the mystery of the gods I will tell thee.

The city of Shurippak, a city which, as thou knowest,

is situated on the bank of the river Euphrates.

That city was corrupt, so that the gods within it

decided to bring about a deluge, even the great gods,

as many as there were: their father, Anu;

their counsellor, the warrior Bel;

their leader, Ninib;

their champion, the god En-ui-gi.

But Ea, the lord of unfathomable wisdom, argued with them.

Their plan he told to a reed-hut, (saying) :

'Reed-hut, reed-hut, clay-structure, clay-structure!

Reed-hut, hear; clay-structure, pay attention!

Thou man of Shurippak, son of Ubara-Tutu,

Build a house, construct a ship;

Forsake thy possessions, take heed for thy life!

Abandon thy goods, save (thy) life,

and bring living seed of every kind into the ship.

As for the ship, which thou shalt build,

let its proportions be well measured:

Its breadth and its length shall bear proportion each to each,

and into the sea then launch it.'

I took heed, and said to Ea, my lord:

T will do, my lord, as thou hast commanded;

I will observe and will fulfil the command.

But what shall I answer to (the inquiries of) the city, the

people, and the elders?'

Ea opened his mouth and spoke,

and he said unto me, his servant:

'Man, as an answer say thus unto them:

"I know that Bel hates me.

No longer can I live in your city;

Nor on Bel's territory can I live securely any longer;

I will go down to the 'deep,' I will live with Ea, my lord.

Upon you he will (for a time?) pour down rich blessing.

He will grant you fowl [in plenty] and fish in abundance,

Herds of cattle and an abundant harvest
	Shamash has appointed a time when the rulers of darkness

at eventide will pour down upon you a destructive rain."'

All that was necessary I collected together.

On the fifth day I drew its design;

In its middle part its sides were ten gar high;

Ten gar also was the extent of its deck;

I added a front-roof to it and closed it in.

I built it in six stories,

thus making seven floors in all;

The interior of each I divided again into nine partitions.

Beaks for water within I cut out.

I selected a pole and added all that was necessary.

Three (variant, five) shar of pitch I smeared on its outside;

three shar of asphalt I used for the inside (so as to make it water-tight).

Three shar of oil the men carried, carrying it in vessels.

One shar of oil I kept out and used it for sacrifices,

while the other two shar the boatman stowed away.

For the temple of the gods (?) I slaughtered oxen;

I killed lambs (?) day by day.

Jugs of cider (?), of oil, and of sweet wine,

Large bowls (filled therewith?), like river water (i.e., freely) I poured out as libations.

I made a feast (to the gods) like that of the New-Year's Day.

To god Shamash my hands brought oil.

[* * *] the ship was completed.

[* * *] heavy was the work, and

I added tackling above and below, [and after all was finished,]

The ship sank into water two thirds of its height.

With all that I possessed I filled it;

with all the silver I had I filled it;

with all the gold I had I filled it;

with living creatures of every kind I filled it.

Then I embarked also all my family and my relatives,

cattle of the field, beasts of the field, and the uprighteous people—all them

I embarked.

A time had Shamash appointed, (namely) :

'When the rulers of darkness send at eventide a destructive rain,

then enter into the ship and shut its door.'

This very sign came to pass, and

The rulers of darkness sent a destructive rain at eventide.


	I saw the approach of the storm,

and I was afraid to witness the storm;

I entered the ship and shut the door.

I intrusted the guidance of the ship to Purur-bel, the boatman,

the great house, and the contents thereof.

As soon as early dawn appeared,

there rose up from the horizon a black cloud,

within which the weather god (Adad) thundered,

and Nabu and the king of the gods (Marduk) went before.

The destroyers passed across mountain and dale (literally, country).

Dibbara, the great, lore loose the anchor-cable (?).

There went Ninib and he caused the banks to overflow;

the Anunnaki lifted on high (their) torches,

and with the brightness thereof they illuminated the universe.

The storm brought on by Adad swept even up to the heavens,

and all light was turned into darkness.

[* * *] overflooded the land like [* * *]

It blew with violence and in one day (?) it rose above the mountains (?).

Like an onslaught in battle it rushed in on the people.

Not could brother look after brother.

Not were recognised the people from heaven.

The gods even were afraid of the storm;

they retreated and took refuge in the heaven of Ami.

There the gods crouched down like dogs, on the inclosure of heaven they sat cowering.

Then Ishtar cried out like a woman in travail,

and the lady of the gods lamented with a loud voice, (saying) :

'The world of old has been turned back into clay,

because I assented to this evil in the assembly of the gods.

Alas! that when I assented to this evil in the council of the gods,

I was for the destruction of my own people.

What I have created, where is it?

Like the spawn offish it fills the sea.'

The gods wailed with her over the Anunnaki.

The gods were bowed down, and sat there weeping.

Their lips were pressed together (in fear and in terror).

Six days and nights

The wind blew, and storm and tempest overwhelmed the country.
	When the seventh day drew nigh the tempest, the storm, the battle

which they had waged like a great host began to moderate.

The sea quieted down; hurricane and storm ceased.

I looked out upon the sea and raised loud my voice,

But all mankind had turned back into clay.

Like the surrounding field had become the bed of the rivers.

I opened the air-hole and light fell upon my cheek.

Dumbfounded I sank backward, and sat weeping,

while over my cheek flowed the tears.

I looked in every direction, and behold, all was sea.

Now, after twelve (days?) there rose (out of the water) a strip of land.

To Mount Nisir the ship drifted.

On Mount Nisir the boat stuck fast and it did not slip away.

The first day, the second day, Mount Nisir held the ship fast, and did not let

it slip away.

The third day, the fourth day, Mount Nisir held the ship fast, and did not let

it slip away.

The fifth day, the sixth day, Mount Nisir held the ship fast, and did not let it

slip away.

When the seventh day drew nigh

I sent out a dove, and let her go.

The dove flew hither and thither,

but as there was no resting-place for her, she returned.

Then I sent out a swallow, and let her go.

The swallow flew hither and thither,

but as there was no resting-place for her she also returned.

Then I sent out a raven, and let her go.

The raven flew away and saw the abatement of the waters.

She setded down to feed, went away, and returned no more.

Then I let everything go out unto the four winds, and I offered a sacrifice.

I poured out a libation upon the peak of the mountain.

I placed the censers seven and seven,

and poured into them calamus, cedar-wood, and sweet-incense

The gods smelt the savour;

yea, the gods smelt the sweet savour;

the gods gathered like flies around the sacrificer.


Study Questions

1)  What are the main features of this flood story?

2)  What does the story mean?  What values was it meant to impress on the audience?

3)  What religious beliefs does The Gilgamesh Epic express?

4)  What is the nature of divinity?  What is the relationship of humans to the gods?
5)  What other cultures possess a “flood story”?

6) Is this an event of cultural diffusion or coincidence of independent invention?

Epic of Gilgamesh
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The flood story in The Epic of Gilgamesh begins when the gods decide to destroy the world and its wickedness.  They instruct Utnapishtim to build a boat to save his family and every species of animal.  He sends out birds from his boat to search for dry land.

Stories involving floods that destroy the world can also be found in other cultures.  In a tale from East Africa, a curious daughter-in-law ignores a warning not to touch a magical water pot.  It breaks and a huge flood drowns everyone.  In ancient China, Te-gu-dzih sends a flood to destroy wicked humankind.  Only the favored Du-mu, his family and a few animals are saved in a hollowed-out log.

Other themes are commonly expressed in the flood writings of ancient China, Sumer, Africa, and the religions of Judaism, Christianity and Islam.

The Code of Hammurabi

Hammurabi’s Code written about 1750 BCE is a series of 282 laws decreed by Hammurabi, the ruler of the city of Babylon.  The laws were written down so that people and judges would have a consistent set of rules to follow in settling disputes and imposing penalties.  Although some of the penalties seem cruel by today’s standard, they provided a more orderly system of government than unrestricted personal vengeance. 

1. If any one ensnare another, putting a ban upon him, but he cannot prove it, then he that ensnared him shall be put to death.
2. If any one bring an accusation against a man, and the accused go to the river and leap into the river, if he sink in the river his accuser shall take possession of his house. But if the river prove that the accused is not guilty, and he escape unhurt, then he who had brought the accusation shall be put to death, while he who leaped into the river shall take possession of the house that had belonged to his accuser.
3. If any one bring an accusation of any crime before the elders, and does not prove what he has charged, he shall, if it be a capital offense charged, be put to death.
4. If he satisfy the elders to impose a fine of grain or money, he shall receive the fine that the action produces.
5. If a judge try a case, reach a decision, and present his judgment in writing; if later error shall appear in his decision, and it be through his own fault, then he shall pay twelve times the fine set by him in the case, and he shall be publicly removed from the judge's bench, and never again shall he sit there to render judgment.
6. If any one steal the property of a temple or of the court, he shall be put to death, and also the one who receives the stolen thing from him shall be put to death.
8. If any one steal cattle or sheep, or an ass, or a pig or a goat, if it belong to a god or to the court, the thief shall pay thirtyfold therefor; if they belonged to a freed man of the king he shall pay tenfold; if the thief has nothing with which to pay he shall be put to death.
22. If any one is committing a robbery and is caught, then he shall be put to death.
23. If the robber is not caught, then shall he who was robbed claim under oath the amount of his loss; then shall the community, and . . . on whose ground and territory and in whose domain it was compensate him for the goods stolen.
53. If any one be too lazy to keep his dam in proper condition, and does not so keep it; if then the dam break and all the fields be flooded, then shall he in whose dam the break occurred be sold for money, and the money shall replace the corn which he has caused to be ruined.
117. If any one fail to meet a claim for debt, and sell himself, his wife, his son, and daughter for money or give them away to forced labor: they shall work for three years in the house of the man who bought them, or the proprietor, and in the fourth year they shall be set free.
195. If a son strike his father, his hands shall be hewn off.
196. If a man put out the eye of another man, his eye shall be put out.
199. If he put out the eye of a man's slave, or break the bone of a man's slave, he shall pay one-half of its value.
200. If a man knock out the teeth of his equal, his teeth shall be knocked out.
206. If during a quarrel one man strike another and wound him, then he shall swear, "I did not injure him wittingly," and pay the physicians.
229. If a builder build a house for some one, and does not construct it properly, and the house which he built fall in and kill its owner, then that builder shall be put to death.

Refection Questions Use specific details from the document!
What does Hammurabi’s code reveal about Babylonian society?  

Do you think Hammurabi’s laws were equal and just? Explain.
What advantages and disadvantages do you see with the code?

Directions: Apply Hammurabi’s Code to the following real life situations. 

Sean threw a pretzel in the cafeteria; the pretzel hit Paul in the eye and left him blind in one eye.

Keith’s Doberman pinscher attacked Laura’s poodle.  The poodle was left with one ear and six bald spots.

Nicole brings her swimming bag to class every day and leaves it in the middle of the aisle.  One day, Ms. Valley trips over it and cracks two teeth.  Nicole promises it was only an accident and she will make sure it will never happen again.

Mr. Falcon brings his laptop to class and puts it on the counter.  The laptop slides off and lands on David’s foot, breaking two toes.

Schools of Chinese Thought
Directions: Read the situations given below and write down how you feel each philosophy would handle it.
	SITUATION
	Confucius
	Taoist
	Buddhist
	Legalist

	A student knows that they are failing a class. Students from each of these doctrines know they will be in trouble when their parents find out. How do they handle this situation?


	Inform parents,

Apologize, strive to do better
	Not worry about it….
	Try to improve, accept punishment gracefully
	Inform parents, accept punishment

	A student's friends smoke and are trying to get them to start. How do they handle this situation?

	
	
	
	

	A student has just found $20 in the hall. What should they do?

	
	
	
	

	A student's parents have just spent a lot of money on a new outfit. The student has been playing around and has gotten ink all over it. What should they tell their parents, or should they?

	
	
	
	

	A student really likes a new student in school, but all the other students are making fun of the new student's clothes. How should the first student act?

	
	
	
	

	A student knows that an older brother or sister is cheating on tests. How should the student act?

	
	
	
	

	A student sees an opportunity to take something they have really wanted, without being caught. How should that student act? 


	
	
	
	


How do the Analects embody the ethical framework of Confucian thought?
Introduction

Confucius (Kong Fuzi) or, to call him by his proper name, Kong Qiu (551-479 BCE) lived during the time when the Zhou kingdom had disintegrated into many de facto independent feudal states which were subject to the Zhou kings only in theory. Confucius was a man of the small feudal state of Lu. Like many other men of the educated elite class of the Eastern Zhou, Confucius traveled among the states, offering his services as a political advisor and official to feudal rulers and taking on students whom he would teach for a fee. Confucius had an unsuccessful career as a petty bureaucrat, but a highly successful one as a teacher. A couple of generations after his death, first- and second-generation students gathered accounts of Confucius’ teachings together.  The Confucian Analects showed the Five Relationships in harmony:

	Ruler – Subject

Parent – Child

Husband – Wife

Older Sibling – Younger Sibling

Friend – Friend


Following this maintenance of order would lead to the attainment of stability.  Confucian education and civil service exams led to the preparation and selection of the best leaders and the potential for social mobility in China.
SELECTIONS FROM THE CONFUCIAN ANALECTS

Directions: After each excerpt from the Analects write which of the five relationships which is represented from the box above. Then answer the questions that follow.
From Sources of Chinese Tradition, compiled by Wm. Theodore de Bary and Irene Bloom, 2nd ed., vol. 1 (New York: Columbia University Press, 1999)
1-1. The Master said, "Is it not pleasant to learn with a constant perseverance and application?

"Is it not delightful to have friends coming from distant quarters?

"Is he not a man of complete virtue, who feels no discomposure though men may take no note of him?"
1:2. Master You said, “Among those who are filial toward their parents and fraternal toward their brothers, those who are inclined to offend against their superiors are few indeed. Among those who are disinclined to offend against their superiors, there have been any who are yet inclined to create disorder. The noble person concerns himself with the root; when the root is established, the way is born. Being filial and fraternal – is this not the root of humaneness?” 
1:3. The Master said, "Fine words and an insinuating appearance are seldom associated with true virtue."

1:8. The Master said, "If the scholar be not grave, he will not call forth any veneration, and his learning will not be solid.

"Hold faithfulness and sincerity as first principles.

"Have no friends not equal to yourself.

"When you have faults, do not fear to abandon them."
2:3. Lead them by means of regulations and keep order among them through punishments, and the people will evade them (i.e. keep out of trouble) and will lack any sense of shame.  Lead them through moral force and keep order among them through rites, and they will have a sense of shame and will also correct themselves. 

2:5. Mang I asked what filial piety was. The Master said, "It is not being disobedient."

Soon after, as Fan Ch'ih was driving him, the Master told him, saying, "Mang-sun asked me what filial piety was, and I answered him,-'not being disobedient.'"

Fan Ch'ih said, "What did you mean?" The Master replied, "That parents, when alive, be served according to propriety; that, when dead, they should be buried according to propriety; and that they should be sacrificed to according to propriety."

2:6. Mang Wu asked what filial piety was. The Master said, "Parents are anxious lest their children should be sick."
2:7. Tsze-yu asked what filial piety was. The Master said, "The filial piety nowadays means the support of one's parents. But dogs and horses likewise are able to do something in the way of support;-without reverence, what is there to distinguish the one support given from the other?"

3:4. Lin Fang asked what was the first thing to be attended to in ceremonies.

The Master said, "A great question indeed!

"In festive ceremonies, it is better to be sparing than extravagant. In the ceremonies of mourning, it is better that there be deep sorrow than in minute attention to observances."

3:12. He sacrificed to the dead, as if they were present. He sacrificed to the spirits, as if the spirits were present.

The Master said, "I consider my not being present at the sacrifice, as if I did not sacrifice."

3:19. The Duke Ting asked how a prince should employ his ministers, and how ministers should serve their prince. Confucius replied, "A prince should employ his minister according to according to the rules of propriety; ministers should serve their prince with faithfulness."

4:2. The Master said, "Those who are without virtue cannot abide long either in a condition of poverty and hardship, or in a condition of enjoyment. The virtuous rest in virtue; the wise desire virtue."
4:5 The Master said, "Riches and honors are what men desire. If they cannot be obtained in the proper way, they should not be held. Poverty and meanness are what men dislike. If they cannot be avoided in the proper way, they should not be avoided.

4:16. The Master said, "The mind of the superior man is conversant with righteousness; the mind of the mean man is conversant with gain."

4:18. The Master said, "In serving his parents, a son may remonstrate with them, but gently; when he sees that they do not incline to follow his advice, he shows an increased degree of reverence, but does not abandon his purpose; and should they punish him, he does not allow himself to murmur."

4:21. The Master said, "The years of parents may by no means not be kept in the memory, as an occasion at once for joy and for fear."

4:26. Tsze-yu said, "In serving a prince, frequent remonstrances lead to disgrace. Between friends, frequent reproofs make the friendship distant."

6:28. The Master having visited Nan-tsze, Tsze-lu was displeased, on which the Master swore, saying, "Wherein I have done improperly, may Heaven reject me, may Heaven reject me!"

7:29. It was difficult to talk profitably and reputably with the people of Hu-hsiang, and a lad of that place having had an interview with the Master, the disciples doubted.

The Master said, "I admit people's approach to me without committing myself as to what they may do when they have retired. Why must one be so severe? If a man purify himself to wait upon me, I receive him so purified, without guaranteeing his past conduct."

11:5. Nan Yung was frequently repeating the lines about a white scepter stone. Confucius gave him the daughter of his elder brother to wife.
11:10. When Yen Hui died, the disciples wanted to give him a lavish funeral. The Master told them not to, but they did it anyway. Confucius said, "Hui treated me like a father. Now I have not been able to treat him as a son, and it is the fault of you students."

11:11. Chi Lu asked about serving the spirits. Confucius said, "If you can't yet serve men, how can you serve the spirits?" Lu said, "May I ask about death?" Confucius said, "If you don't understand what life is, how will you understand death?"

11:21. Kung-hsi Hwa said, `Yu asked whether he should carry immediately into practice what he heard, and you said, "There are your father and elder brothers to be consulted." Ch`iu asked whether he should immediately carry into practice what he heard, and you said, "Carry it immediately into practice." I, Ch`ih, am perplexed, and venture to ask you for an explanation.'

17-25. The Master said, `Of all people, girls and servants are the most difficult to behave to. If you are familiar with them, they lose their humility. If you maintain a reserve towards them, they are discontented.'
Questions:

1. What does Confucius mean by “filial piety?” How does the concept of filial piety give shape to the relations between parents and children and between rulers and subjects?
2. What assumptions does Confucius make about human nature when he says that one should lead the people through moral force rather than regulations and keep order among them through rites rather than punishments?
3. What is humaneness and why does Confucius consider it to be so important?
4. How would a government founded on Confucian principles compare to your own government?
5. Are Confucian principles relevant to the issues of practical life?
Base your answer to the question on the illustration below and on your knowledge of social studies.
6. Everyone had duties and responsibilities, depending on his or her position in a relationship.
	SUPERIOR
ruler, husband,
father, elder
brother




	takes care of

and sets good

example for


	owes

loyalty and

obedience to




	INFERIOR
subject, wife,
son, younger
brother


Source: Guide to the Essentials of World History, Prentice Hall, 1999 (adapted)
7. “. . . If from now on the King starts by rising early and going to bed late, and if the ministers take oaths among themselves to cut out the evils of parties and merriment, be diligent in cultivating frugality and virtue, do not allow private considerations from taking root in their minds, and do not use artifice as a method of operation in government affairs, then the officials and common people will all cleanse and purify their minds and be in great accord with his will. . . .”

                                                                                                                — Yi Hang-no, Korean Royal Adviser

Which Confucian principle is reflected in this statement?

(1) The ruler must set an example for the people.

(2) Respect for elders is the foundation of civilization.

(3) Virtue increases with education.

(4) Compassion and sympathy for others is important
Lesson #4
Hinduism and Buddhism Project

During the Classical Period of history (500BCE-500CE) two great religious beliefs emerged in South Asia: Hinduism and Buddhism.

Your Task:

In pairs, you will create either an information brochure or a children’s book explaining the religion assigned to you (Hinduism or Buddhism.) You will have two class periods to work on the project.

Your project must include the following:

1. Answers to the basic questions given below:

· Who is the founder of the belief system?

· Why or how did the founder come to these new spiritual beliefs. (background info)

· Is this belief system monotheistic or polytheistic?

· What is the belief about the afterlife? Heaven? Hell? Reincarnation?

· What are the duties/rituals a person must perform in this life?
· What are the basic teachings of this belief system?

· What is the name of the Holy Books or main ideas?

· Are there any dietary rules?

· Who are its religious leaders?

· Where do people worship?

· What region of the world did this belief system originate and where did it spread to?

· What percentage of the world’s population practices this belief system?
2. Include a map of Asia where your belief system is practiced.

3. Include appropriate pictures/images to enhance your presentation

4. A TABLE OF CONTENTS to organize your project and guide the reader

5. Works Cited section

Due Date:___________________________________________________
Lesson #5
The Fall of the Roman Empire
Coroner’s Report

The object of this assignment is to draw the most logical conclusions regarding the fall of the Western Roman Empire. As a medical coroner, you must analyze the social, economic, political, religious and military reasons for the cause of the empire’s death. Concentrate and focus your theory of decline on your knowledge of the material gained through readings, class notes, assignments, and lectures. {Note: Are there underlying as well as immediate cause?} Be sure to maintain the voice of a coroner when analyzing the gradual decline and death of the Western Roman Empire. This assignment should roughly be one and half pages typed. 
[image: image4.wmf]
Lesson #6
Tang and Song Postcards

Background: The Tang and Song dynasties in China represent China’s Golden Age due to their many accomplishments. Under these dynasties, China exceeded Europe and most of the world in scientific and cultural achievements. 

Assignment: You are to create a postcard representing aspects of the Tang and Song Dynasties in China. Pretend you are on vacation in a foreign land and report back home what you are experiencing.

Requirements:

· Must contain a visual on the front of the post card

· The information must be accurate and relevant

· Check for overall neatness and grammatical errors

· Follow the rubric on the back to earn all possible points

You will be provided with a post-card template to use in the computer lab.

[image: image5.png]



Lesson #7

Islam Magazine Project






Text – chapters 6 & 7
Value - 50 points





Due 
Length – 5 - 6 pages front /back

The following activity is divided into 5 areas. You will be assigned to one of these areas. Each group (of  3 or 4) will be responsible for a magazine concerning the Rise and Spread of Islam.  
Work alone option- +5 or extra week .  In addition you get to pick your topic number

Topic #1 - The Economic Roots of Islam
A) What role did towns and long distance trade play in the birth and spread of Islam?
B) How did Muhammad's role in the above influence his destiny and his teachings?
C) How did the clans and the rivalry between Mecca and Medina shape the early stages of Islamic development?
Topic #2 - This topic revolves around the beliefs and practices of Islam

A) What appeal did Islam offer to the peoples of Arabia?
B) What beliefs and practices of Islam made it so appealing to people in all stages of social development and in widely varying social settings?
C)   What were the Five Pillars of Islam and what was their universal appeal?
D)   What is the purpose and importance of the Koran (Quran)?
Topic #3 - Strains and strife placed on Islam

A)   What succession issues arose with the death of Muhammad, what role did Abu Bakr play in this situation?
B)   Explain the factors behind the Sunni-Shi'i split.
C)   Who were the key individuals in this split and what role did they play?
D)   What were the causes and results of the Ridda Wars?
Topic #4 - Expansion

A)   What forces drove the Arabs to conquer areas outside of Arabia?
B)   What areas did the Muslims conquer pre 1400AD?
C)   What were the weaknesses of their adversaries (note especially the Byzantines)?
D)   How did the Crusades impact the spread of Islam?
Topic #5 - Empire number one

A)   Explain the factors for the rise and fall of the Umayyad (years).
B)   What role did Damascus play in the Umayyad empire?
C)   What areas were included in the empire and how were the areas organized and administered?
D)   What were the key contributions of the Umayyad to world civilization?
Topic #6 - Empire number two

A)   Explain the factors for the rise and fall of the Abbasid (years).
B)   What role did Baghdad play in the Abbasid era?
C)   What areas were included in the empire and how were these areas organized and administered?
D)   What were the key contributions, especially in the area of learning, of the Abbasid to world civilization?
Think Lamination

Format and Aesthetics

The magazines must be realistic and clearly represent the time period.  Consult political magazines from the library and Internet to develop the correct format and aesthetic qualities of a magazine.

Format- try to convey your information through the various methods listed below

Realistic and creative magazine cover

Table of contents (list the person who was responsible for each section)

List of sources

Political Cartoons

Advertisements

Editorials

Horoscopes

Political Quizzes

Money section 

Biographies

Interviews

Crossword puzzle

Health & fitness

Food section (ie. Recipes)

Dear Abby 

Tech corner

Aesthetics & Style

Colorful Presentation

Essay Writing

Period art

Charts/Graphs

Clip Art/Symbols

Flags

Maps

Lesson #8
Conducting a Panel

Laws and
Problem Solving

You live in a major city and are a predominant figure there.  An earthquake has just hit your civilization and complete chaos has come over the city.  There are people trapped under broken structures and doctors are scarce.  The roads to and from your city have been completely destroyed except for one road that has stayed intact.  The working road is overcrowded with traffic leaving your city.  Many people are dying from lack of resources or from being trampled while trying to leave.  You would like to organize the situation without losing too much of the population.  Nearby farms have not been damaged.  There is much looting taking place in the local markets, towns and villages.  Many soldiers have left to check on family members, but a small army of 100 foreign soldiers has stayed behind.  You will be placed into three different groups, each group researching one of these law documents: the Justinian Code, the Twelve Tables, or Hammurabi’s Code.  Each group will create an educational panel with its members as a panelists and one moderator.  The goal is to convince the audience that your legal system would work best given the civilization’s immediate circumstances.  Groups will have to defend why their particular legal system will be successful resolving the serious problems taking place in your city. 

Part A Research (20 points)

Each group will theorize on the steps to be taken to solve the problems and how their legal system would best address the issues. 

Part B Writing Questions and Answers (20 points)

Groups will develop questions that each group will answer throughout the panel presentation.

Part C Preparing the material (20 points)

Have the class select which questions they want to be answered by each group.  The moderator should write down each question on a separate note card.  Have panelists prepare their response on note cards.  Ask each group to write an introduction for their topic.

Part D Conducting a Seminar (20 points)

Choose visuals from their research to support the points the panelists will make along with their sample documents.

Part E Presenting the Seminar (20 points)

The moderator should begin introducing the topic and panelists and then lead into the question-and-answer session.  The rest of class will act as the audience taking notes on each group’s legal system and filling out the peer evaluation form.  After each group’s seminar, the moderator will ask for questions from the audience.  There will be a final vote at the end to see which group’s set of laws will be introduced to solve the catastrophe.
1. Plan of Action: What steps will you take to solve the problem? Make a top 10 list.

2. Research: What laws you will use to regulate conflict, address and solve problems? Use at least 5 laws.

3. Writing Question Answer: 

a. Develop questions for other groups

b. Prepare answers for the other group’s questions

4. Selecting Questions:  Pick which questions you would like to answer from each group. At least 5.

5. Moderator: write down the questions and responses to the questions on different note cards.

6. Conducting the Seminar: Have one visual for the class to represent the points your panelists will make.

7. Presenting the Seminar:  

a. Moderator will introduce the topic

b. Panelists will present the question answer session

c. Audience will take notes and fill out a peer evaluation form.

d. Final vote on the best set of laws.

Lesson #9
Join the Crusades

Assignment: Recruitment Poster


You have already learned about the Crusades: the reasons they occurred, what motivated people to participate, and the tremendous impact they had on the life of people in Europe. Your assignment is to create a “recruitment poster” that will be used to entice young men to join in the Holy War. Remember, this advertisement is a form of propaganda. Your poster must try to influence someone during the middle Ages to leave home and fight. 

Requirements:

· The Poster must include visuals, symbols and writing.

· On the back of the poster, please explain your poster.  Discuss the visuals you included and why you feel this would be able to recruit   young men to fight. This should be at least a paragraph in length.                                               
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Lesson #10
Black Death

Journaling Project
Significant changes in European society were taking place throughout the Medieval Times.  The Hundred Years’ War disrupted the military and the feudal system.  Kings reduced reliance on nobility and hired their own armies.  Medieval agriculture could not keep up with the population growth and farmland diminished significantly with no new technology to compensate. Severe famines and the Black Death would lead to further loss in population and a change in religious and social structure. 

You will be journaling your experiences as a person who will survive the plague.

You will choose one of the following characters:

A. French peasant

B. French feudal lord

C. English Armored Knight of the Hundred Years’ War

D. Muslim Trader along the Silk Road

E. Egyptian Physician

F. Jewish Archivist of Strasbourg

G. Catholic Priest of the Holy Roman Empire

The journal will have 8-10 entries (roughly being 1 page double spaced) beginning in 1348 and continuing for 20 years.

You will need to address the possible causes and effects of the plague as well as three of the five following themes:

Trade (contributions and effects)

Religion (different perspectives of the cause)

Social Class (disruption)

Sanitation (descriptions)

Government (reactions to plague)

Your project will be half creativity and half research.  The following terms must be BOLDED in your journals and used appropriately.

	Black Death

Bubonic Plague

Pestilence

Contagion

Cures

Ordinance

Hundred Years’ War

Hanseatic League

Abundance
	Transmission

“Dance of Death”

Vernacular

Reaper

Leper

Flagellants

Resistance

Royal Decree

Famine
	Domestic animals

Food Production

Feudalism

Manor

Vassals

Parliaments

Crusades

Asia

Uprising


Black Plague Journal Rubric
	Item
	Possible Points
	Points Earned

	8-10 Entries
	5
	

	Causes and Effects
	10
	

	3 out of 5 Themes Addressed

Trade (contributions and effects)

Religion (different perspectives of the cause)

Social Class (disruptions)

Sanitation (descriptions)

Government (reactions to the plague)


	15
	

	Each Word Bolded/Underlined
	1
	

	27 Correctly used words
	2/each=54
	

	Creativity
	5
	

	Chronological Accuracy
	5
	

	Organization
	5
	

	Total Possible Points
	100
	

	Comments 
	
	


Theme: Political, Social and Economic Systems

DBQ Comparative Feudalism

Directions:  The following question is based on the accompanying documents.  Some of these may have been edited for the purpose of the exercise.  The question is designed to test your ability to work with historical documents.

 
Write an essay that includes your analysis of the documents. In no case should the documents be paraphrased.  You should include specific historical details, and you may discuss documents and/or information not provided.

Historical Context: Although Europe and Japan were separated both culturally and geographically, both developed feudal systems.  The following documents present various aspects of feudalism form the two cultures.

Task - Question: Compare and contrast the social, economic and political aspects of Japanese and European feudal systems.  How are they similar and different?

Part A – Short Answer

The following documents relate to feudalism in Europe and Japan. Examine each document carefully and then answer the questions that follow.  Use this information to help you write the essay in Part B.

Document 1

	[image: image7.png]





Picture from: rautakyy.wordpress.com/

1) Give two example of how the knight from Europe and the samurai from Japan similar?  (2 points)
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Document 2
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Picture from: www.uncp.edu/home/rwb/medieval_manor.gif
1A) How does this picture illustrate the self-sufficiency of the medieval manor? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1B) What is the basis of the economic system? (1 point)

______________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________________________________________________________________________

Document 3
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Picture from: http://www.uncp.edu/home/rwb/feudalismchart1.GIF
1) Give one example of how the samurai’s position was similar to the knight’s position and one example of how it was different. (2 points)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 4

	Japan Between 1000 and 1200, Japan developed a feudal system in which landowners assumed the roles of independent local rulers. Lesser lords pledged to ﬁght for greater lords in exchange for protection. Each lord surrounded himself with a bodyguard of elite warriors called samurai who lived according to a harsh code called Bushido. A samurai’s honor was constantly on the line. He had to prove his absolute courage and loyalty in defense of his lord, who rewarded him with an allowance.

A samurai’s uniform was one of the most elaborate costumes ever worn. It consisted of leather shinguards and thigh guards, baggy pantaloons, a kimono, metal-cased shoulder guards, a chest protector, an iron collar and facemask, and a visored helmet. The samurai trained himself to get into this outﬁt within a minute. A samurai’s most essential weapon was his sword.


	Europe Every local lord had a force of knights ready to defend the land against foreign invaders and neighboring lords. From each of the knights, a lord could demand about 40 days of combat on horseback every year. The skillful use of weapons took training and practice and knights became specialists in war. In the early days of the Middle Ages, little was asked of a knight other than courage in battle and loyalty to his lord in return for land.

Later, knights were expected to live up to a code of chivalry, a complex set of ideals.

The education of a knight began at age seven when his parents sent him off to the castle of another lord. There the young nobleman learned manners and how to fence and hunt. At age 14, he became a squire, helping the knight with his armor and weapons and practicing his skills with sword and lance on horseback. At age 21, he became a full-ﬂedged knight.




1A)  What political responsibilities of the Japanese samurai and the European knight were similar? (1 point)

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1B) How do these documents demonstrate social independence? (1 point)

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 5
	Whenever  it is intended to make repairs on a castle of one of the feudal domains, the shogunate authorities should be notified.  The construction of any new castles is to be halted and stringently prohibited.  Big castles are a danger to the state.  Walls and moats are the cause of great disorders.

Do not enter marriage without notifying the shogunate authorities…To form an alliance by marriage is the root of treason.

Clan members should not gather together whenever they please, but only when they have to conduct some public business; and also the number of horsemen serving as an escort in the capital should be limited to twenty…Daimyo should not be accompanied by a large number of soldiers.


Adapted from the Tokugawa Military Code, a series of ruling governing the behavior of all classes of society during the Tokugawa Shogunate.

1A) According to this document what are the political responsibilities the samurai owes his lord?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1B) What are the social responsibilities of the samurai?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 6
	“The baron and all vassals of the king are bound to appear before him when he shall summon them, and to serve him at their own expense for forty days and forty nights, with as many knights as each one owes…and if the king wishes to keep them more than forty days…they are not bound to remain if they do not wish it.  And if the king wishes to keep them at his expense for the defense of the realm, they are bound to remain.”











-Legal Rules for Military Service, 1072

1A)  How long must vassals give military service to the king at their own expense? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1b)  How did this provide order in society? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Part B.  Essay Response

Task - Question: Compare and Contrast the social, economic and political aspects of the Japanese and European feudal systems.  How are they similar and different?

Your Essay should be a well planned and organized with an introductory paragraph that states your thesis clearly and how you intend to compare and contrast these systems.  Develop your comparison in the next paragraphs and use at least half the documents.  Be sure to cite the documents and outside knowledge.  Finish with your conclusion that restates the thesis and comparison.  Include relevant specific historical details and refer to the information in the specific documents you analyzed in Part A.

Lesson #11
Scientific Revolution

Galileo

Mock Trail
Galileo Galilei was an Italian scientist who lived during the late 16th and early 17th centuries.  Galileo spent most of his life studying the laws of nature and the universe, and in 1564 he became famous for attacking Aristotle’s theory that heavy weights fall faster than lighter ones.  In 1609 Galileo built a telescope with which he could study the heavens.  With the telescope he constructed, Galileo reaffirmed Copernicus’ earlier theory that the sun was the center of the universe.

This view was outlawed by the Catholic Church, which people looked to for order and security, Galileo’s findings contradicted the contemporary beliefs and teachings of the Roman Catholic Church which stated that God has created man, and that the earth was the center of the universe.  In 1616 the Church denounced Galileo’s theory and told him to stop teaching his ideas.  Nevertheless, Galileo continued writing another article, which further explained his theory.  Galileo has just received notice that he must appear before the Church’s Inquisition, a religious court, which would determine whether Galileo was a heretic.  Heretics of this time faced torture, excommunication, and execution.  Galileo was actually shown many of the devices in the execution chamber and was aware of a number of people who had recently been punished by the Inquisition.

The class will be broken up into two teams, the prosecution and the defense.  Each group will have specific characters:

	Galileo

Defense Lawyers

· Opening Statement

· Cross examination

· Closing statement

Witnesses

· Copernicus

· Johannes Kepler

· William Harvey
	Holy Roman Emperor

Prosecution Lawyers

· Opening Statement

· Cross examination

· Closing Statement

Witnesses

· Aristotle

· Al Urdi

· Al Tusi


You must develop the arguments for both sides.  Challenge the opposite sides arguments while the trial is taking place in order to conduct a successful court hearing.  Take notes and readdress issues throughout the cross and closing.
Lesson #12
Renaissance Project

Objective: During our study of the Renaissance we will see how the spirit of the times, Humanism, expressed itself in many different ways such as painting, sculpture, literature, science and architecture.  This project will give you an opportunity to demonstrate your knowledge of the Renaissance and its many effects on culture.  You will be quizzed by your classmates to prove you are a “Renaissance person” or “person of the world”, a person who has expertise in a significant number of subjects.  You will be working in pairs to complete this assignment.

Pick from one of the topics below:

Artist/Paint

Artist/Sculpture

Literature

Architecture

Science

Invention

Note: If you would like to choose someone and/or something that is NOT included in the list above you may do so, but you will have to check with me first!

REQUIERMENTS: For the field you have chosen you must:

	1) Choose one person from this field who worked during the Renaissance and write a brief biography of that person. (1 page) Choose one particular object (painting, sculpture, book, building, invention, trade product or idea) and write a brief description of that object. (1/2 page)
2) Discuss how that object you choose reflected the spirit (philosophy) of the Renaissance. (1/2 page)

3) Distinguish the origin of the object either Italian or Northern Renaissance.

4) Create a 5 question multiple-choice Renaissance Quiz on your topic for the class to complete while you are performing your skit. (Hand this in 2 days before to be copied, you will need 25 copies).

5) Create a Renaissance News Broadcast Skit that demonstrates the above requirements.


	25 POINTS

25 POINTS

5 POINTS

20 POINTS

25 POINTS

100 TOTAL POINTS


PROJECT: Each pair must create a Renaissance News Broadcast Skit that demonstrates all the requirements above.  Be as creative as you can, this is your opportunity to use your talents to develop an entertaining skit.
DUE DATES: We will be in the computer lab from February 3rd, 4th and 5th(Wed, Thur, Fri) 

The Quizzes will be DUE February 8th.

You will be presenting your News Broadcast Skits on February 10th, 11th and 12th. (Wed, Thur, Fri)
GRADE: Your grade for the project is based on your biography, Renaissance skit and the grades on your classmate’s Renaissance Quizzes.  The project counts as one test grade out of 100 points.

GOOD LUCK and make this enjoyable pick a topic that interests you!

Suggested Topics:

List of Northern Renaissance Paintings:

Jan van Eyck, Giovanni Arnolfini and his wife

Botticelli, Adoration of the Magi

1514 –Quentin Massy, The Banker

Holbein’s The Ambassadors (http:www.youtube.com/watch?v=1Jm-AV6zLsY)

Campin, Merode Altarpiece

List of Renaissance Painting/Sculptures:

Raphael, The Betrothal of the Virgin

Raphael, School of Athens

Michelangelo, David

Piero della Francesca, The Flagellation of Christ

Veronese, Feast in the House of Levi

Nanni di Banco, Four Crowned Martyrs

Ghirlandaio, The Saassetti Altarpiece

Literature:

Boccaccios, Decameron

Machiavelli, The Prince

Cervantes, Don Quixote

Castiglione, The Courtier

Erasmus, In Praise of Folly

Thomas Moore, Utopia

Sciences:

Nicolaus Copernicus 

Galileo Galilei

Isaac Newton

Descartes

Architecture:

Filippo Brunelleschi Santa Maria del Fiore
Leon Battista Alberti De re Aedificatoria
Andrea Palladio San Giorgio Maggiore
Inventions:

Clocks

Spectacles

Microscope

Telescope

Printing Press
Lesson #13
Martin Luther

Media Coverage

Many events brought about the Protestant Reformation, however it was Martin Luther’s Ninety-Five Theses that caused the end of the united Holy Roman Empire. As nightly news reported, you will need to investigate the historic events that led up to and the Protestant Reformation as well its effects.  You will also need to prepare an interview including questions and answers with Martin Luther.   

Questions for Discussion

As a reporter, how will you portray Martin Luther?
Who is Martin Luther and where did his radical ideas come from?
Why did Europe respond so quickly to Martin Luther’s teachings?
How could one man’s actions change the Holy Roman Empire forever?
Why would Martin Luther pick All Saints Day to nail his 95 Theses to the Wittenberg Church door?
What were Martin Luther’s criticisms of the Roman Catholic Church?
How did the Printing Press help Martin Luther’s ideas to spread throughout Europe?
What led Europeans to question religious institutions?
Why did Martin Luther translate the New Testament into German vernacular?
What do you think the map of Catholicism in Europe looked like before the Reformation?
How did the Elbe and Rhine Rivers contribute to cultural diffusion?
What is the purpose of penance?
How do indulgences conflict with the teachings of Christianity?
What smaller word is in the word “protestant”?
What smaller word is in the word “reformation”?
What were some causes of the Reformation?
What were some effects of the Reformation?
How is Martin Luther a result of the Renaissance?

Global Times

1500                                                            1540
DENMARK, SWEDEN, NORWAY DROP CATHOLICISM

*******************

NORTHERN GERMANY ADOPTS LUTHERNANISM

*******************

SOME CATHOLICS IN SOUTHERN GERMANY CONVERT

*******************

OTHER CATHOLICS IN POLAND, AUSTRIA AND HUNGRY LOOK TO NEW RELIGION

*******************

ENGLAND FORMS ANGLICAN CHURCH BREAKS TIES WITH ROME

*******************

PROTESTANTS IN FRANCE GAIN GROUND

*******************

CATHOLICS LOSE THOUSANDS IN BELGIUM, HOLLAND AND LUXEMBOURG

*******************

PROGRESS REPORTED BY ITALIAN PROTESTANTS

*******************

PROTESTANTS DEFEAT CATHOLICS IN SCANDINAVIA

1) What is happening in all of these headlines?
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2) What are some of the countries that are converting to Protestantism?  Where are they located?

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3) What do you think the Catholic Church is feeling at this point?

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4) If you were the Pope, what would you do to stop what’s happening in the headlines?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

A Plan to End the Reformation

	PROPOSALS for Counter Reformation

1) Call a Council of Church Leaders

Together to support:

a. Pope as head of Church

b. Belief that Bible and religious law may only be interpreted by the Pope

c. Latin Bible as only one which may be used

2) Make the Following Changes

a. Sale of indulgences and Church offices prohibited

b. Higher educational standards for clergy

c. More discipline over clergy

d. Sermons may sometimes be preached in people’s languages

3) Bring Back Holy Inquisition 

A religious court to hold secret trials, using torture to determine who are heretics (disbelievers).  Some heretics will be burned at the stake.

4) Set up an Index of those books, which cannot be published, sold or distributed because they might conflict with the teachings of the Catholic Church.

5) Establish a Society of Jesus.  

These clergymen called Jesuits, would have the job of winning back converts by

a. Setting up schools

b. Going out as missionaries in Asia, Africa and the New World

c. Acting as advisors to nobles and princes


	COMMENTS: REFORM or REACTION? Explain




Lesson #15
Classroom Debate

Debate Topic “Conquistadors Heroes or Murderers”
Introduction
Classroom debates are exercises designed to allow you to strengthen your skills in the areas of leadership, interpersonal influence, teambuilding, group problem solving, and oral presentation.  Debate topics and position statements are outlined below. All group members are expected to participate in the research, development, and presentation of your debate position.  Preparation will require substantial library research.  

Debate Format
6 minute Position Presentation - Pro

6 minute Position Presentation - Con

5 minute Work Period

4 minute Rebuttal - Pro

4 minute Rebuttal - Con

3 minute Work Period

2 minute Response - Pro

2 minute Response - Con

1 minute Work Period

2 minute Position Summary - Pro or Con

2 minute Position Summary - Pro or Con

5 minute Tallying of Ballots/Announcement of Winner

Debate Procedure
The debate will take the form of timed individual and/or group presentations and responses separated by timed group work periods.  The rules applied may deviate from the formal rules of debating.  When questions arise, the judgment of the instructor will provide the definitive ruling.

Prior to the beginning of the class period, both teams are to position their desks facing each other at the front of the room.  Each team is to write its team name, debate position, and debate position statement on the blackboard behind their desks.  Note that absolutely no changes may be made to the position statements presented below.  You must argue them exactly as written!  

Audiovisuals may be used at any time, including, but not limited to, handouts, flipcharts, transparencies, slides, audio and videotapes, etc.  While a team is not required to use all of the time allocated to each debate component, speakers must stop immediately when the allocated time runs out.  Team members are prohibited from speaking to the audience or opposing team except at the times specifically allocated to them.  Thus, there can be no immediate, reciprocal interchange of comments between the teams.  The sequence of the position summaries will be determined by a random procedure at the conclusion of the final work period.  Note that no new information may be introduced during the summary.  Doing so may result in disqualification of the group.  If either team feels that their opponents are introducing new information during the summary, they may challenge them immediately and request a ruling from the instructor.

Debate "Winners" will be selected in two ways, as follows:

Audience Vote:  Class members in the audience will vote by secret ballot for a debate winner.  Votes are to be based upon presentation quality only, and not upon personal agreement or disagreement with the position espoused.  At the conclusion of each component of the debate, class members will be asked to assign a point rating along with explanatory comments to each team for their performance during that component.  When the debate is over, the point ratings will be summed.  Whichever team has the higher sum will be the winner on that ballot.  After all ballots are collected, the number of votes for each team will be announced.  Whichever team has more votes will be the winner, and the team will receive 10 bonus points in addition to the 30 for basic preparation.  In the event of a tie, the instructor’s vote will decide the winner.

Instructors' Vote:  The instructor will also evaluate both teams according to the above procedures and criteria, and select his choice for the winner.  The team of his choice will receive 10 bonus points.  Thus, depending upon the nature of the vote split, the "Winner(s)" may receive 10 or 20 bonus points, for a total of either 40 or 50 points for the debate.

Review of Ballots

Each debating team will have the opportunity to view the ballots for review and feedback on their performance.  Once both teams have reviewed them, they are to be returned to the instructor.

DEBATE BALLOT

Debate ______________________________________________  Class _____________

Name of Evaluator ____________________________________  Date _____________

1

2

3

4

5

Poor              Fair           Average         Good           Excellent

PRO                                               CON

6 Minute Position Presentation

	Rating = ____               Comments:


	Rating = ____               Comments:




***** 5 Minute Work Period *****

4 Minute Rebuttal

	Rating = ____               Comments:


	Rating = ____               Comments:




Continued on Reverse ---------->
***** 3 Minute Work Period *****

2 Minute Response

	Rating = ____               Comments:


	Rating = ____               Comments:




***** 1 Minute Work Period *****

2 Minute Position Summary

	Rating = ____               Comments:


	Rating = ____               Comments:




[     ]  Total Points                          [     ]  Total Points

Circle Winner Below:

PRO                                       CON
General Comments:

                                                                            Signature of Evaluator:

                                                                            ______________________

Team Presentation Evaluation

 Team Name  ____________________________________________    Grade _______

 Case _________________________________  Date___________  Duration  _______

Content

1   2   3   4   5     Overview (Review/posting of agenda; Summary of case)

1   2   3   4   5     Diagnosis/Analysis (Review of chapter content; Issues/Problems in case)

1   2   3   4   5     Quality of Recommendations/Explanations (Reccs for what should be/

have been done differently, OR, Expls for why current situation successful)

1   2   3   4   5     Summary/Conclusion (Review of major points; Statement of relevance to

practice of management)

Process

1   2   3   4   5     Quality of Professional Attire/Grooming
1   2   3   4   5     Verbal Behavior (clarity/choice of words/voice level)

1   2   3   4   5     Nonverbal Behavior (posture; gestures/movement; eye contact; presence;

use of notes/reading)

1   2   3   4   5     Variety in Style (lecture; discussion; game; activity; skit; role play; quiz)

1   2   3   4   5     Audiovisual Support (Transparencies; PowerPoint; blackboard; video)

1   2   3   4   5     Level of Audience Involvement (Stimulation/structuring of activity/disc)

1   2   3   4   5     Timing (Within limit; coordination; use of time)

1   2   3   4   5     General Coherence (Ability to follow points; quality of transitions)

1   2   3   4   5     Creativity/Psychological Impact

Content                                       Process
Strengths
Weaknesses
Improvements
General Comments
                                                                   Signature of Evaluator:

                                                                                    __________________________________

Lesson #16
“The Enlightenment Newspaper” Project
Task: 

To create a newspaper page about new found enlightenment ideas and the enlightenment thinkers who came out with these ideas. You are to create a one sided newspaper page on a white poster (to be given out in class). You are to write the paper as if these new ideas or thoughts have never been heard before and are brand new.

What does your newspaper need?: 

· Headlines (Titles)

· At least 1 picture (maybe of a thinker? Or ideas? Be creative…)

· Reporting on at least 3 or more enlightenment ideas

· Explain why these ideas are considered to be “enlightened”

· Your opinion
· To be organized and look somewhat like a newspaper page

Scoring Breakdown:   25 Total Points
-At least 1 title and headline (3 points)

-At least 1 picture (4 points)

-Reporting on at least 3 or more enlightenment ideas with relevant content written (10 points)
-Your opinion is given regarding at least 1 idea (4 points)

-The newspaper is organized and information is presented clearly (4 points)

Possible new found ideas to report on: 

· All people have Natural Rights (the right to life, liberty, and property) – John Locke
· People should overthrow their gov’t if their gov’t doesn’t protect Natural rights – John Locke
· Their should be 3 branches of Gov’t and a separation of the powers – Montesquieu
· People should have the right to say their own opinion’s (Freedom of Speech) – Voltaire
· Women should be educated (Feminism) (mothers shape minds) – Mary Wollstonecraft

· Heliocentric theory – the sun is actually the center of the universe, not the earth – Copernicus and Galileo
· People have a right to a trial – a trial by their peer – the punishment should fit the crime - Beccaria
Early Latin America

Guns, Germs and Steel by Jared Diamond
Picture the world today.  What places are developed, modern, rich in technology?  What places do not?  How might you explain those differences?  Recall the encounter of the Europeans with the indigenous populations in the Americas.  How was it that Spanish Conquistadors with just a couple hundred men were able to defeat much larger Incan and Aztec armies?  How was it that the Europeans so easily conquered and dominated two large continents?
Questions for Discussion

What makes a culture superior?

Does a case study approach violate the fundamental idea of history (chronology & causality)?

Can we draw scientific conclusions about history that account for human agency and avoid determinism? 

Does geography decide?

Why do some nations have similar environments and different histories while other nations have different environments and similar histories?

Can Diamond’s approach explain contemporary events (e.g. the Middle East)?

How important is the “head start”- would the Native Americans ever “catch up”?  Can countries catch up today?

Does Diamond build on Darwin’s evolution theory?

Do cultures proceed by gradualism or punctuated equilibrium?

Why are societies challenged to change or collapse (impact of internal and external factors)?

Is globalization a continuation of the geographic imbalance?

Why didn’t the Inca use guerilla warfare to resist the Spanish?

Were germs a conscious instrument of war?

What will be the short and long-term impact of future diseases?

Prologue

The conversation remained friendly, even thought the tension between the two societies that Yali and I represented was familiar to both or us.  Two centuries ago, all New Guineans were still "living in the Stone Age." That is, they still used stone tools similar to those superseded in Europe by metal tools thousands of years ago, and they dwelt in villages not organized under any centralized political authority. Whites arrived, imposed centralized government and brought material goods whose value New Guineans instantly recognized, ranging from steel axes, matches and medicines to clothing, soft drinks and umbrellas. In New Guinea all these goods were referred to collectively as "cargo."

Many of the white colonialists openly despised New Guineans as "primitive." Even the least able of New Guinea's white "masters," as they were still called in 1972, enjoyed a far higher standard of living than New Guineans, higher even than charismatic politicians like Yali. Yet Yali had quizzed lots of whites as he was then quizzing me, and I had quizzed lots of New Guineans. He and I both knew perfectly well that New Guineans are on the average at least as smart as Europeans. All those things must have been on Yali's mind when, with yet another penetrating glance of his flashing eyes, he asked me, "Why is it that you white people developed so much cargo and brought it to New Guinea, but we black people had little cargo of our own?"

Yet Yali’s apparently simple question is a difficult one to answer.  I didn’t have an answer then…these book, written twenty-five years later, attempts to answer Yali.

Chapter 1 Excerpt

A suitable starting point from which to compare historical developments on the different continents is around 11,000 B.C. This date corresponds approximately to the beginnings of village life in a few parts of the world; the first undisputed peopling of the Americas, the end of the Pleistocene Era and last Ice Age, and the start of what geologists term the Recent Era. Plant and animal domestication began in at least one part of the world within a few thousand years of that date. As of then, did the people of some continents already have a head start or a clear advantage over peoples of other continents?

All of that human history, for the first 5 or 6 million years after our origins about 7 million years ago, remained confined to Africa. The first human ancestor to spread beyond Africa was Homo erectus, as is attested by fossils discovered on the Southeast Asian island of Java and conventionally known as Java man. The oldest Java "man" fossils—of course, they may actually have belonged to a Java woman—have usually been assumed to date from about a million years ago. However, it has recently been argued that they actually date from 1.8 million years ago. (Strictly speaking, the name Homo erectus belongs to these Javan fossils, and the African fossils classified as Homo erectus may warrant a different name.) At present, the earliest unquestioned evidence for humans in Europe stems from around half a million years ago, but there are claims of an earlier presence. One would certainly assume that the colonization of Asia also permitted the simultaneous colonization of Europe, since Eurasia is a single landmass not bisected by major barriers.

With the settlement of Australia/New Guinea, humans now occupied three of the five habitable continents. (Throughout this book, I count Eurasia as a single continent, and I omit Antarctica because it was not reached by humans until the 19th century and has never had any self-supporting human population.) That left only two continents, North America and South America. They were surely the last ones settled, for the obvious reason that reaching the Americas from the Old World required either boats (for which there is no evidence even in Indonesia until 40,000 years ago and none in Europe until much later) in order to cross by sea, or else it required the occupation of Siberia (unoccupied until about 20,000 years ago) in order to cross the Bering land bridge. However, it is uncertain when, between about 14,000 and 35,000 years ago, the Americas were first colonized. The oldest unquestioned human remains in the Americas are at sites in Alaska dated around 12,000 B.C., followed by a profusion of sites in the United States south of the Canadian border and in Mexico in the centuries just before 11,000 B.C. The latter sites are called Clovis sites, named after the type-site near the town of Clovis, New Mexico, where their characteristic large stone spear points were first recognized. Hundreds of Clovis sites are now known, blanketing all 48 of the lower U.S. states south into Mexico. Unquestioned evidence of human presence appears soon thereafter in Amazonia and in Patagonia. These facts suggest the interpretation that Clovis sites document the Americas' first colonization by people, who quickly multiplied, expanded, and filled the two continents.   One might at first be surprised that Clovis descendants could reach Patagonia, lying 8,000 miles south of the U.S.-Canada border, in less than a thousand years. However, that translates into an average expansion of only 8 miles per year, a trivial feat for a hunter-gatherer likely to cover that distance even within a single day's normal foraging.   One might also at first be surprised that the Americas evidently filled up with humans so quickly that people were motivated to keep spreading south toward Patagonia. That population growth also proves unsurprising when one stops to consider the actual numbers. If the Americas eventually came to hold hunter-gatherers at an average population density of somewhat under one person per square mile (a high value for modern hunter-gatherers), then the whole area of the Americas would eventually have held about 10 million hunter-gatherers. But even if the initial colonists had consisted of only 100 people and their numbers had increased at a rate of only 1.1 percent per year, the colonists' descendants would have reached that population ceiling of 10 million people within a thousand years. A population growth rate of 1.1 percent per year is again trivial: rates as high as 3.4 percent per year have been observed in modern times when people colonized virgin lands, such as when the HMS Bounty mutineers and their Tahitian wives colonized Pitcairn Island.  The profusion of Clovis hunters' sites within the first few centuries after their arrival resembles the site profusion documented archaeologically for the more recent discovery of New Zealand by ancestral Maori. A profusion of early sites is also documented for the much older colonization of Europe by anatomically modern humans, and for the occupation of Australia/New Guinea. That is, everything about the Clovis phenomenon and its spread through the Americas corresponds to findings for other, unquestioned virgin-land colonizations in history.

Chapter 3 Excerpt

The biggest population shirt of modern times has been the colonization of the New World by Europeans, and the resulting conquest, numerical reduction, or complete disappearance of most groups of Native Americans (American Indians). As I explained in Chapter 1, the New World was initially colonized around or before 11,000 B.C. by way of Alaska, the Bering Strait, and Siberia. Complex agricultural societies gradually arose in the Americas far to the south of that entry route, developing in complete isolation from the emerging complex societies of the Old World. After that initial colonization from Asia, the sole well-attested further contacts between the New World and Asia involved only hunter-gatherers living on opposite sides of the Bering Strait, plus an inferred transpacific voyage that introduced the sweet potato from South America to Polynesia.
As for contacts of New World peoples with Europe, the sole early ones involved the Norse who occupied Greenland in very small numbers between A.D. 986 and about 1500. But those Norse visits had no discernible impact on Native American societies. Instead, for practical purposes the collision of advanced Old World and New World societies began abruptly in A.D. 1492, with Christopher Columbus's "discovery" of Caribbean islands densely populated by Native Americans.
The most dramatic moment in subsequent European-Native American relations was the first encounter between the Inca emperor Atahuallpa and the Spanish conquistador Francisco Pizarro at the Peruvian highland town of Cajamarca on November 16, 1532. Atahuallpa was absolute monarch of the largest and most advanced state in the New World, while Pizarro represented the Holy Roman Emperor Charles V (also known as King Charles I of Spain), monarch of the most powerful state in Europe. Pizarro, leading a ragtag group of 168 Spanish soldiers, was in unfamiliar terrain, ignorant of the local inhabitants, completely out of touch with the nearest Spaniards (1,000 miles to the north in Panama) and far beyond the reach of timely reinforcements. Atahuallpa was in the middle of his own empire of millions of subjects and immediately surrounded by his army of 80,000 soldiers, recently victorious in a war with other Indians. Nevertheless, Pizarro captured Atahuallpa within a few minutes after the two leaders first set eyes on each other. Pizarro proceeded to hold his prisoner for eight months, while extracting history's largest ransom in return for a promise to free him. After the ransom-enough gold to fill a room 22 feet long by 17 feet wide to a height of over 8 feet-was delivered, Pizarro reneged on his promise and executed Atahuallpa.
Atahuallpa's capture was decisive for the European conquest of the Inca Empire. Although the Spaniards' superior weapons would have assured an ultimate Spanish victory in any case, the capture made the conquest quicker and infinitely easier. Atahuallpa was revered by the Incas as a sun god and exercised absolute authority over his subjects, who obeyed even the orders he issued from captivity. The months until his death gave Pizarro time to dispatch exploring parties unmolested to other parts of the Inca Empire, and to send for reinforcements from Panama. When fighting between Spaniards and Incas finally did commence after Atahuallpa's execution, the Spanish forces were more formidable.

Thus, Atahuallpa's capture interests us specifically as marking the decisive moment in the greatest collision of modern history. But it is also of more general interest, because the factors that resulted in Pizarro's seizing Atahuallpa were essentially the same ones that determined the outcome of many similar collisions between colonizers and native peoples elsewhere in the modern world. Hence Atahuallpa's capture offers us a broad window onto world history.
How did Atahuallpa come to be at Cajamarca? Atahuallpa and his army came to be at Cajamarca because they had just won decisive battles in a civil war that left the Incas divided and vulnerable. Pizarro quickly appreciated those divisions and exploited them. The reason for the civil war was that an epidemic of smallpox, spreading overland among South American Indians after its arrival with Spanish settlers in Panama and Colombia, had killed the Inca emperor Huayna Capac and most of his court around 1526, and then immediately killed his designated heir, Ninan Cuyuchi. Those deaths precipitated a contest for the throne between Atahuallpa and his half brother Huascar. If it had not been for the epidemic, the Spaniards would have faced a united empire.
Atahuallpa's presence at Cajamarca thus highlights one of the key factors in world history: diseases transmitted to peoples lacking immunity by invading peoples with considerable immunity. Smallpox, measles, influenza, typhus, bubonic plague, and other infectious diseases endemic in Europe played a decisive role in European conquests, by decimating many peoples on other continents. For example, a smallpox epidemic devastated the Aztecs after the failure of the first Spanish attack in 1520 and killed Cuitláhuac, the Aztec emperor who briefly succeeded Montezuma. Throughout the Americas, diseases introduced with Europeans spread from tribe to tribe far in advance of the Europeans themselves, killing an estimated 95 percent of the pre-Columbian Native American population. The most populous and highly organized native societies of North America, the Mississippian chiefdoms, disappeared in that way between 1492 and the late 1600s, even before Europeans themselves made their first settlement on the Mississippi River. A smallpox epidemic in 1713 was the biggest single step in the destruction of South Africa's native San people by European settlers. Soon after the British settlement of Sydney in 1788, the first of the epidemics that decimated Aboriginal Australians began. A well-documented example from Pacific islands is the epidemic that swept over Fiji in 1806, brought by a few European sailors who struggled ashore from the wreck of the ship Argo. Similar epidemics marked the histories of Tonga, Hawaii, and other Pacific islands.
In addition to the ships themselves, Pizarro's presence depended on the centralized political organization that enabled Spain to finance, build, staff, and equip the ships. The Inca Empire also had a centralized political organization, but that actually worked to its disadvantage, because Pizarro seized the Inca chain of command intact by capturing Atahuallpa. Since the Inca bureaucracy was so strongly identified with its godlike absolute monarch, it disintegrated after Atahuallpa's death. Maritime technology coupled with political organization was similarly essential for European expansions to other continents, as well as for expansions of many other peoples.
In short, literacy made the Spaniards heirs to a huge body of knowledge about human behavior and history. By contrast, not only did Atahuallpa have no conception of the Spaniards themselves, and no personal experience of any other invaders from overseas, but he also had not even heard (or read) of similar threats to anyone else, anywhere else, anytime previously in history. That gulf of experience encouraged Pizarro to set his trap and Atahuallpa to walk into it.
Name  ______________________________  Date  ___________________ Period  _________

]Historical Inquiry

The historical inquiry is a research assessment.  You will create a research question and use resources to answer that question.  The historical inquiry requires a specific format that is outlined below.  (each of you were assigned one question to answer)

A. Plan of Investigation

The plan of investigation should include:

· The research question

· The methods to be used in the investigation (paragraph form)
B. Summary of Evidence

The summary of evidence should indicate what you have learned from the sources that you used.  

· One source must be a source forum in a book and the other may be found on the Internet.

C. Evaluation of Sources

The evaluation of a source must be a critical evaluation of the two sources appropriate to the investigation and should refer to the source’s origin, purpose, value and limitation.

· Use ONLY two sources for your evaluation.

· Evaluate your sources in paragraph form

D. Analysis

The Analysis should include:

· Analysis of the information in the summary of evidence

· (What does my information mean?  How am I going to use it?)  Paragraph form

E. Conclusion

· The conclusion must be clearly stated and reflect the evidence presented.

(answer the question)

F. List of Sources

· A Works Cited must be included using the MLA format
Olaudah Equiano Recalls the Middle Passage

1789

Olaudah Equiano (1745–1797), also known as Gustavus Vassa, was born in Benin (in west Africa). When he was about ten years old, he was kidnapped by Africans known as Aros and sold into slavery. After being sold multiple times, he was purchased by Europeans who shipped him to Barbados and then to Virginia. Ultimately,

Equiano gained his freedom, moved to England, became a Christian missionary and abolitionist, and wrote his life story. In the excerpt below, he recounted his experience of the brutal “middle passage” across the Atlantic to the

Caribbean.

Until recently, most historians trusted Equiano’s autobiography. However, in Equiano, the African:

Biography of a Self-Made Man (University of Georgia Press, 2005) Vincent Carretta presents evidence that suggests that Equiano was probably born in South Carolina. Although this possibility certainly undermines one’s confidence in the truthfulness of Equiano’s narrative, it seems likely that he drew on stories that he had heard of the middle passage—if indeed he did not experience it first-hand. –D. Voelker

[1] The first object which saluted my eyes when I arrived on the coast was the sea, and a slave ship, which was then riding at anchor, and waiting for its cargo. These filled me with astonishment, which was soon converted into terror when I was carried on board. I was immediately handled and tossed up to see if I were sound by some of the crew; and I was now persuaded that I had gotten into a world of bad spirits, and that they were going to kill me. Their complexions too differing so much from ours, their long hair, and the language they spoke, united to confirm me in this belief. Indeed such were the horrors of my views and fears at the moment, that, if ten thousand worlds had been my own, I would have freely parted with them all to have exchanged my condition with that of the meanest slave in my own country.
[2] When I looked round the ship too and saw a large furnace or copper boiling, and a multitude of black people of every description chained together, every one of their countenances expressing dejection and sorrow, I no longer doubted of my fate; and, quite overpowered with horror and anguish, I fell motionless on the deck and fainted. When I recovered a little I found some black people about me, who I believed were some of those who brought me on board, and had been receiving their pay; they talked to me in order to cheer me, but all in vain. I asked them if we were not to be eaten by those white men with horrible looks, red faces, and loose hair. They told me I was not . . . .
[3] Considered as friendly; and I even wished for my former slavery in preference to my present situation, which was filled with horrors of every kind, still heightened by my ignorance of what I was to undergo. I was not long suffered to indulge my grief; I was soon put down under the decks, and there I received such a salutation in my nostrils as I had never experienced in my life: so that, with the loathsomeness of the stench, and crying together, I became so sick and low that I was not able to eat, nor had I the least desire to taste any thing. I now wished for the last friend, death, to relieve me; but soon, to my grief, two of the white men offered me eatables; and, on my refusing to eat, one of them held me fast by the hands, and laid me across I think the windlass, and tied my feet, while the other flogged me severely. I had never experienced any thing of this kind before; and although, not being used to the water, I naturally feared that element the first time I saw it, yet nevertheless, could I have got over the nettings, I would have jumped over the side, but I could not; and, besides, the crew used to watch us very closely who were not chained down to the decks, lest we should leap into the water: and I have seen some of these poor African prisoners most severely cut for attempting to do so, and hourly whipped for not eating. This indeed was often the case with myself.

This electronic text is © 2006 David J. Voelker. Permission is granted to reproduce this text freely for educational,

non-commercial purposes only. All users must retain this notice and cite http://www.historytools.org.
Olaudah Equiano Recalls the Middle Passage

1789
Directions: Please use this passage and your knowledge of social studies to answer the following questions.
1.  From reading the introduction, explain one way this passage shows point of view or bias?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. What does Equiano’s memoir reveal about the different roles of Africans in the transatlantic slave trade?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. What factors do you think might have contributed to the brutal treatment of the slaves?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Olaudah Equiano Recalls the Middle Passage

1789

Olaudah Equiano (1745–1797), also known as Gustavus Vassa, was born in Benin (in west Africa). When he was about ten years old, he was kidnapped by Africans known as Aros and sold into slavery. After being sold multiple times, he was purchased by Europeans who shipped him to Barbados and then to Virginia. Ultimately,

Equiano gained his freedom, moved to England, became a Christian missionary and abolitionist, and wrote his life story. In the excerpt below, he recounted his experience of the brutal “middle passage” across the Atlantic to the

Caribbean.

Until recently, most historians trusted Equiano’s autobiography. However, in Equiano, the African:

Biography of a Self-Made Man (University of Georgia Press, 2005) Vincent Carretta presents evidence that suggests that Equiano was probably born in South Carolina. Although this possibility certainly undermines one’s confidence in the truthfulness of Equiano’s narrative, it seems likely that he drew on stories that he had heard of the middle passage—if indeed he did not experience it first-hand. –D. Voelker

[1] The first object which saluted my eyes when I arrived on the coast was the sea, and a slave ship, which was then riding at anchor, and waiting for its cargo. These filled me with astonishment, which was soon converted into terror when I was carried on board. I was immediately handled and tossed up to see if I were sound by some of the crew; and I was now persuaded that I had gotten into a world of bad spirits, and that they were going to kill me. Their complexions too differing so much from ours, their long hair, and the language they spoke, united to confirm me in this belief. Indeed such were the horrors of my views and fears at the moment, that, if ten thousand worlds had been my own, I would have freely parted with them all to have exchanged my condition with that of the meanest slave in my own country.
[2] When I looked round the ship too and saw a large furnace or copper boiling, and a multitude of black people of every description chained together, every one of their countenances expressing dejection and sorrow, I no longer doubted of my fate; and, quite overpowered with horror and anguish, I fell motionless on the deck and fainted. When I recovered a little I found some black people about me, who I believed were some of those who brought me on board, and had been receiving their pay; they talked to me in order to cheer me, but all in vain. I asked them if we were not to be eaten by those white men with horrible looks, red faces, and loose hair. They told me I was not . . . .
[3] Considered as friendly; and I even wished for my former slavery in preference to my present situation, which was filled with horrors of every kind, still heightened by my ignorance of what I was to undergo. I was not long suffered to indulge my grief; I was soon put down under the decks, and there I received such a salutation in my nostrils as I had never experienced in my life: so that, with the loathsomeness of the stench, and crying together, I became so sick and low that I was not able to eat, nor had I the least desire to taste any thing. I now wished for the last friend, death, to relieve me; but soon, to my grief, two of the white men offered me eatables; and, on my refusing to eat, one of them held me fast by the hands, and laid me across I think the windlass, and tied my feet, while the other flogged me severely. I had never experienced any thing of this kind before; and although, not being used to the water, I naturally feared that element the first time I saw it, yet nevertheless, could I have got over the nettings, I would have jumped over the side, but I could not; and, besides, the crew used to watch us very closely who were not chained down to the decks, lest we should leap into the water: and I have seen some of these poor African prisoners most severely cut for attempting to do so, and hourly whipped for not eating. This indeed was often the case with myself.

This electronic text is © 2006 David J. Voelker. Permission is granted to reproduce this text freely for educational,

non-commercial purposes only. All users must retain this notice and cite http://www.historytools.org.
Olaudah Equiano Recalls the Middle Passage

1789
Directions: Please use this passage and your knowledge of social studies to answer the following questions.
1.  From reading the introduction, explain one way this passage shows point of view or bias?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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What’s the Main Idea? Reporting the Facts
Spanish Conquest and Competition over Settlement in the Americas

Unlike most of its European competitors (Holland, France, England, Portugal), Spain staked claims in the warmer southern regions of the Americas—Latin America and the present-day southwestern United States.  It called this vast new territory New Spain.
The conquistadors who followed the explorers were ruthless in their search for wealth in Central and South America.  Thousands of Native Americans (Aztecs, Mayans, Incas) were killed by Spaniards; many more died from exposure to European diseases.

Spanish Missions: The first Spanish settlements were missions founded by priests who came with the conquistadors.  Missions usually consisted of a church, a school, houses, farmland, and a fort for protection.
Spanish Legacy: By the end of the 1500s, Spain ruled South America (except for Brazil), Central America, Mexico, most of the Caribbean, Florida, and much of today’s western United States. To this day, the influence of Spain on life in the Americas continues to be felt.  In most of South and Central America and Mexico, Spanish is the official language, and Roman Catholicism is the most widely practiced religion.
The Treaty of Tordesillas (1494)

Just months after Christopher Columbus returned to Europe from his maiden voyage to the New World, the Spanish-born Pope Alexander VI gave Spain a head-start in the quest for domination over newly discovered regions of the world. 

*The Treaty of Tordesillas was agreed upon by the Spanish and the Portuguese to clear up confusion on newly claimed land in the New World. The early 1400s brought about great advances in European exploration. In order make trade more efficient, Portugal attempted to find a direct water route to the India and China. By using a direct water route, Arab merchants, who owned land trade routes, were not able to make a profit off of the European trade merchants. After Columbus discovered the New World in 1492, it was clear that conflict would soon arise over land claims by Spain and Portugal. The Portuguese also wanted to protect their monopoly on the trade route to Africa and felt threatened. It was only after the realization that Columbus had found something big that land became the important issue. The newly discovered land held great potential wealth which would benefit European nations.

*The Pope decreed that all lands discovered west of a meridian 100 leagues (one league is 3 miles or 4.8 km) west of the Cape Verde Islands should belong to Spain while new lands discovered east of that line would belong to Portugal. This papal bull also specified that all lands already under the control of a "Christian prince" would remain under that same control. 

*This limiting line made Portugal angry. King John II (the nephew of Prince Henry the Navigator) negotiated with King Ferdinand and Queen Isabella of Spain to move the line to the west. King John's rationale to Ferdinand and Isabella was that the Pope's line extends all around the globe, thus limiting Spanish influence in Asia.

*On June 7, 1494 Spain and Portugal met at Tordesillas, Spain and signed a treaty moved the line 270 leagues west, to 370 leagues west of Cape Verde. This new line (located at approximately 46° 37') gave Portugal more claim to South America yet also provided Portugal with automatic control over most of the Indian Ocean. 

While it would be several hundred years before the line of the Treaty of Tordesillas could be accurately determined (due to problems determining longitude), Portugal and Spain kept to their sides of the line quite well. Portugal ended up colonizing places like Brazil in South America and India and Macau in Asia. Brazil's Portuguese-speaking population is a result of the Treaty of Tordesillas. 

Task:  Your job is to read about the Treaty of Tordesillas and then pretend you are a journalist from either a Spanish or Portuguese newspaper in 1494.  It is your job to report to your readers about the Treaty.  Focus on the paragraphs marked with an *, write a short report about the Treaty in the space below.  Remember to focus on the 5 Ws: Who, what, when, where, why.
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Traditional African Culture

Directions: Based on your reading and notes complete the chart below to help understand traditional African culture.  In the right hand column write down any similarities between Latin American cultures and European cultures that we have already studied.

	Category
	Early African Civilizations
	Similarities to other civilizations
	Similarities to Europe and or Latin America

	Political

How was government established?

How where decisions made?
	
	
	

	Religion

What are the values and beliefs?

Particular gods or spirits
	
	
	

	Intellectual

Arts, literature, traditions
	
	
	

	Economics

How do people make a living? 

How are fields established for farming?  

How do Africans adapt to land?
	
	
	

	Social

Family Structure

Gender roles
	
	
	


Lesson #17


Meet the Press is a weekly American television news/interview program produced by NBC. It is the longest running television show in history. Meet the Press interviews national leaders on issues of politics, economics, foreign policy and other public affairs

Your Task:

Your group will be responsible for producing your own TV show modeled after the Sunday morning show, Meet the Press. We will call our show, Meet the Monarch!

During this “show” you will be interviewing absolute monarchs from the 16th-18th century in Europe. One person will play the role of the monarch, the other two-three members of the group will be the interviewers.

Absolute Monarchs/Guests:

Louis XIV: France

Peter the Great: Russia

Catherine the Great: Russia

Phillip II: Spain

Maria Theresa: Austria

Frederick the Great: Prussia

Directions:

1. Read background information from the textbook on your assigned ruler

2. Research your monarch and take notes when we go to the library.

3. Develop questions to address the following information on your monarch:

· What were the monarch’s major accomplishments?

· What problems did the monarch face during their reign?

· Examples of how they governed with absolute power- economy? Church?

· Were they educated? What were their interests?

· A typical day in the life of your monarch- were they spiritual? Did they meet with the peasants? etc.

You should have enough questions to fill an interview of 4-6 minutes..

4. Your questions and answers should be typed in size 12 font to hand in.

5. For the interview, all information should be written on index cards.

6. Find props to use for your interview and skit (feel free to be creative and use your sense of humor).
7. Practice! Practice! Practice!
Dates _____________________: Library Days for research and question development

Date___________________: Meet the Monarch Rehearsal

Dates: ____________________________: Meet the Monarch Presentations
My Absolute Monarch is: ______________________

Total Points: 100 points: 25 points for each category-(research, questions, presentation, audience participation)

Free Response

Industrial Revolution

Essay Questions

Choose from the following 7 essay topics to respond to in an “AP style” free response essay.
(Suggested planning and writing time—40 minutes)
Directions:  You are to answer the following question. You should spend 5 minutes organizing or outlining your essay. 
Write an essay that: 
  Has a relevant thesis and supports that thesis with appropriate historical evidence. 
  Addresses all parts of the question. 
  Uses world historical context to show continuities and changes over time. 
  Analyzes the process of continuity and change over time. 
1
Between 1750 and 1850 more and more Western Europeans were employed in cottage industry and in factory production.  Analyze how these two types of employment affected employer-employee relations, working conditions, family relations, and the standard of living during the period.  AP 1989

2
There were a number of factors which delayed the industrialization of Eastern Europe.  Discuss them and then compare them with the factors that encouraged the earlier industrialization of Western Europe.  AP 1977

3
Contrast the ways in which European skilled craftsmen of the mid-eighteenth century and European factory workers of the late nineteenth-century differed in their work behavior and in their attitudes toward work.  AP 1980

4
Identify and explain the similarities and differences between socialism and liberalism in nineteenth-century Europe.  AP 1982

5
Discuss the effects of the industrial economy on Western European peasant women and working-class women from 1830 to 1914.  AP 1993

6
Analyze the key developments that characterized the European economy in the second half of the nineteenth century.  AP 1995

7
Compare and contrast the roles of British working women in the preindustrial economy (before 1750) with    their roles in the era 1850 to 1920.  AP 1999
	

The Travels and Journals of Ibn Battuta
Edited by Clinton Grant from J. Arno & H. Grady, “Ibn Battuta: A View of the 14th-Century World” (NCHS)

Fourteenth century Islamic civilization in Southwest Asia and North Africa played a pivotal role in integrating Africa, Asia and Europe into a network of trade and cultural exchange that stimulated global exploration and the transformation of the world. Documents 1-3 are intended for full class instruction; A-E for group work and class presentations. For a DBQ, students can answer the question: How do the 14th century journals of Ibn Battuta document increasing global interaction? All materials are edited.


	1. Who was Abu Abdullah Ibn Battuta?

The years from 1000 to 1500 AD were a period of expansion for Islam in Asia, Europe and Africa. Followers of Islam migrated to new lands and spread their religious beliefs. Islamic armies conquered other peoples. Merchants introduced their religion to other parts of the world as they established new trade routes.

Abu Abdullah Ibn Battuta (Abu Abdullah, son of Battuta) was born in Tangiers (in present day Morocco) in 1304. About the same time, the Mongol military rulers of Persia and west central Asia converted to Islam. As an adulthood, Ibn Battuta was able to travel widely under the protection of the Islamic religion.

As a young man, Abu Abdullah Ibn Battuta studied law. In 1325, he left his homeland and made a holy pilgrimage, or hajj, to Mecca and Medina on the Arabian peninsula. Ibn Battuta became a scholar and visited Islamic centers of learning and traveled to new areas seeking employment, adventure and honor.

	In 1356, the ruler of Morocco had a young scholar record Ibn Battuta’s experiences and observations about the Islamic world. They worked for two years and produced a rihla, or book of travels. After completing the book, Abu Abdullah Ibn Battuta became a judge in a small Moroccan town. As far as we know, he never traveled again. Ibn Battuta died in 1368.

Modern day countries such as Morocco did not exist in the fourteenth century. Ibn Battuta would have described himself as a Muslim, part of the large group of people who identified with the teachings or Mohammed and the Holy Qur’an.
	2. Map Showing the Travels of Ibn Battuta


[image: image11.png]



Source: http://www.sfusd.k12.ca.us/schwww/sch618/Travelers/BattutaMap.GIF


3. Chronology of the life and travels of Abu Abdullah Ibn Battuta

	1304
	Born Tangier, North Africa

	1325-26
	Travels from Tangiers to Egypt, Syria and Arabia

	1326-32 (est.)
	Travels from Mecca to Iraq, Persia, Arabia and East Africa

	1330-35
	Travels to Anatolia, the Black Sea region, and the Asian Steep

	1333-45
	Travels to India and Ceylon

	1345-46
	Travels to Southeast Asia and maybe China

	1349-54
	Travels in North Africa, Spain and western Africa

	1368 or 1369
	Ibn Battuta dies, probably in Tangiers, North Africa


A. Ibn Battuta travels to Egypt, Syria and Arabia

At the age of 21, Ibn Battuta left Tangier to make the hajj. It was both a holy journey and an adventure. The trip by land from Tangier to Mecca was a 3,000 mile journey across the coastal plains, deserts, and mountains of Mediterranean Africa. Even though the journey was dangerous, pious Muslim scholars made the trek to perform the pilgrimage and study in the mosques and colleges of Egypt, Syria, and Arabia. Ibn Battuta joined a caravan and spent eight to nine months reaching Egypt. 

In Egypt, Ibn Battuta visited Cairo and toured the Nile Valley. He probably attended lessons on the shari’a at the madrasas, or colleges for the study of law and the religious sciences. He later visited Hebron and Jerusalem in Palestine. Hebron was important to Muslims, Jews and Christians because it was the burial place of Abraham, Isaac and Jacob, founders of the shared monotheistic tradition. Jerusalem, a small town of 10,000, was filled with shrines that attracted numerous pilgrims and scholars. For Jews, the center of religious focus was the ancient Temple; for Christians it was the church of the Holy Sepulcher; and for Muslims it was the Haram al-Sharif. Within the Haram al-Sharif were several holy sites. The most important was the Dome of the Rock. According to Muslim belief, from this spot Mohammed was transported to the Seventh Heaven of Paradise to stand in the presence of God. 

Moving on to Damascus, Ibn Battuta prepared for the hajj. Every member of the hajj party had to carry most of his or her own supplies southward across the Arabian desert. A generous donor provided Ibn Battuta with a camel and money for the pilgrimage. The journey from Damascus to Medina was about 820 miles and took 45 to 50 days. Medina is the second most holy city for Muslims. It was Mohammed’s home for a time, and he is buried there with his wife Fatima. 

The final trek to Mecca was a dusty journey across 200 miles of desert. Not far from Mecca, male pilgrims entered a state of spiritual readiness and ritual purity by shedding their ordinary clothes and putting on two large flat sheets of cloth to form a garment called the ihram. One cloth was wrapped around the upper body and draped over the left shoulder. Women dressed modestly, without jewelry and without their faces covered. All this was preparation for entering a state of holiness. In Mecca, arguing, cutting of hair or nails, killing of animals and sexual intercourse were prohibited. 

The pilgrims arrived at the city before dawn and went immediately to the grand mosque called the Haram or Sanctuary. Here they worshipped by performing the tawaf. They walked seven times counterclockwise around the Ka’ba, the great stone cube that stands in the center of the mosque. This granite block is covered by a black veil, which is encircled with an inscription in golden Arabic letters. The interior of the Ka’ba is simply furnished and contains a copy of the Qur’an. On the exterior of the eastern corner is embedded the Black Stone which Mohammed is said to have kissed. It is about 12 inches in diameter and is set in silver. According to Qur’anic tradition, the Ka’ba was built by Abraham to acclaim the one God. Later, polytheistic tribes made it into a house of idols. In the seventh century, Mohammed rededicated it to belief in one God.

Ibn Battuta met new people from all around the Muslim world who had also gathered for the hajj. Many poor pilgrims lived in the mosque while they were in Mecca. They ate, slept, and prayed there. The mosque was busy day and night with worshipers. In order to complete the hajj, Ibn Battuta joined other pilgrims to journey east of the city through desert ravines to the plain of Arafat. The ceremonies in the desert make up the heart of the annual hajj or Great Pilgrimage. Many pilgrims soon returned home to their ordinary lives. For Ibn Battuta, this was an end and a beginning. He had no intentions of returning to Morocco. He had earned the title al-Hajj, which gave him respect in learned circles, and was now ready to continue his travels.

Questions

1. Why did Ibn Battuta leave his home in Tangier?

2. What major cities did he visit on this leg of the journey?

3. Why is the Ka’ba in Mecca considered a holy site?

4. Why is the hajj an important experience for Muslims? 

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

B. Ibn Battuta travels to Mesopotamia, Persia, Arabia, and East Africa

In 1326, Ibn Battuta left Mecca in a caravan to Mesopotamia (present day Iraq). In Basra, on the Persian Gulf, he hired a boat and explored the marshes of the Tigris and Euphrates Rivers. Ibn Battuta was a Sunni Muslim. Sunnis believe that Qur’anic revelation are to be interpreted by consensus of the community, not by a leader with special knowledge and wisdom. In this region of Mesopotamia and in Persia (present day Iran), he encountered settlements of Shi’a Muslims. Shi’a believe that a leader-messiah, a descendant of Mohammed’s son-in-law Ali, will return and make the earth truthful and righteous until the time of the Last Judgment. Until then, a spiritual leader must guide the Muslim community and interpret the Qur’an. Ibn Battuta was not sympathetic toward the Shi’a because he believed they were in error in their beliefs. At a shrine in a village in Mesopotamia, Ibn Battuta observed Sufi Muslim devotees dancing and twirling to the beat of drums. Some Sufi brethren danced barefoot on hot coals. Ibn Battuta did not support this sort of religious fervor.

Traveling on to Baghdad, Ibn Battuta found a city recovering from the Mongol invasion of 1258. Mosques were being restored and scholarly learning was progressing. The Mongols had conquered the Persians, but in a sense the Persians ended up conquering the Mongols by converting them to Islam and Persian culture. Ibn Battuta was invited to travel with the Sultan of Persia. On one trip he went to Tabriz, a city in northwestern Persia, inhabited by two to three hundred thousand people. This town was the main intersection for the Mediterranean, Central Asia and Indian Ocean trade routes.

In 1330, Ibn Battuta reports that he went to the Red Sea port of Jidda and boarded a ship of a type called a dhow. These vessels had wooden hulls made of planks that were tied together with cords of fiber and triangular sails. Ibn Battuta became seasick and had to be put ashore. After that, he traveled to Aden, the great commercial port at the junction of the Red and Arabian Seas.

Southwest Asia was a hub connecting Africa, Asia and Europe. Goods moving among these regions had to pass this bottleneck. Ibn Battuta took advantage of this trade activity to join a group of Muslim merchants setting sail from Aden for ports along the East African coast.

The dhow he traveled on sailed under winter monsoon winds and reached the port of Mogadishu (in present day Somalia) in 15 days. Ships coming to this city brought porcelain, silk, glassware, books, paper and tools. They were exchanged for ivory, gold, frankincense, myrrh, animal skins, ambergris, rice, mangrove poles, and slaves. In Mogadishu, the local religious scholars treated Ibn Battuta to a meal of stew with chicken, fish, and vegetables served over rice and cooked in ghee (unclarified butter). They also ate bananas in milk and a dish of sour milk with green ginger, mangoes, pickled lemons, and chilies. Ibn Battuta boarded a ship to visit the region south of the equator. Kilwa was the center of the East African gold trade. Here on the edge of Dar al-Islam, Ibn Battuta was delighted to find stone houses with sunken courtyards and indoor plumbing. The well-to-do people wore silk and fine jewelry and ate from porcelain dishes.

Because of summer monsoons winds, which blow off the African continent toward Asia, Ibn Battuta returned quickly to the southern shore of Arabia. He crossed the rugged heartland of Oman and returned once again to Mecca.

Questions

1. How do the beliefs and practices of Shi’a, Sunni and Sufi Muslims differ?

2. How does Ibn Battuta describe Baghdad?

3. How did Ibn Battuta travel on the Red Sea?

4. What evidence do you have of the importance of trade in the 14th century Muslim world?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

C. Ibn Battuta travels to Anatolia and the Asian Steppe

In the 13th century, the Mongols and Turkish allies established domination over eastern and central Anatolia. The Mongols tightly regulated the vast areas they controlled. The result was the Pax Mongolica, or period of peace in the region. Anatolia was known in ancient times as Asia Minor (today it is called Turkey). Ibn Battuta described it as one of the finest regions in the world with people who were cleanly dressed and delicious food. In Ibn Battuta’s time, the region was in a state of political and cultural transition as Muslim Turks defeated the Christian Byzantine Empire. As an Islamic territory, Anatolia became a center for trade in metal wares, leather, silk woolens, grain, fur, timber and slaves. 

Ibn Battuta was hosted at the courts of Turkish princes and honored as a religious and legal scholar. The Turkish rulers, all descendants of rough-hewn warriors, were anxious to acquire the fine points of their new faith and the sacred law. One ruler, Sultan Orkhan, asked Ibn Battuta to write down traditions of the Prophet which were translated into Turkish.

From Anatolia, Ibn Battuta crossed the Black Sea on a ship bound for the Crimea. He made his way to Kaffa, which had a large community of Christian merchants from Genoa. In the middle of the night, he heard church bells ring. As a Muslim, Ibn Battuta considered bells to be a devilish form of sacrilege. From the minaret of a mosque, he began to loudly chant the Qur’an and the call to prayer. The local qadi stopped him because he feared that Ibn Battuta might provoke hostility between Muslims and European Christians. 

Ibn Battuta continued to Al-Quram, the provincial capital of the Mongol kingdom known in European history as the Golden Horde. Al-Quaram was a staging area for trans-Asian caravans. Ibn Battuta purchased three wagons equipped with round tents called yurts, and joined a caravan to Kipchak. 

When Ibn Battuta met Ozbeg Khan, the Mongol ruler of Kipchak, he was seated in a huge golden yurt on a silver throne surrounded by his four wives, or khatuns. Ibn Battuta was struck by the equality Turkish and Mongol women enjoyed with men. The khatuns owned lands of their own and sometimes made administrative decisions or signed decrees. When the senior khatun entered the golden tent, the khan went to the entrance of the pavilion, greeted her, escorted her to her couch, and did not sit himself until she was seated. Unlike the secluded women of Southwest Asia, the khatun was in full view and unveiled. One khatun was the daughter of the Byzantine Emperor. Hers was an arranged marriage, designed to improve relations between the Mongols and the Christian Byzantines. This princess received permission to return to Constantinople to give birth to a child in her father’s palace. Ibn Battuta asked and received permission to go with her. 

As soon as the princess entered Byzantine territory, she changed her behavior. She left behind the Islamic prayers, drank wine, and ate pork (a meat forbidden by the Qur’an). After reaching Constantinople, the khan’s wife stayed with her father. Ibn Battuta visited all the sights of the city, including the church of Hagia Sophia. He did not enter the church because he would have had to prostrate himself before the cross. When winter arrived, Ibn Battuta returned to the steppe. He wore three fur coats, two pairs of trousers, two pairs of socks, and boots lined with bear skin. He had to be helped onto his horse because he had on so many clothes. 

Ibn Battuta decided to make his way to India. He led an entourage south across the steppe, then crossed the Hindu Kush, where the snow was so deep that clots had to be spread in front of the camels so they could walk. When he descended into the Indus Valley, he joined other Muslims, who looked to India and the Muslim ruler there for employment. Though the date is unclear, he probably arrived in India in 1333.

Questions

1. Why is this period in Anatolia called Pax Mongolica?

2. How was Ibn Battuta treated while he lived in Anatolia?

3. What does Ibn Battuta believe about Christian church bells?

4. How does the reading show differences in cultural beliefs within the Islamic world?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

D. Ibn Battuta travels to India and maybe to China

	Muslim Turks from Afghanistan conquered a large part of India in the thirteenth century. By 1333, Muslims formed a ruling elite on top of a stratified Hindu society. Mohammed Ibn Tughluq, the Turkish sultan, united all north and central India for the first time since the Gupta empire of the 5th century. The sultan made Ibn Battuta a judge. Since the Moroccan could not speak Persian fluently, he was assigned two scholars to assist him. Mohammed Tughluq later asked Ibn Battuta to lead an official delegation to China to present gifts to the Mongol emperor. 

The Chinese emperor, a descendant of Kublai Khan, had sent Ibn Tughluq gifts of slaves, textiles, robes, dishware, and swords. When the caravan was about 75 miles south of Delhi, it was attacked by Hindu bandits. Ibn Battuta escaped after bribing a guard. He wandered the countryside for seven days until his traveling companions came to his rescue.
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Once on the coast of the Arabian Sea, Ibn Battuta hired four ships. Their crews included African spearmen and bowmen who had a long tradition of serving on ships in the Indian Ocean. In Calicut (modern day Calcutta), Muslims and Hindus greeted the diplomatic mission with drums, trumpets and horns. Arrangements were made for the group and their belongings to sail on one large Chinese-style vessel called a junk. This type of ship was made of double timbers attached together with nails. The hull was divided into compartments which kept the ship from sinking even if was pierced below the waterline. A junk could have five or more masts, stern rudders, up to five decks, enclosed cabins, private lavatories, fire fighting equipment, steward service, lifeboats and common rooms. Ibn Battuta boarded a large junk, then transferred at the last minute to a smaller one. A storm came up while he was still on shore and the ships had to leave the harbor. The junk Ibn Battuta was to sail on sank. 

The Rihla describes Ibn Battuta’s journey to China, but historians debate the authenticity of the voyage. The trip was possible because the Mongol dynasty favored international trade. Cities on China’s southern coast teemed with Muslim merchants and Ibn Battuta would have found a welcoming community.

Ibn Battuta claimed to have sailed from the Malay Peninsula to Sumatra, then around the Strait of Malacca to the Chinese harbor city of Ch’uan-chou. He described silks, porcelains, and a variety of foods. He thought the Chinese clever for using paper money and found the travel safe, but was uncomfortable living among people who were not interested in being Muslims. The Rihla asserts that Ibn Battuta traveled to Canton and finally to Hang-chou and Beijing by way of the grand canal. However, most historians doubt that he could have travelled further than the southern coastal cities.

Questions

1. How had political stability developed in northern India?

2. Why was Ibn Battuta sent on a voyage to China?

3. How were Chinese style vessels designed?

4. Why is there historical debate on whether Ibn Battuta arrived in China?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

E. Ibn Battuta travels to Morocco, Spain and Mali

When Ibn Battuta returned to Damascus, he found people dying from the Black Plague. The plague may have originally developed among ground burrowing rodents on the inner Asian steppe. Humans caught the disease from fleas that had been in the fur of infected animals. Because both rats and fleas were carried on caravans along with trade goods, the plague easily infected people who were moving from town to town. 

By the end of 1350, about one third of all Europeans were dead. Muslims in North Africa and Southwest Asia suffered just as much. People blamed the disease on polluted winds from the steppes and were urged to live in fresh air, sprinkle their homes with rose water and vinegar, sit motionless, or eat pickled onions and fresh fruit. The disease was treated by applying egg yolks to the sores, spreading fresh flowers on the sickbed, and above all, by prayer. Ibn Battuta escaped the Black Death. After making the hajj one more time, he decided to return to Tangier. On the way home, he learned his mother had died of the plague several months earlier.

Ibn Battuta visited the royal capital of Fez in Morocco, stopped briefly in Tangier, then made his way to Ceuta where people from Spain were coming to flee the plague. After recovering from malaria, he joined volunteers who were defending Gibraltar against Christian attack. He visited the mountainous Muslim sultanate of Grenada in Spain where he met Ibn Juzayy, a young literary scholar who would later record his adventures.

After returning to Morocco, Ibn Battuta crossed the High Atlas Mountains and joined a trans-Saharan caravan at the commercial city of Sijilmasa on the northern edge of the desert. After 25 days, the caravan reached the settlement of Taghaza, a salt mining center. It was a grim place where salt slabs were exchanged for gold. Slaves dug the salt and loaded it onto the camels. All the food had to be imported. Ibn Battuta slept in a house made completely of salt except for the camel-skinned roof. Loaded with salt slabs, the caravan left Taghaza and crossed five hundred miles of desert.

	After several weeks, Ibn Battuta arrived in the capital of Mali. He ate yams or some other root that had not been cooked long enough to remove its natural poison and was sick for two months. When he finally recovered, he attended a memorial ceremony for a sultan at the palace. The sultan entered the pavilion, preceded by three hundred slaves, two saddled and bridled horses, and two rams as defense against the evil eye. However, when Ibn Battuta was introduced to the ruler, he received to his dismay a gift of only three loaves of bread, a piece of beef, and a gourd filled with yogurt. In February 1353, Ibn Battuta went by camel to Timbuktu, which was just then developing as a trade center. Moving on to Gao, a source of copper, he became ill again and was cared for by a Moroccan. Shortly after this, he received a request from the sultan of Morocco to return home.
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When he arrived in Fez, the sultan commanded him to set down an account of his travels. He did this with the assistance of Ibn Juzayy, the young scholar he had met in Granada. After dictating his story, Ibn Battuta probably remained in Morocco leading a quiet life. He died in 1368 or 1369.

Questions
1. How serious was the Black Death in Europe and in the Islamic world?? 

2. Why did Ibn Battuta travel to Gibraltar and Spain?

3. What were conditions like on Sahara Desert caravans?

4. Why was Ibn Battuta unhappy in Mali?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

Sample DBQ’s 

DBQ: Islamic Women  
Directions: The following question is based on the accompanying Documents 1-11. Some of the documents have been edited for the purpose of this writing exercise. Write your answer on the lined pages of the essay packet.
The question is designed to test your ability to work with historical documents. As you analyze the documents, take into account both the sources of the documents and the authors' points of view. Write the essay on the following topic that integrates your analysis of the documents. Do not simply summarize the documents individually. You may refer to relevant historical facts and developments not mentioned in the documents.
1.Has the rise and expansion of Islam broadened or restricted women's rights?
   Based on the following documents, discuss the changes and dilemmas posed to women
   at different time periods and in varying Islamic communities. What kinds of additional 
   documentation would help assess the impact of Islamic practices over time on women's
   rights?
Document 1

	Source: The Message: Selected Verses from The Holy Qur'an. Mohammed Keramat Ali.

             1993.

And thus does their Lord answer their prayer: I shall not lose sight of the work of any of you  who works ( in My way) be it man or woman. You are members, one of another. 

Surah Al-I-Imran 3:195



	Source: The Holy Qur'an: Text ,Translation and Commentary. Abdullah Yusuf Ali. 

             1989.

O Prophet, say to thy wives and daughters

and the believing women, that they draw

their veils close to them; so it is likelier 

they will be known, and not hurt. - Surah 33:59




Document 2

	Source:  World Civilizations: The Global Experience. Peter Stearns.2001

The prophet's teachings proclaimed the equality of men and women before God and in Islamic worship.  Women, most notably his wife Khadijah, were some of Muhammad's 

earliest and bravest followers.  They accompanied his forces to battle (as did the wives of their adversaries) with the Meccans, and a woman was the first martyr for the new faith.

Many of the hadiths, or traditions of the prophet, which have played such a critical role in Islamic law and ritual, were recorded by women.  In addition, Muhammad's wives and daughters, played an important role in compiling the Qur'an.




Document 3

	Source: The Human Record: Sources of Global History. Vo. I. Andrea Overfield.2001

Men are appointed guardians over women, because of that in respect of which Allah has made some of them excel others, and because the men spend their wealth. So virtuous women are obedient and safeguard, with Allah's help, matters the knowledge of which is shared by them with their husbands. Surah: 4:35

Ibn Umar relates that the Honorable Prophet said: Every one of you is a steward and is accountable for that which is committed to his charge. The ruler is a steward and is accountable for his charge, a man is a steward in respect of his household, a woman is a steward in respect of her husband's house and his children. Thus everyone of you is a steward and is accountable for that which is committed to his charge. ( Bohkari and Muslim)

Abu Ali Talq ibn Ali relates that the Honorable Prophet said: When a man calls his wife for his need, she should go to him even if she is occupied in baking bread.

(Tirmidhi and Nisai)…

Umm Salamah relates that the Honorable Prophet said: If a woman dies and her husband is pleased with her, she will enter Paradise. (Tirmidishi)




Document 4

	Source: The Earth and Its Peoples: A Global History. Richard Bulliet. 1997 
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Slave Girls from Samarra. This early 9th century wall painting is from the harem quarters of the Abbasid palace in Samarra. Unveiled slave girls commonly sang, danced, and played instruments at parties. Islamic law prohibited wine but wine songs feature prominently in Arabic poetry in this period. (Bildarchiv Preussischer Kulturbesitz).




Document 5

	Source: The Human Record: Sources of Global History,V.II,2001. Andrea Overfield

Women in Ottoman Society. Ogier Ghiselin de Busbecq,TURKISH LETTERS

To Ogier de Busbecq (1522-1590), the European diplomat who resided in sixteenth-century Istanbul for six years, the role of women was one of many extraordinary aspects of Ottoman culture.

The Turks are the most careful people in the world of the modesty of their wives, and therefore keep them shut up at home and hide them away, so that they scarce see the light of day. But if they have to go into the streets, they are sent out so covered and wrapped up in veils that they seem to those who meet them mere gliding ghosts. They have the means of seeing men through their linen or silken veils, while no part of their own body is exposed to men's view. For it is a received opinion among them, that no woman who is distinguished in the very smallest degree by her figure or youth can be seen by a man without his desiring her, and therefore without her receiving some contamination; and so it is the universal practice to confine the women to the harem.  Their brothers are allowed to see them, but not their brothers-in-law. Men of the richer classes, or of higher rank, make it a condition when they marry, that their wives shall never set foot outside the threshold, and that no man or woman shall be admitted to see them for any reason whatever, not even their nearest relations except their fathers and mothers, who are allowed to pay a visit to their daughters at the Turkish Easter.[ A reference to the festival of Bairam, which follows Ramadan]. … 

The Turks are not forbidden by any law to have as many concubines as they please in addition to their lawful wives. Between the children of wives and those of concubines there is no distinction, and they are considered to have equal rights. … Concubines are entitled to their freedom if they have borne children to their master. … A wife who has a portion settled on her [brought dowry to the marriage], is the mistress of her husband's house, and all other women have to obey her orders.  The husband, however, may choose which of them shall spend the night with him. He makes known his wishes to the wife and she sends to him the slave he has selected. Only Friday night, which is their Sabbath, is supposed to belong to the wife… On all the other nights he may do as he pleases.

Divorces are granted among them for many reasons easy for the husbands to invent. The divorced wife receives back her dowry, unless the divorce has been caused by some fault on her part. There is more difficulty in a woman's getting a divorce from her husband.




Document 6

	Source: Women in Islam. Marjorie Wall Bingham and Susan Hill Gross.1980

EGYPT:

In 1899, Qasim Amin published a book called The Emancipation of Women. In the book he called for such mild reforms as:

1) some basic education for women

2) somewhat more physical freedom though not outlawing the  veil

3) changes in the divorce laws to make them fairer to women

Though these suggestions no longer seem radical, his book caused violent opposition in Egypt. Articles, books and pamphlets were written against his idea. He, however, continued his campaign for the liberation of Egyptian women.  … He is credited with starting the Egyptian movement for rights of women.

EGYPT 1952:

A religious ruling denied women the right to vote because they were too "swayed by emotions and, therefore, of incompetent and unstable nature." For ten more years the "Daughters of the Nile" and other groups fought to get women the vote.

EGYPT 1962:

Women received the right to vote. The first woman minister was appointed.

In the charter of 1962 (after the Revolution of 1958 brought Nasser to power) was the following declaration:

Women must be regarded as equal to man and she must therefore shed the remaining shackles that impede her free movements, so that she may play a constructive and profoundly important part in shaping the life of the country.




Document 7

	Source: Women in the Middle East: Tradition and Change. Ramsay M. Harik.1996

A popular Islamic leader and television personality in Cairo explains the resurgence of veiling during the mid 20th century in this way: the sight of a woman's beauty- especially her hair- is so alluring that it can be intolerably distracting to men. It turns their thoughts away from pious, proper behavior: an adolescent youth suffers from frustrated sexual desire, and a middle aged man thinks of discarding his wife and finding a much younger woman.  To prevent men from experiencing this agitation, which makes them  uncomfortable and can even lead to social disorder, it is the duty of all women, regardless of age or condition, to conceal their hair and shape of their bodies. Women must behave in such a way as to remove temptation from men's paths. In this respect, women are held responsible for men's emotions and conduct.

A woman's freedom to leave her home and do what she needs or wants to may thus, in a given situation, depend on her wearing the veil (hijab). Assertion of her religious and cultural identity, in a time of fast-changing values and practices, may impel her to put on the veil. The social setting in which she lives may require the veil. But the ultimate meaning of "covering" still raises disturbing questions.



Document 8

	Source: The Iranians: Persia, Islam, and the Soul of a Nation. Sandra Mackey. 1997

Note: Reza Sha Pahlevi ruled from 1921 to his abdication in September 1941.

Of Reza Shah's moves against the institutions and practices of Shiism, none elicited the same level of public response as did changes in the status of women. In an act pregnant with symbolism, Reza Shah put women on the front line of his social revolution against Islam. His  motives rested in nationalism rather than in an engagement with the questions of religions and patriarchy.  Illiteracy among women denied skills needed for nation building. Child brides and the practice of muta, or temporary marriage brushed Iran with the stain of backwardness. Finally, the chador of funereal black that enveloped women spoke not only of the subordination of females but the subordination of Iran.  By tearing away the veil, an emblem of religious traditionalism, Reza Shah announced his intentions to enlist women in the resurrection of Iran.  But the unveiling of women enraged the religious establishment.

The confrontation between Reza Shah and the clergy over the veil began almost by accident.  In March 1928, the Shah's wife came to Qom to pray at the shrine of Fatima.  While in an upper gallery, changing from a heavy chador designed for the street to a lighter one for prayer, she momentarily exposed her face.  A mullah happened to see her.  With a chorus of students behind him, he poured shame upon her.  The next day, Reza Shah pulled up in front of the gold-domed shrine accompanied by two armored cars and four hundred troops. He strolled through the gate in his heavy military boots and across the graves of Shiism's holy men. Finding the offending mullah, he knocked off his 

Turban, grabbed him by the hair, and thrashed him with a riding crop. Then he turned and left, leaving Qom and Iranian Shiism stunned. …

Throughout 1928, hints surfaced that the chador would be banished to the trash heap of the past. Although angry demonstrations did nothing to deter Reza Shah from his chosen path, he proceeded with caution. Women's groups composed of educated, middle-and upper-class women organized to beat the drum of support. In 1934, government policy first allowed, and then ordered, women teachers and female students to appear in school without the chador. At the same time, cinemas, restaurants, and hotels, on pain of heavy fines, unlocked their doors to both sexes. Finally, a 1935 government decree banned the veil entirely.

 


Document 9

	Source: Women in Islam. Marjorie Wall Bingham.1980.
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In 1979 Iran was shaken by social and political upheavals. The Shah of Iran was overthrown and replaced by an Islamic Republic. The Ayatollah Khomeini, a prominent religious figure, led the formation of a new Islamic government after the fall of the Shah.




Document 10

	Source: Faces in a Mirror: Memoirs from Exile. Princess Ashraf Pahlavi.1980.

In this memoir, the twin sister of Shah Mohammed Reza Pahlavi [1941-1979], tells the extraordinary story of her life and of her country. She narrates her own fiercely determined rise to independence and the political activities of her family. The book offers inside information - as only she could know them- on the events that surrounded the removal of her brother, the Shah, the take-over by the Khomeini regime and the international furor that resulted from her brother's treatment at a New York City Hospital.

Seeing my brother again, [1933] seeing what life was like in Switzerland, made me desperately want to stay. I knew that it would be difficult to get my father's permission, and I was too afraid to ask when he telephoned Le Rosey from Turkey. (He had gone to see the man who had inspired so many of his plans for Iran, Mustafa Kemal, and he took advantage of the international phone system, which we didn't have in Iran.)  I sent a telegram, asking if I might remain and study in a European school.

His answer was a short, harsh cable: " Stop this nonsense and come home at once." There was no explanation; but this too was typical of Reza Shah. I was furious and disappointed and hurt when I realized that no matter how much education my father might allow at home, I would always be denied the opportunities he gave my brothers. Disappointed and angry though I was, I didn't dream of disobeying. In the Middle Eastern world, fathers were obeyed even if they weren't kings. 

My father's answer closed the door forever on a dream that had become for a little while more real and more compelling than the life that was chartered for me. For a brief, tantalizing moment I had seen the reality of a world where a woman could develop her capabilities, could shape and form her own life. In Europe I had seen it, touched it, experienced it, but now the moment was over for me. I vowed that in the years to come I would find a way to make contact with Europe and the Western world.




Document 11

	Source: The Washington Post. Friday, 10-19-2001 " 'Small Steps' for Afghan

            Women's   Rights." Lois Raimondo

KHODJA BAJAHUDDIN, Afghanistan-

The silent shapes slide quickly and efficiently down the street, clothed from head to toe in bulky garment called burqas. They do not talk to strangers. They rarely stop to talk to other women. If approached, they turn their veiled faces and walk the other way

From a distance, the bright white, pastel blue and green burqas seemed to flutter lightly across an otherwise hard and dusty landscape. Up close, the heft of the heavy folds of fabric becomes noticeable when a husband beats his wife with a stick for standing still as a foreigner comes near. 


Theme: Political, Social and Economic Systems

DBQ Comparative Feudalism

Directions:  The following question is based on the accompanying documents.  Some of these may have been edited for the purpose of the exercise.  The question is designed to test your ability to work with historical documents.

 
Write an essay that includes your analysis of the documents. In no case should the documents be paraphrased.  You should include specific historical details, and you may discuss documents and/or information not provided.

Historical Context: Although Europe and Japan were separated both culturally and geographically, both developed feudal systems.  The following documents present various aspects of feudalism form the two cultures.

Task - Question: Compare and contrast the social, economic and political aspects of Japanese and European feudal systems.  How are they similar and different?

Part A – Short Answer

The following documents relate to feudalism in Europe and Japan. Examine each document carefully and then answer the questions that follow.  Use this information to help you write the essay in Part B.

Document 1
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Picture from: rautakyy.wordpress.com/

2) Give two example of how the knight from Europe and the samurai from Japan similar?  (2 points)
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Document 2
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Picture from: www.uncp.edu/home/rwb/medieval_manor.gif
1A) How does this picture illustrate the self-sufficiency of the medieval manor? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1B) What is the basis of the economic system? (1 point)

______________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________________________________________________________________________

Document 3
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Picture from: http://www.uncp.edu/home/rwb/feudalismchart1.GIF
2) Give one example of how the samurai’s position was similar to the knight’s position and one example of how it was different. (2 points)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 4

	Japan Between 1000 and 1200, Japan developed a feudal system in which landowners assumed the roles of independent local rulers. Lesser lords pledged to ﬁght for greater lords in exchange for protection. Each lord surrounded himself with a bodyguard of elite warriors called samurai who lived according to a harsh code called Bushido. A samurai’s honor was constantly on the line. He had to prove his absolute courage and loyalty in defense of his lord, who rewarded him with an allowance.

A samurai’s uniform was one of the most elaborate costumes ever worn. It consisted of leather shinguards and thigh guards, baggy pantaloons, a kimono, metal-cased shoulder guards, a chest protector, an iron collar and facemask, and a visored helmet. The samurai trained himself to get into this outﬁt within a minute. A samurai’s most essential weapon was his sword.


	Europe Every local lord had a force of knights ready to defend the land against foreign invaders and neighboring lords. From each of the knights, a lord could demand about 40 days of combat on horseback every year. The skillful use of weapons took training and practice and knights became specialists in war. In the early days of the Middle Ages, little was asked of a knight other than courage in battle and loyalty to his lord in return for land.

Later, knights were expected to live up to a code of chivalry, a complex set of ideals.

The education of a knight began at age seven when his parents sent him off to the castle of another lord. There the young nobleman learned manners and how to fence and hunt. At age 14, he became a squire, helping the knight with his armor and weapons and practicing his skills with sword and lance on horseback. At age 21, he became a full-ﬂedged knight.




1A)  What political responsibilities of the Japanese samurai and the European knight were similar? (1 point)

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1B) How do these documents demonstrate social independence? (1 point)

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 5
	Whenever  it is intended to make repairs on a castle of one of the feudal domains, the shogunate authorities should be notified.  The construction of any new castles is to be halted and stringently prohibited.  Big castles are a danger to the state.  Walls and moats are the cause of great disorders.

Do not enter marriage without notifying the shogunate authorities…To form an alliance by marriage is the root of treason.

Clan members should not gather together whenever they please, but only when they have to conduct some public business; and also the number of horsemen serving as an escort in the capital should be limited to twenty…Daimyo should not be accompanied by a large number of soldiers.


Adapted from the Tokugawa Military Code, a series of ruling governing the behavior of all classes of society during the Tokugawa Shogunate.

1A) According to this document what are the political responsibilities the samurai owes his lord?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1B) What are the social responsibilities of the samurai?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Document 6
	“The baron and all vassals of the king are bound to appear before him when he shall summon them, and to serve him at their own expense for forty days and forty nights, with as many knights as each one owes…and if the king wishes to keep them more than forty days…they are not bound to remain if they do not wish it.  And if the king wishes to keep them at his expense for the defense of the realm, they are bound to remain.”











-Legal Rules for Military Service, 1072

1A)  How long must vassals give military service to the king at their own expense? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

1b)  How did this provide order in society? (1 point)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Part B.  Essay Response

Task - Question: Compare and Contrast the social, economic and political aspects of the Japanese and European feudal systems.  How are they similar and different?

Your Essay should be a well planned and organized with an introductory paragraph that states your thesis clearly and how you intend to compare and contrast these systems.  Develop your comparison in the next paragraphs and use at least half the documents.  Be sure to cite the documents and outside knowledge.  Finish with your conclusion that restates the thesis and comparison.  Include relevant specific historical details and refer to the information in the specific documents you analyzed in Part A.

Document-Based Question: The Mongol Terror, Mongol Peace

The following question is based on the accompanying documents (1-6). The documents have been edited for the purpose of this exercise.

What was the significance of Mongol expansion and rule in Eurasia during the 13th and 14th Centuries? How did the settled societies of Eurasia respond to the Mongols and what were the consequences of the interaction between sedentary peoples and the Mongols? TASK: For the following documents analyze the ability of Mongols to provide peace and stability verses the Mongols’ ability to lead terror & violence.
 Be sure your essay accomplishes each of the following:

* provides a complete answer to all parts of the question

* has a relevant thesis that is supported by evidence from the documents

* uses all or all but one of the documents

* analyzes the documents by grouping them in as many appropriate ways as possible 

* refers to the source of the document and the author's point of view where appropriate

* refers to at least one other document that is not included which could help further understanding of the issue

Refer to relevant historical information not mentioned in the documents.

Document #1


Document #2


Document #3


Document #4


Document #5


Document #6


Pharaohs, Divine Right of Kings, Absolutism and the Mandate of Heaven
DOCUMENT-BASED QUESTION 

This question is based on the accompanying documents. The question is designed to test your ability to work with historical documents. Some of these documents have been edited for the purposes of this question. As you analyze the documents, take into account the source of each document and any point of view that may be presented in the document. 

Historical Context: 

Throughout history, religion has been used to justify political and governmental control such as pharaohs, the divine right of kings, absolutism and the mandate of heaven.  These ideas have had a variety of effects on different peoples and regions. 

Task: Using the information from the documents and your knowledge of global history, answer the questions that follow each document in Part A. Your answers to the questions will help you write the Part B essay in which you will be asked to 

Select two religious justifications mentioned in the historical context and for each 

• Describe the religious justification 

• Discuss the effects these justifications has had on a specific people region or regions 

Guidelines: 

In your essay, be sure to 

• Develop all aspects of the task 

• Support the theme with relevant facts, examples, and details 

• Use a logical and clear plan of organization, including an introduction and a conclusion that are beyond a restatement of the theme
Part A
Document 1

	Ra was an ancient god, but not the oldest of the gods; the first references to Ra date from the Second Dynasty. However, by the Fifth Dynasty he was a powerful god who was closely associated with the pharaoh. The Pharaoh was already seen as the embodiment of Horus and so the two gods became linked, sometimes as the composite deity Ra-Horakhty ("Ra (is) Horus of the Horizon"). Ra also came to be associated with Atum (the creator god of the Ennead in Heliopolis) as Atum-Ra. By the Fifth Dynasty the pharaoh was referred to as the son of Ra and the name of Ra was incorporated into the throne name of every king from that point onwards. Many Old Kingdom pharaohs built sun temples in which to worship Ra.

                                                                                                                             http://www.ancientegyptonline.co.uk/ra.html


1) What religious and political change took place during the fifth dynasty?

Document 2A




      Document 2B
	      Egypt During the New Kingdom, the cult of the sun god Ra became increasingly important until it evolved into the uncompromising monotheism of Pharaoh Akhenaten (Amenhotep IV, 1364-1347 B.C.). According to the cult, Ra created himself from a primeval mound in the shape of a pyramid and then created all other gods. Thus, Ra was not only the sun god, he was also the universe, having created himself from himself. Ra was invoked as Aten or the Great Disc that illuminated the world of the living and the dead.

       The effect of these doctrines can be seen in the sun worship of Pharaoh Akhenaten, who became an uncompromising monotheist. It has been speculated that monotheism was Akhenaten's own idea, the result of regarding Aten as a self-created heavenly king whose son, the pharaoh, was also unique. Akhenaten made Aten the supreme state god, symbolized as a rayed disk with each sunbeam ending in a ministering hand. Other gods were abolished, their images smashed, their names excised, their temples abandoned, and their revenues impounded. The plural word for god was suppressed. Sometime in the fifth or sixth year of his reign, Akhenaten moved his capital to a new city called Akhetaten (present-day Tall al Amarinah, also seen as Tell al Amarna).
	[image: image20.png]
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1) Why was Pharaoh Akhenaten relationship to the sun god so revolutionary?
Document 3

	..be it enacted, by authority of this present Parliament, that the king,

our sovereign lord, his heirs and successors, kings of this realm, shall be

taken, accepted, and reputed the only supreme head in earth of the Church of

England,. and shall have and enjoy annexed and united to the imperial crown

of this realm, all honors, dignities,. jurisdictions, privileges,

authorities, profits,. to the said dignity of the supreme head of the same

Church..

--- England's Act of Supremacy, 1534



1a)  What power did Parliament bestow on Henry VIII in this piece of legislation?
1b) How did this resemble an absolute rule?

Document 4

	For all men in general this observation may be made: they are ungrateful, fickle, and deceitful, eager to avoid dangers, and avid for gain, and while you are useful to them they are all with you, but when (danger) approaches they turn on you.  Any prince, trusting only in their works and having no other preparations made, will fall to ruin, for friendships that are bought at a price and not by greatness and nobility of soul are paid for indeed, but they are not owned and cannot be called upon in time of need.  Men have less hesitation in offending a man who is loved than one who is feared, for love is held by a bond of obligation which, as men are wicked, is broken whenever personal advantage suggests it, but fear is accompanied by the dread of punishment, which never relaxes.

                                                       This is an excerpt from The Prince, written by Machiavelli (fifteenth century)




1) What type of ruler must the prince be, and why is it necessary for him to rule in this manner?
Document 5

	The state of monarchy is the supremest thing upon earth; for kings are not only God's lieutenants upon earth, and sit upon God's throne, but even by God himself are called gods…Kings are justly called gods, for that they exercise a…divine power upon earth…God hath power to create or destroy make or unmake at His pleasure, to give life or sent death, to judge all and to be judged nor accountable to none, to raise low things and to make high things low at His pleasure…And the like power have kings…

                                              These ideas were expressed by King James I of England 1609



1) What type of government does King James describe, and why does he believe it should be organized in this way?
Document 6

	The head alone has the right to deliberate and decide, and the functions of all the other members consist only in carrying out the commands given to them . . . The more you grant . . . [to the assembled people], the more it claims . . . The interest of the state must come first.

                                                These ideas were expressed by King Louis XIV of France in 1660



1) What type of government does King Louis XIV describe and why might he like this type of government?
Document 7

	In the absolutist state, sovereignty is embodied in the person of the ruler. Absolute kings claimed to rule by divine right, meaning they were responsible to God alone. (Medieval kings governed “by the grace of God,” but invariably they acknowledged that they had to respect and obey the law.) Absolute monarchs in the seventeenth and eighteenth centuries had to respect the fundamental laws of the land, though they claimed to rule by divine right.  Absolute rulers tried to control competing jurisdictions [powers], institutions, or interest groups in their territories. They regulated religious sects. They abolished the liberties long held by certain areas, groups, or provinces. Absolute kings also secured the cooperation of the one class that historically had posed the greatest threat to monarchy, the nobility.

Medieval governments, restrained by the church, the feudal nobility, and their own financial limitations, had been able to exert none of these controls….

Source: John P. McKay, et al., A History of Western Society (5th edition), Volume II

From Absolutism to the Present, Houghton Mifflin Company



1) According to the authors of A History of Western Society, what are two characteristics of a government under absolute control?
Document 8
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Source: Henry Abraham and Irwin Pfeffer, Enjoying World History, Amsco Publications




1) According to the cartoon, what is one characteristic of absolute control?

Document 9

	Mencius tells the story of Yao and Shun, two legendary rulers of China in the 24th and 23rd centuries BCE. Wan Chang was a student of Mencius.  Himself a disciple of Confucius, Mencius lived from 370 to 300 BCE.

Mandate of Heaven

Wan Chang said: “Is it true that Yao gave the empire to Shun?”

“No,” said Mencius.  “The emperor cannot give the empire to another.”

Wan Chang asked: “In that case who gave the Empire to Shun?”

Mencius said: “Heaven gave it to him.”

Wan Chang asked: “You say Heaven gave it to him.  Does this mean that Heaven gave him detailed and minute instructions?” 

Mencius said: “No. Heaven does not speak but reveals itself through its acts and deeds.”

Wan Chang asked: “ How does Heaven do this?”

Mencius said: “The Emperor can recommend a man to Heaven but he can not make Heaven give this man the Empire;…In antiquity, Yao recommended Shun to Heaven and Heaven accepted him; he presented him to the people and the people accepted him. Hence I said, “Heaven does not speak but reveals itself by acts and deeds.”

Wan Chang said: “May I ask how Shun was accepted by Heaven…and how he was accepted by the people when presented to them?

Mencius said: “…When Shun was put in charge of affairs, they were kept in order and the people were content.  This showed that the people accepted him…Heaven sees with the eyes of its people.  Heaven hears with the ears of its people.”

Source: D.C. Lau, translator and introduction, Mencius, Book V, Part A, %, New York: Penguin Books, 1970. Speakers’ names inserted for clarity.


1) How might the Mandate of Heaven provide reassurance to the people of China?

Document 10

	A Remarkably Successful Kind of Government

The Ch’in and Han dynasties of Classical China established a distinctive, and remarkably successful, kind of government.  The Ch’in stressed central authority whereas the Han expanded the powers of the bureaucracy.  More than any other factor, it was the structure of this government that explained how such a vast territory could be effectively ruled – for the Chinese empire was indeed the largest political system in the classical world.

…(The emperor) appointed governors to each district of his domain, who exercised military and legal powers in the name of the emperor.  They, in turn, named officials responsible for smaller regions… The effectiveness of a central government was further enhanced by the delegation of special areas and decisions to the emperor’s ministers.  Some dealt with maters of finance, others with military affairs, and so on.

Able rulers of the Han dynasty resumed the attack on local warrior-war-lords.  In addition, they realized the importance of creating a large, highly skilled bureaucracy, one capable of carrying out the duties of a complex state.  By end of the Han period, China had about 130,000 bureaucrats, representing 0.2 percent of the population.  The emperor Wu Ti (140 – 87 BCE) established examinations for his bureaucrats – the first example of civil service tests of the sort that many governments have instituted in modern times…Trained and experienced bureaucrats, confident in their own traditions, could often control the whims of a single ruler, even one who, in the Chinese tradition, regarded himself as divinely appointed – the “Son of Heaven.”

Source: Peter N. Stearns et, al., World Civilizations: The Global Experience, AP Edition, New York: Addison- Wesley Education Publishers, Inc., 2003.




1) How did emperor Wu Ti justify his appointment to rule?
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Interpreting Maps The American Revolution was one of many struggles for
independence that took place around the world between 1775 and 1825.
Do you think this global turmoil was coincidence, or were the events
in various countries somehow connected?




What year did the French Revolution take place?

____________________________________________________________________________________________________
What year did the American Revolution take place?

____________________________________________________________________________________________________
All these revolutions happen within a 50-year time period.  

Do you think this a coincidence? Why?

____________________________________________________________________________________________________

____________________________________________________________________________________________________
	 Population and Land Ownership in France 1789
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How was the relationship between population and land ownership one of the causes of the French Revolution?

____________________________________________________________________________________________________
__________________________________________________
__________________________________________________

How do the graphs above indicate why the First and Second Estate, despite their power, would fear the Third Estate?

____________________________________________________________________________________________________

__________________________________________________
__________________________________________________
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What critique about French society is being made in this political carton?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


	The Enlightenment and the French Revolution

“The 18th century philosophy taught the Frenchman to find his condition wretched, unjust and illogical and made him disinclined to the patient resignation to his troubles that had long characterized his ancestors . . . . The propaganda of the philosophes perhaps more than any other factor accounted for the fulfillment of the preliminary condition of the French Revolution, namely discontent with the existing state of things.”

 (Henri Peyre, "The Influence of Eighteenth Century Ideas on the French Revolution," Journal of the History of Ideas vol. 10, No. 1 (January 1949).

According to this quote how did the Age of Enlightenment influence the French Revolution?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


"For some years I continued averse from mentioning this event, deeming it so horrible that I shrank from recording it and ever withdrawing one foot as I advanced the other. To whom, indeed, can it be easy to write the announcement of the death-blow of Islam and the Muslims….


"For even Antichrist will spare such as follow him, though he destroy those who oppose him, but these Tatars spared none, slaying women and men and children, ripping open pregnant women and killing unborn babes….these Tatars conquered most of the habitable globe, and the best, the most flourishing and most populous part thereof, and that whereof the inhabitants were the most advanced in character and conduct, in about a year; nor did any country escape their devastations which did not fearfully expect them and dread their arrival…


"It is now time for us to describe how they first burst forth into the lands. Stories have been related to me, which the hearer can scarcely credit, as to the terror of the Tatars, which God Almighty cast into men's hearts; so that it is said that a single one of them would enter a village or a quarter wherein were many people, and would continue to slay them one after another, none daring to stretch forth his hand against this horseman. And I have heard that one of them took a man captive, but had not with him any weapon wherewith to kill him; and he said to his prisoner, "Lay your head on the ground and do not move," and he did so, and the Tatar went and fetched his sword and slew him therewith. Another man related to me as follows: "I was going," said he, "with seventeen others along a road, and there met us a Tatar horseman, and bade us bind one another's arms. My companions began to do as he bade them, but I said to them, "He is but one man; wherefore, then, should we not kill him and flee?' They replied, 'We are afraid.' 





Ibn al-Atir, 1220-1221, Muslim historian 





1) How did Ibn al-Atir describe the Tatars?




















2) Why does one man claim that 17 men would not take down one Mongol?




















3) How does this account show point of view or bias?


 


 











"The Chinese are infidels. They worship idols and burn their dead as the Indians do. The king is a Tatar of the lineage of Chinggis khan. In every city in China is a quarter where the Muslims live separately and have mosques for their Friday prayers and other assemblies. They are highly regarded and treated with respect. 


" The Chinese are of all peoples the most skillful in crafts and attain the greatest perfection in them.... No one, whether Greek or any other' rivals them in mastery of painting. They have prodigious facility in it. One of the remarkable things I saw in this connection is that if I visited one of their cities, and then came back to it I always saw portraits of me and my companions painted on the walls and on paper in the bazaars…. It is their custom to paint everyone who comes among them. They go so far in this that if a foreigner does something that obliges him to flee from them, they circulate his portrait throughout the country and a search made for him. When someone resembling the portrait is found, he is arrested.


"China, for all its magnificence, did not please me. I was deeply depressed by the prevalence of infidelity and when I left my lodging I saw many offensive things which distressed me so much that I stayed at home and went out only when it was necessary.





Ibn Battuta, North African Muslim Traveler, The Travels of lbn Battuta  1325-1354





1) How does Ibn Battuta feel about the Chinese he has met?




















2) Why might he feel so offended that he would only go out when necessary?























3) How does Ibn Battuta evidently show point of view and bias? 


 











	"At Karakorum (present day Mongolia), [the Great Khan] has a large orda (Golden Horde) close by the city walls….there assemble at his court all the nobles anywhere within a two months' journey; and then he bestows on them garments and presents and displays his great glory. There are many buildings there… and in these are stored his provisions and treasures.


	"At the entrance to this palace… Master William of Paris has made for him a large silver tree, at the foot of which are four silver lions….


	" The palace is like a church….and the Khan himself sits at the northern end high up so that he can be seen by everyone…. like a god."





William of Rubrick, envoy of King Louis IX of France, ca. 1255





How does William of Rubrick describe the Mongolian city?











Why might William of Rubrick exhibit point of view or bias?








	"Having taken counsel for making peace with us, You Pope and all Christians have


sent an envoy to us….The contents of your letters stated that we ought to be baptized and become Christians. To this we answer briefly that we do not understand why we should do this….you wonder at so great a slaughter of men, especially of Christians and in particular Poles, Moravians, and Hungarians, we reply….


	"Because they did not obey the word of God and the command of Chingis Chan and the Chan, but took council to slay our envoys, therefore God ordered us to destroy them and gave them up into our hands. For otherwise if God had not done this, what could man do to man? ….But we worshipping God have destroyed the whole earth from the East to the West in the power of God….Therefore if you accept peace and are willing to surrender your fortresses to us, You Pope and Christian princes, in no way delay coming to me to conclude peace….But if you should not believe our letters ….nor hearken to our counsel then we shall know for certain that you wish to have war. After that we do not know what will happen: God alone knows.





letter from Guyuk Khan to Pope Innocent IV, ca. 1247





1) According to Guyuk Khan why does he not agree to be baptized?











2) Why did Guyuk Khan claim his people had so much success?











3) Why might this account exemplify point of view or bias?














 











	"The people of Tabriz (present day Iran) live by trade and industry; for cloth of gold and silk is woven here in great quantity and of great value. The city is so favorably situated that it is a market for merchandise from India and Baghdad, from Mosul and Hormuz, and from many other places; and many Latin merchants come here to buy merchandise imported from foreign lands…. It is a city where good profits are made by traveling merchants. The inhabitants are a mixed lot and good for very little….


	Among the people of these kingdoms there are many who are brutal and bloodthirsty. They are forever slaughtering one another; and, were it not for fear of the government, that is, Tartar (Mongols) lordship…they would do great mischief to travelling merchants. The government imposes severe penalties upon them…"





Marco Polo, reporting on his travels through Persia,


as recorded by Rusticiano, The Travels of Marco Polo, ca. 1300





1) According to Marco Polo’s account, how does the Tartar control the trade of the Tabriz people?














2) Why might this account show point of view or bias?

















      "In the whole world there are to be found no more obedient subjects than the Tartars [Mongols] …. They pay their lords more respect than any other people, and would hardly dare lie to them…. dispute hardly ever leads to blows…. and there are no large-scale thieves or robbers among them….


      …. they regard each other almost as members of one family, and, although they do not have a lot of food, they like to share it with one another….No one holds his fellow in contempt, but each helps and supports the other to the limit of his abilities.


      They are extremely arrogant toward other people and look down on all others with disdain. In fact, they regard them, both noble and humble people alike, as little better than nothing…. they are the greatest liars in the world in dealing with other people….


     They are messy in their eating and drinking and in their whole way of life….At the same time they are mean and greedy, and if they want something, they will not stop begging and asking for it, until they have got it. They cling fiercely to what they have, and in making gifts they are extremely miserly (cheap). They have no conscience about killing other people."





Giovanni de Piano Carpini, Franciscan envoy to the "Great Khan" 


from Pope Innocent IV ca. 1246





1) List two positive aspects of Mongol culture Giovanni de Piano Carpini addresses.











2) List two negative aspects of Mongol culture Giovanni de Piano Carpini addresses.











3) As an outsider what is Giovanni de Piano Carpini’s point of view or bias? 
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