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Part 1: Social Studies Standards
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Social Studies Standards

Students will:


	History of the United States and New York
use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

	World History 
use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.

	Geography
use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live—local, national, and global—including the distribution of people, places, and environments over the Earth’s surface.

	Economics
use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the U.S. and other national economies, and how an economy solves the scarcity problem through market and non market mechanisms.

	Civics, Citizenship, and Government
use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.


Part 2: Course Description
This is a highly academic one year course (in a two year sequence) offered through the Social Studies department to all interested students in their freshman year with an emphasis on western European history. It traces the development of world history from approximately 4,000 B.C.E. and the emergence of civilizations through the period of new imperialism, nationalism and the unification movements of approximately 1870.  The course will also meet the year one Global standards for New York State Regents requirements.  Analytical and writing skills are essential for success in this pre-AP level course. The course relies heavily on supplemental materials including primary source documents and outside readings, in addition to the textbook. Students will be required to participate in class discussions, as well as in group and individual projects. A special emphasis will be given to students in order to prepare them for the AP European History and the IB History of the Americas HL I and II courses. Included will be IB/AP type assessments such as DBQs, writing skills, papers, projects and cognitive skill development. 

Chronological Boundaries of the Course

 

The course will have as its chronological frame in the period from approximately 8000 B.C.E. (Foundations of World History covers the Foundations segment from 8000 B.C.E. to approximately 600 C.E., and continues to approximately 1000 C.E.) to the mid 19th century with careful preparation with regard to previous developments. An outline of the periodization for the course is listed below.

 

Foundations 



(7 weeks)

600‑ 1450



(10 weeks)

1450‑ 1750



(10 weeks)

1750‑ 1870



(10 weeks)

Review 



(2 weeks)
Part 3: Course Objectives
Upon conclusion of the Pre-European History 9 Honors course, the student shall;
a) Promote an understanding of history as a discipline, including the nature and diversity of its sources, methods and interpretations 

b)  Be acutely aware of inter-continent relationships and global themes in a world history context
c) Have developed an extensive understanding and comprehension of some of the themes in the history of the world; including development and interaction of humans, their environment and cultures.
d)  Explain diverse approaches to, and interpretation of, historical events and issues
e) Be able to use their understanding of the chronological development of these areas to foster their own understanding of "cause and effect" relationships.  Encourage an understanding of the present through critical reflection upon the past

f)  Have addressed East-West relations in the period 1400 to 1850 and developed an understanding of how these relationships alter geopolitical situations
g)  Construct and evaluate arguments: using evidence to make plausible arguments and develop the ability to assess issues of change and continuity over time.
 

h) Use documents and other primary data to develop the skills necessary to analyze point of view, context, bias, and frame of reference and to understand and interpret information.  This will enhance student capacity to handle diversity of interpretations.
i) Use historical evidence to analyze, comprehend, evaluate and integrate sources and materials
 
j)  Encourage an understanding of the impact of historical developments at national, regional, and international levels
 
k) Develop an awareness of one’s own historical identity through the study of the historical experiences of different cultures
 

l)  Form an international perspective, elucidate and present historical topics 
m) Organize, plan and present a written response to an advance placement style document based question 
Part 4: Curriculum Map

	Unit
	Standards
	Topics and Suggested Activities

	Unit 1: Foundations of World History

(Pre-history-600 C.E.)
Length: 7 weeks

	NYS Standards 

1,2,3,4,5
	Topics:

What is History?
How to write a thesis statement.

DBQ and Primary Source skills.

Pre-history
The Neolithic Revolution

River-Valley Civilizations

The Spread of Hellenistic Culture

The roots of Classical Civilizations: Greece, Rome, India, China & Persia (with an emphasis on Greece and Rome)

Activities:
Analysis of “Nacirema” article.
How to write a thesis statement?

Analysis of primary sources.

Analysis of Point of View and bias.

Neolithic Revolution Dietician Report.

Ancient India Archeological walk through

The Greek think off

Alexander the Great, Hero or Villain source analysis
Roman Empire Coroner Report

Hinduism/Buddhism Brochure

Law Panel Project



	Unit 2: 600-1450
Length: 10 weeks
	NYS Standards 

1,2,3,4,5
	Topics:
European Dark Ages-Middle Ages

European Feudalism

The Rise of the Roman Catholic Church

Charlemagne
The Rise of the Byzantine Empire

Eastern Orthodox Christianity

The Rise of European Nation-States

The Rise and Spread of Islam

The Crusades

The spread of the Bubonic Plague

Tang and Song China

The Mongol Empire

African Kingdoms 
Increase in World Trade

Ibn Battuta, Marco Polo and Zheng He 

Activities:
DBQ-Mongol Peace, Mongol Terror
The Bubonic Plague Journaling Project

The Crusades Recruitment Poster

Islam Magazine

Islam RAFT

Postcards from Tang and Song China

The Travels and Journals of Ibn Battuta

Outer/Inner Circle Debate: Taking Sides- Were the Crusades Motivated Primarily by Religious Factors?



	Unit 3: 1450-1750
Length: 10 weeks

	NYS Standards 

1,2,3,4,5
	Topics:
The Rise of the Ottoman Empire
The Italian Renaissance

The Northern Renaissance

The Reformation

Religious Wars

Pre-Colombian American Civilizations

The European Age of Exploration & Columbian Exchange
Mercantilism

Old Imperialism

Absolutism-The Rise of Monarchs
Constitutionalism – In England and the Netherlands (Parliamentary Monarchy)

The Rise of Russia

The Mughal Empire

Activities:
9H/10 AP Renaissance Project
Meet the Monarch 

Exploration Spice Research Project

The Power of the Individual: Can we really call them Humanists?

DBQ-The Renaissance

Martin Luther-Media Coverage

95 Thesis Analysis

Russia & the West PowerPoint Project

Inner/Outer Circle Debate-Taking Sides: 
Were Christopher Columbus's New World Discoveries a Positive Force?


	Unit 4: 1750-1870
Length: 10 weeks
	NYS Standards 

1,2,3,4,5
	Topics:
The Scientific Revolution

The European Enlightenment

The French Revolution

The Napoleonic Era

The Congress of Vienna

Age of “Isms” and Revolutions of 1848

The Industrial Revolution

Early 19th century Euro – Asian Interactions (Sepoy Rebellion, Opium War)
Activities:

The Enlightenment Newspaper

The Trial of Galileo

Congress of Vienna Simulation
The Urban Game

9H Historical Investigation

Review for Final Exam




Part 5: Resources
Textbook
A History of Western Society. John McKay, Bennett Hill, and John Buckley, 7th Edition, Houghton Mifflin, 2003

Additional readings

Western Civilization: Sources, Images and Interpretations, Volumes I and II

(McGraw-Hill) Dennis Sherman.
Sources of the Western Tradition, Volume II, 4th Edition, (1999).  Perry, M., Peden, J.R. and Von Laue, T.H. Houghton Mifflin Company.
TAKING SIDES: Clashing Views on Controversial Issues in Western Civilization. Joseph R. Mitchell, Third Edition, 2007.

Text: R.R. Palmer, Joel Colton and Lloyd Kramer, A History of the Modern World, 10th edition

Historiography readings from various readers including: Western Civilization: Sources, Images and Interpretations, Volumes I and II by Dennis Sherman

Helpful links
http://www.historyteacher.net/APEuroCourse/APEuro_Main_Weblinks_Page.htm

http://www.collegeboard.com/student/testing/ap/eurohistory/samp.html
http://www.historyguide.org/
http://teachers.sduhsd.k12.ca.us/gstimson/apeurolinks.htm
Primary sources from various readers and internet sources including: 
http://www.fordham.edu/halsall/mod/modsbook.html
Part 6: Suggested Activities: Thinking skill development
Writing a Thesis and Making an Argument

Almost every assignment you complete for a history course will ask you to make an argument. Your instructors will often call this your "thesis" -- your position on a subject.

What is an argument?
An argument takes a stand on an issue. It seeks to persuade an audience of a point of view in much the same way that a lawyer argues a case in a court of law. It is NOT a description or a summary.  

· This is an argument: "This paper argues that the movie JFK is inaccurate in its portrayal of President Kennedy." 

· This is not an argument: "In this paper, I will describe the portrayal of President Kennedy that is shown in the movie JFK." 

What is a thesis?
A thesis statement is a sentence in which you state an argument about a topic and then describe, briefly, how you will prove your argument.

· This is an argument, but not yet a thesis: "The movie ‘JFK’ inaccurately portrays President Kennedy." 

· This is a thesis: "The movie ‘JFK’ inaccurately portrays President Kennedy because of the way it ignores Kennedy’s youth, his relationship with his father, and the findings of the Warren Commission." 

A thesis makes a specific statement to the reader about what you will be trying to argue. Your thesis can be a few sentences long, but should not be longer than a paragraph. Do not begin to state evidence or use examples in your thesis paragraph.

A Thesis Helps You and Your Reader!
Your blueprint for writing:

· Helps you determine your focus and clarify your ideas. 

· Provides a "hook" on which you can "hang" your topic sentences. 

· Can (and should) be revised as you further refine your evidence and arguments. New evidence often requires you to change your thesis. 

· Gives your paper a unified structure and point. 

Your reader’s blueprint for reading:

· Serves as a "map" to follow through your paper. 

· Keeps the reader focused on your argument. 

· Signals to the reader your main points. 

· Engages the reader in your argument. 
Tips for Writing a Good Thesis
· Find a Focus: Choose a thesis that explores an aspect of your topic that is important to you, or that allows you to say something new about your topic. For example, if your paper topic asks you to analyze women’s domestic labor during the early nineteenth century, you might decide to focus on the products they made from scratch at home.

· Look for Pattern: After determining a general focus, go back and look more closely at your evidence. As you re-examine your evidence and identify patterns, you will develop your argument and some conclusions. For example, you might find that as industrialization increased, women made fewer textiles at home, but retained their butter and soap making tasks. 

 Strategies for Developing a Thesis Statement 

Idea 1. If your paper assignment asks you to answer a specific question, turn the question into an assertion and give reasons for your opinion.

Assignment: How did domestic labor change between 1820 and 1860?  Why were the changes in their work important for the growth of the United States?

Beginning thesis: Between 1820 and 1860 women's domestic labor changed as women stopped producing home-made fabric, although they continued to sew their families' clothes, as well as to produce butter and soap.  With the cash women earned from the sale of their butter and soap they purchased ready-made cloth, which in turn, helped increase industrial production in the United States before the Civil War.

Idea 2. Write a sentence that summarizes the main idea of the essay you plan to write.

Main Idea: Women's labor in their homes during the first half of the nineteenth century contributed to the growth of the national economy. 

Idea 3. Spend time "mulling over" your topic. Make a list of the ideas you want to include in the essay, then think about how to group them under several different headings. Often, you will see an organizational plan emerge from the sorting process.

Idea 4.Use a formula to develop a working thesis statement (which you will need to revise later). Here are a few examples:

A. Although most readers of ______ have argued that ______, closer examination shows that ______.

B. ______ uses ______ and ______ to prove that ______.

C. Phenomenon X is a result of the combination of ______, ______, and ______.

These formulas share two characteristics all thesis statements should have: they state an argument and they reveal how you will make that argument.  They are not specific enough, however, and require more work.

Refine, Refine, Refine
As you work on your essay, your ideas will change and so will your thesis. Here are examples of weak and strong thesis statements.

· Unspecific thesis: "Eleanor Roosevelt was a strong leader as First Lady." 

This thesis lacks an argument. Why was Eleanor Roosevelt a strong leader?

· Specific thesis: "Eleanor Roosevelt recreated the role of the First Lady by her active political leadership in the Democratic Party, by lobbying for national legislation, and by fostering women’s leadership in the Democratic Party." 

The second thesis has an argument: Eleanor Roosevelt "recreated" the position of First Lady, and a three-part structure with which to demonstrate just how she remade the job.

· Unspecific thesis: "At the end of the nineteenth century French women lawyers experienced difficulty when they attempted to enter the legal profession." 

No historian could argue with this general statement and uninteresting thesis.

· Specific thesis: "At the end of the nineteenth century French women lawyers experienced misogynist attacks from male lawyers when they attempted to enter the legal profession because male lawyers wanted to keep women out of judgeships." 

This thesis statement asserts that French  male lawyers attacked French women lawyers because they feared women as judges, an intriguing and controversial point.

 

Making an Argument-- Every Thesis Deserves Its Day in Court
You are the best (and only!) advocate for your thesis. Your thesis is defenseless without you to prove that it’s argument holds up under scrutiny. The jury (i.e., your reader) will expect you, as a good lawyer, to provide evidence to prove your thesis. To prove thesis statements on historical topics, what evidence can an able young lawyer use?

· Primary sources: letters, diaries, government documents, an organization’s meeting minutes, newspapers.

· Secondary sources: articles and books from your class that explain and interpret the historical event or person you are writing about, lecture notes, films or documentaries.

How can you use this evidence?

· Make sure the examples you select from your available evidence address your thesis.

· Use evidence that your reader will believe is credible. This means sifting and sorting your sources, looking for the clearest and fairest. Be sure to identify the biases and shortcomings of each piece of evidence for your reader.

· Use evidence to avoid generalizations. If you assert that all women have been oppressed, what evidence can you use to support this? Using evidence works to check over-general statements.

· Use evidence to address an opposing point of view. How do your sources give examples that refute another historian’s interpretation?

What Is an H-O-H (Hands-On-History) Activity 

RATIONALE: The objective of this type of activity is to make students comfortable with reading about, analyzing, and discussing intelligently historical issues/problems through the prism of primary sources [text, graphics of all types like maps, charts, data tables, political cartoons, political posters, art work, song lyrics, etc.] the major investigative tools of the historian. 

HOMEWORK: You will read a historical article or a packet of primary source documents thoroughly before coming to class. I want to see evidence throughout the packet that you have engaged in “active reading” of this material. By that I mean you must underline/highlight key passages that reflected the major points presented, that you write comments about what you read along the margins or pose questions that you wish to raise in the class discussion. You should be having an “intellectual conversation” with these packets.
IN-CLASS H-O-H PROCEDURES: As you come into class for an H-O-H, pick up a discussion sheet and a colored chip on your right. When the class is ready, I will pick one of the two colors in the chip box for that day and then direct all students with the color I choose to go into the inner circle first. They will begin the discussion. Everyone else is in the outer circle group for this round. 
Every student has the discussion sheet along with your document packet extensively annotated [as described above] on their desk with a pen. All students will take notes on the key points made/questions posed/differing viewpoints, etc., in the left column of the sheet. Any questions that you have about disagreements with another student’s point of view or new ideas/thoughts that are relevant to the discussion that pop into your head should be written in the right column on the discussion sheet. I want to see evidence of your thinking process as you actively/passively [in the case of outer circle students] participate in the H-O-H discussions. 

INNER-CIRCLE RESPONSIBILITIES: All students in the inner circle will engage in the actual discussion directly. This activity should be 95% student-led. I will pose the first question. Students should address that question and start to engage in discussion amongst themselves, not looking to me to lead the inner circle group [I am there to correct a factual error, or referee a heated argument, or to pose another question when the discussion peters out]. Just jump right in. If more than one student begins to speak at the same time, one should show deference to the other and let them speak first; then the other student will speak next before any other members of the group chime in. 

Ask each other questions. 

Pose alternative points of view. 

Disagree directly, but politely with each other. 

Support the idea/point just made by a student by presenting a fresh example. 

Make an interesting connection to another point made previously, or from something you    read in the textbook, or heard in a prior class 􀃆 connect the “info/data dots!” 

Identify a pattern or any bias that you notice in a document. 

Be aware of the date of each document􀃆 Is it significant? What is going on in the rest of Europe/the world at that time? 

Make a well-reasoned prediction or hypothesis. 

Go beyond the obvious􀃆 articulate the complex, the subtle, the nuanced 􀃆 Dig deeper into the documents [What’s missing? What don’t they tell you?] 

Finally, ask yourself why a particular document is included in the packet. 

Remember to make eye contact with the other members of the inner circle group [don’t look at me or raise your hand to be recognized]. Acknowledge other students by name when addressing them or referring to something they had said. 

OUTER-CIRCLE RESPONSIBILITIES: Those students initially in the outer circle should be quiet, listen to the discussion, write profusely on their discussion sheet [especially things that they feel should have been addressed by the inner circle discussion but were missed, or that they disagree with, or questions that they would like answered based on what was said in the initial discussions]. Perhaps they need some clarification of a point made by an inner circle member. 

After 15-17 minutes has passed, I will stop the discussion and turn to the outer circle. This is their chance to make comments or ask questions of the inner circle. I give them up to 5 minutes for that. 

Once this phase of the activity is over, the groups exchange positions and the discussion continues with the first question of “round 2” posed by me. We will proceed in the same manner as we did for round 1. At the end of the second round, you will hand in the discussion sheet on top of your document packet and place them on a pile on my desk. Both will be evaluated in formulating your grade. 

GRADING OF THIS ASSIGNMENT: The point value for any Inner-Outer Circle H-O-H will depend on the amount of documents in the packet [the more there are to analyze, the larger the point value]. Your grade will be holistically tabulated based on the following criteria: 

The extent of your pre-discussion preparations 􀃆 the quality of the “intellectual conversation” you have with your document packet [underlining/highlighting, quality of the notations in the margins, etc.] 

The amount of and quality of your participation in the H-O-H discussion. 

The depth of your discussion sheet notes, the quality of your thinking and analysis of the discussion [shown in the right column of the sheet], etc.

The following articles work well with HOH activities –

Outer inner circle debates using readings from 

TAKING SIDES: 

Clashing Views on Controversial Issues in Western Civilization

Joseph R. Mitchell
Was a Slave Society Essential to the Development of Athenian Democracy? 

Does Alexander the Great Merit His Exalted Historical Reputation? 

Did the Roman Empire Collapse Due to Its Own Weight?

Were the Crusades Motivated Primarily by Religious Factors?

Does the Modern University Have Its Roots in the Islamic World?

Were Environmental Factors Responsible for the Mayan Collapse?

Did Women and Men Benefit Equally from the Renaissance?

Were Christopher Columbus's New World Discoveries a Positive Force?
Was Columbus an imperialist?
World History - POV/Bias—A Guide to Evaluating Sources 
  
You should always take into account the context of the source.  Who produced the document?  When?  For what purpose?  Who was the intended audience?  Was it intended for public or private consumption?  Can you deduce the author’s purpose?  There are many useful questions that can be asked about reliability, but the key component is the issue of value (and limitation) to the historian.  Students should also learn to deal with issues of subjectivity and objectivity without using the simplistic response of “bias.”  
  
In the evaluating of sources, the five “friends” of a scholar are:  Who?  When?  Where?  Why? and for Whom? 

	MAIN ADVANTAGES 
	MAIN DISADVANTAGES 

	Statistics 
         Provides very precise numerical information about society (the economy, inflation, employment, trade, population, elections, casualties in wars, etc.) that other sources cannot 
         By processing this information, often using computers, historians can work out standards or cost of living, birth and death rates, trade output, etc. 
	  
         Sometimes the statistics only relate to one locality and historians error by making generalized statements which may not match reality 
         May be very incomplete and historians have to use intelligent guesswork to bridge the gaps 
        The statistics may be deliberately distorted by governments to improve their image 

	Governmental Records—storehouses of information preserved in speeches, laws, treaties, committee minutes, commissions, hearings, etc. 
         Speeches, etc. can explain ideas behind governmental actions 
         Help to build up a narrative or account about what happened and when
	         Don’t usually tell us about the results of governmental actions (whether a law was effective or a treaty was obeyed, etc.) 
         Don’t tell us about the conflicting interests of and ideas of rival groups/interests 
        A lot of sensitive information is destroyed or kept secret 

	Newspapers 
         Very detailed information about the variety of people, places and events (politics, sport, social affairs, economy, warfare, etc.) in the news, editorials, advertisements, editorials, etc. 
         They also may give insights into the interest and fashions of the age 
         They inform about general opinions and attitudes 
	         May be factually inaccurate 
         More room for opinion in reports or editorials 
         Newspapers often have an official political bias, offering support for particular parties or candidates 
         They tend to condense information and therefore they may distort what actually happened 
        Censorship may be imposed during national crises by the government or the courts 

	Private Letters, Diaries, and Memoirs 
         May inform about personal views and motives of the author
         Often gives intimate details, perhaps unknown to others, about other people and events
         May give general information that may confirm other sources
         Can show how individual people were effected by events
	  
         Very personal and subjective 
        May be “ghosted” by another writer 
        Limited scope because the author may not be in a position to know about events 
        In the case of memoirs and autobiographies, there may be a memory lapse, distortion through hindsight, or deliberate omission of information 

	Oral Record 
         Gives individual’s feeling and experiences 
         Provides local details during national events
	        May only be one person’s opinion 
        May be inaccurate if person is forgetful, biased or far from the event 

	  
	  

	MAIN ADVANTAGES 
	MAIN DISADVANTAGES

	Drawings, Paintings or Cartoons 
         Shows the tastes and techniques (interests, styles, humor, etc.) of a particular time 
         They give a type of information that written sources don’t, such as what things look like 
	  
         Possibly very subjective an selective but could be a totally accurate representation of an event or person 
         They may only five a general impression rather than a detailed picture 

	Photographs 
         Can be extremely accurate and detailed providers of information about people and events 
         They provide the appearance of historical scenes 
         They freeze historical moments and this may provide unique opportunities for the historian to study details of people and events
	  
         The camera can lie 
         Each picture is itself a selected fraction of the whole event 
         Photos can be tampered with 

	Poems and Novels 
         May provide insight into literary fashions and styles of a particular period 
         May give personal views and ideas of the author 
         May contain specific information about people and events of the time 
	  
         Very subjective and often an emotional response to events and ideas 
         Perhaps the need for a good story or convincing writing may outweigh the need for factual accuracy 

	Buildings and Artifacts 
         Reveal the materials used at that time 
         Show the technology of the period 
         Reveals fashions and tastes in architecture 
         Reveals contemporary beliefs 
         May contain internal evidence (inscriptions, etc.) 
	  
        Often incomplete (ruins or foundations) or singular (only example known to be available) and this require great imagination and inference by the historian which may be wrong 
        They are not always representative and may only tell us about one particular group in society, usually the wealthy and ruling classes 


  
Other thoughts on sources— 
  
Most types of sources have certain values and limitations for the historian.  Make sure you keep this point in mind as you write and refer to the sources in your Internal Assessment. 
  
1.      Use information which more directly represents the thoughts and/or intents of those involved.  This probably means further research (i.e. another library) to get more primary source material. 
  
2.      A document written at the time of an incident and/or by a participant is generally more polarized in its views than those written after the fact, when more information and/or a broader perspective is available. 
  
3.      Be wary of any Internet sites dedicated to individuals or events (usually noted with a .com or .org extension--.edu tends to be a more reliable source).  They have the same shortcomings (and more) as primary sources do.  DO NOT use material from these type of sites unless the information can be corroborated by at least one other textual source.  Also, they may not give proper attribution to an outside resource, as required of a scholarly work. 
  
4.      Be judicious in the selection of source material.  Your bibliography should reflect the materials needed to address the different aspects of your thesis and as many points of view as possible.  The rule-of-thumb is to have as many textual sources as Internet sources. 
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Question: How Empirical Is the Presentation?
The most persuasive argument is the one that supports its thesis by referring to relevant, accurate, and up-to-date data from the best sources possible. One should investigate the credibility of the author, how recent the material is, the type of research (if any) that supports the position outlined, and the degree of documentation behind any argument. Empiricism implies going to the best source for material. Original research material is preferable to secondary sources, which in turn are preferable to hearsay. 

Question: What Is Fact? What Is Opinion?
A fact is a statement that can be proven. In contrast, an opinion is a statement that expresses how a person feels about an issue or what someone thinks is true. Many authors blend fact and opinion; it is the responsibility of the critical thinker to discriminate successfully between the two. 

This process of discrimination often ties in with the concept of empiricism. Facts are generally empirically determined from research. They are documented and can be known or observed by other people. Facts can be verified in other sources or can be replicated by other research. Good facts should be most convincing in any issue. 

Opinions should carry less weight in evaluating an argument. While the writer may believe them to be true, opinions are a product of the writer's biases and personal system of beliefs. While many opinions make good sense and may win a reader's approval, they must still be classified as mere opinions if there is no factual evidence supporting them. Opinion may, in fact, be entirely correct, but generally it still should be viewed with less trust than facts. 

Some statements contain both fact and opinion. For example, research has demonstrated that animals living in crowded cages show more aggressive behavior than those living in less crowded cages. A statement such as "Overcrowding of people in slum areas will foster high levels of aggression, rape, and child abuse in the same way that one sees in caged animals" contains elements of both opinion and fact. 

Question: Is Propaganda Being Used?
Propaganda is information presented in order to influence a reader. It is not necessarily "good" or "bad." Many authors consciously use propaganda techniques in order to convince their readers of their special point of view. A close look at the author's background or some of the motivations and editorial policies of the source of the publication may provide clues about what types of propaganda techniques might be used. 

Question: What Cause/Effect Relationships Are Proposed?
Much material is written to establish or advance a hypothesis that some circumstances "cause" specific things to happen. Experiments often consist of searching for cause/effect relationships. Scientists seem to be linking more and more observations with their antecedent causes. Students should note when an issue has at its heart a disputed cause/effect relationship; isolating the claim and examining the relationship is the readers' responsibility. 

Question: Are These Cause/Effect Relationships Merely Correlations?
Many cause/effect statements are flawed because no appropriate research or evidence has isolated a single cause. There may be other hidden factors underlying the relationship. A good example is this statement: "Birds fly south in winter because it gets cold in northern areas." This statement is plausible, and many readers would accept it because it "makes sense." Data exist to show a relationship between temperature and bird population density: population decreases as temperature decreases. However, no experiment has conclusively established that temperature is a causative factor of bird migration. Alternative hypotheses may very well also explain the behavior. Food supplies may become scarce during low-temperature periods, breeding instincts may precipitate migration, or the birds may simply want a change of scenery! If sufficiently controlled experiments could rule out these alternative hypotheses, the cause/effect statement could be made. As it is, a simple correlation (statement of coincidence) is all that remains: "Birds fly south at the same time that the weather turns cold." It would even be possible (although not very plausible) with the observed data to infer the opposite causation: "It turns cold in the northern latitudes because the body heat from migrating birds is no longer present!" 

Students should be made aware that faulty cause/effect statements may be a major source of confusion and misdirection used by authors to defend their points of view. In some cases, the faulty cause/effect proposition is the only rationale used by an author. A good technique for analyzing this sort of error is to have the students try to generate alternative plausible hypotheses for any proposed cause/effect relationship. 

Question: Is Information Distorted?
Many authors, in an attempt to produce facts to substantiate their positions, quote statistics and research that support their viewpoints. All of these statements of facts may be biased. "Statistics don't lie--statisticians do" is a truism. Students should always question the bias involved in obtaining and presenting data. If averages are given, ranges and standard deviations should be evaluated critically. One interesting question that can be raised is: What statistics or data are missing? If a simple survey could be done (in lieu of a statement such as "Most Americans believe that . . ."), why was such an easily supportable piece of data not produced? 

Students should learn not to be too easily impressed by statistical data. Tabulated numbers or graphs may only reflect opinions. 

Question: Are Analogies Faulty?
Many authors make much of analogies as they attempt to prove their theses. An analogy is a comparison of a hypothesis (which is unproven) to a known set of causal events. For example, a statement such as "The United States should not be getting involved in Central American politics; we will have another fiasco as we did in Vietnam" uses an analogy. However true the second part of the sentence may or may not be, it should not necessarily be accepted as a demonstration of the truth of the first part of the sentence. Analogies usually ignore many differences (in this example, differences in military position, geographic location, political motivation, and other factors) that make the current situation unsuitable for comparison and render the analogy worthless. 

Question: Is the Author Oversimplifying the Issue?
Authors generally try to show their theses in the best possible light and to discredit opposing viewpoints. When authors are so single-minded as to completely ignore opposite viewpoints, they probably are guilty of oversimplification. 

It may be argued, for example, that bilingual education has been shown to be beneficial for students. However, if data are presented without a discussion of the many social ramifications of bilingual education programs, the argument has not answered all of the important questions. 

Question: Is the Author Stereotyping?
This sort of logical flaw is similar to the cause/effect flaw. The authors may have observed some general behavior; they then may attempt to apply this general behavior (which may or may not be true) to a specific individual or situation. For example, if an author asserts that American cars are inferior to foreign cars (which may or may not be true), he or she might not establish that any particular American car is truly inferior. Each point should be analyzed as it is empirically observed, not as it is grouped with other observations. 

Question: Are There Faulty Generalizations?
In the case of a faulty generalization, a judgment is based on inaccurate or incomplete information. For example: "Ducks and geese migrate south for the winter; therefore, all birds migrate south for the winter." 

In presentations, many subtle forms of inappropriate generalizations may occur. The most common form concerns research in one area being applied to other areas (as in a faulty analogy). For example: "The brain deals in electric potentials. Computers deal with electric potentials. We can thus say that the brain is a computer." 

Another example of a faulty generalization is when an author observes only one event or cites only one case study and infers that this applies to many other phenomena. Sigmund Freud could be considered guilty of this--his theories of behavior are derived from only a few published observations of individual case stud
Neolithic Revolution
Directions: Complete the following chart comparing and contrasting the Paleolithic Era, Neolithic Age and the development of Civilization.  Then, using the information from your chart, write an essay describing the changes that took place as mankind moved from the Paleolithic Era to the Neolithic Age to the development of Civilization.  Your essay must include at least four categories of change from the chart. 

	
	Paleolithic
	Neolithic
	Civilization

	Community Size


	
	
	

	Nomadic or Settled Life


	
	
	

	Tools
	
	
	

	Division of Labor


	
	
	

	Religious Beliefs


	
	
	

	Political Organizations


	
	
	

	Arts and Architecture


	
	
	

	Social Structure


	
	
	


Part 6: Suggested Activities: Lessons
Lesson #1 - The Neolithic Revolution Dietician Report

Assignment: You are to write a dietician’s report regarding ancient human beings that were recently discovered. You must write a report describing what you see different between the eating habits of human A (who died in 6,500 B.C.) and human B (who died in 11,000 B.C.) You must also include reasons for the differences you have noted.

Be sure to keep the voice of a dietician and be creative with your report. As well, include any other characteristics of their lifestyles that were different. This should be roughly 1 – 2 pages typed.       

                                       [image: image3.wmf]
Lesson #2 - Ancient India

Harappa and Mohenjo-Daro an Archaeological Walk-Through

It is the 1920’s.  You and your archaeological team will be on your way to Pakistan.  Two 4000-year-old ancient cities were discovered 400 miles apart from one another along the banks of the Indus River in South Asia.  The ancient city to the northeast has been named Harappa after a local town.  The ancient city to the southwest has been named Mohenjo-Daro meaning “Mound of the Dead” because hills were thought to be a burial site.  Carbon dating reveals that the cities flourished somewhere between 2600 to 1900 BCE.  Trade between the two cities is evident, however there is limited evidence of why these cities disappeared from existence.  Many questions about the Indus people who created this highly complex culture will remain unanswered, but other aspects of their society can be answered through archaeological studies. 
Your task as an archaeological team will be to examine the artifacts and pictures taken of Harappa and Mohenjo-Daro, reconstruct the society and report your findings to the class.  During your presentation fellow archeologists will question your interpretations and possible inconsistencies.  Your paper must include a history of the society, a description of how people have adapted to their environment and an anthropological discussion of its beliefs and values. Make sure to support your theories with specific evidence using your analysis chart and address why this civilization might have disappeared.  Your final paper will need to include a specific hypothesis that is consistent with what we already know about people, societies and cultures.    

Harappa and Mohenjo-Daro

Documents 1-10
Taken from Harappa.com, pbs.org, home.hiwaay.net & asi.nic.in
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Lesson #3 - The Greek Think off!  Or Greasing up the Presidential Debates

Part I:
Scenario (25 pts)– The leader of our Greek polis has died, and 4 philosophers are running for his office. The members of your group will be assigned one of the great Greek philosophers (Socrates, Zeno (Stoics), Plato, or Aristotle). You will have one library period to find out his philosophy. After that time you and your teammates will have to construct a campaign poster highlighting your philosopher and his ideas (at least 5) that he developed (use pictures and words to describe the ideas).

Part II:
The Contest (25pts)- You will look at your research notes on your philosopher and apply it to the following modern day topics

1.) Should the right to bear arms be eliminated from the constitution?

2.) Should we end social security and let people fend for themselves? What, if any, policy of social welfare would you pursue?

3.) Should we have an equal rights amendment?

4.) What is the best form of government?

5.) Should we allow for school vouchers?

The answers to these questions will be submitted on the day of the debate (one set per group).

Group work (15pts)- You will assemble the people in your group and decide, as a group, what position your philosopher would take on all 6 topics, and who will be in charge of each topic. All members will sit and write out reasons why your philosopher would be for or against the topic. You will also create questions to ask your philosophical opponents. Use each other to generate good solid reasons (15-20 minutes).   

In preparing the above think about the following: 1.) an opening statement, 2.) reasons why you, as the philosopher, believe this to be true using evidence from the past and present, 3.) why the opposite point of view is wrong (give examples), and 4.) a concluding statement.

The Debate (25pts)- as a group, we will discuss the views of each philosopher on each topic. In addition, each of you will explain why you (as being the philosopher himself) believe that is to be the correct way and why your opponents views are flawed.

Part III The vote (10pts.) – After the debate has concluded each person will write down 3 reasons why you are voting for that particular philosopher (it does not have to be the one from your group). Your votes with the 3 reasons will be collected for homework the day after the debate.

Lesson # 4 -The fall of the Roman Empire

Coroner’s Report

The object of this assignment is to draw the most logical conclusions regarding the fall of the Western Roman Empire. As a medical coroner, you must analyze the social, economic, political, religious and military reasons for the cause of the empire’s death. Concentrate and focus your theory of decline on your knowledge of the material gained through readings, class notes, assignments, and lectures. {Note: Are there underlying as well as immediate cause?} Be sure to maintain the voice of a coroner when analyzing the gradual decline and death of the Western Roman Empire. This assignment should roughly be one and half pages typed. 

                          [image: image15.wmf]
Lesson # 5 - Decline of the Han Dynasty and the Roman Empire

Create a Microsoft Photo Story Presentation

Your project will be a comparison of the decline of the Han dynasty and the Roman Empire.  Be sure to include maps, accomplishments, characteristics, religions, similarities and reasons for the decline of both societies.  You can download Photo Story right from the Microsoft website at no charge.  You will create a digital slideshow using special effects, soundtracks and your own voice narration. (You will need a microphone) You can touch-up, crop, rotate pictures, and add titles and captions to your presentation.  Reducing the file size of your digital images will make it easier to save your Photo Stories.
Here is the step-by-step process for the program
1. Create a New Project

2. Import and arrange your images
3. Edit your photos
4. Remove black borders
5. Add titles and effects
6. Customize motion
7. Add narration
8. Add music
9. Save your project
10. Export your project
11. Burn your project to a CD or save to a flash drive

Lesson # 6 Confucius inference

For 2,500 years the teachings of Confucius have had an enormous impact on the lives of women in countries like China, Japan, Korean, and Vietnam. According to the Confucian structure of society, women at every level, including their position within the family, must occupy a position lower than men.

In the centuries following Confucius his teachings were expanded upon. Restrictions on women were increased. Scholars wrote books and laws describing in detail how women should act with their husbands in-laws, children, and friends.

Confucian Sayings

"Women are a lower state from men."

"Women are as different from men as earth from the heaven."

"Woman depends on the light of her husband to shine."

"Woman's virginity and chastity are more important than her life."

"Woman's greatest duty is to produce a son." 

"A woman ruler is like a hen crowing."

"Woman is worth nothing except in the kitchen." 

"The affairs of government do not concern her."

"One of a woman's virtues lies in her ignorance."

"A husband can marry twice, but his wife must never remarry."

"We should not be too familiar with the lower orders or with women." 

Rephrase 1 of the above in the form of a question using the form, "if...then what are the effects?"

Example: "If woman's greatest duty is to produce a son...then what are the effects?"

Select one of your responses. Again, rephrase the selection using "if...then."

Example: "If the girl baby were treated badly then...." 

Draw some conclusions about the far reaching effects of these beliefs.

"Do you think that beliefs about difference between males or females can influence how people act, and how they feel about themselves?"

"How do you think men were were expected to behave? How might such beliefs about men effect them?"

"Can you think of any beliefs, or sayings, about how girls should act in the U.S. today?" "About how boys should act?" What effects might these beliefs have?" 

Lesson # 7 - Tang and Song Postcards

Background: The Tang and Song dynasties in China represent China’s Golden Age due to their many accomplishments. Under these dynasties, China exceeded Europe and most of the world in scientific and cultural achievements. 

Assignment: You are to create a postcard representing aspects of the Tang and Song Dynasties in China. Pretend you are on vacation in a foreign land and report back home what you are experiencing.

Requirements:

· Must contain a visual on the front of the post card

· The information must be accurate and relevant

· Check for overall neatness and grammatical errors

· Follow the rubric on the back to earn all possible points

You will be provided with a post-card template to use in the computer lab.
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Lesson # 8- Mongol Poster Project Outline

Task:  Create a poster completely answering your group’s assigned question (objective).

Objectives: Explain…

1. How the Mongols united under Genghis (Chinggis) Khan, and what factors particular to Central Asia contributed to their rise.

2. How the Mongols dominated large regions of western Eurasia, and what their long-term impact was, including facilitating the rise of nationalism, creating new, wealthy urban centers, and impoverishing the countryside.

3. In what ways Mongol control made East-West contact much easier, bringing new idea, goods, people and diseases.

4. How the land and peoples in eastern Asia were influenced by Mongol rule, and in what ways the Mongols’ rule in the East compares or contrasts with their rule in the West.

5. How the peace imposed by the Mongols helped ideas technologies pass along trade routes, and how Muslims also participated in that cultural exchange.

6. How the Mongols transformed China into a Mongol state, and how the Chinese reacted to that transformation.

7. How the Ming Empire addressed the changes wrought by the Mongols.

Requirements:

1. Each poster must contain a combination of text and pictures.

2. Pictures must be large enough to be easily viewed from the back of the room and should be captioned, explaining the picture’s importance.

3. Pictures should support project objectives.

4. Students must have SFI (specific factual information) to support any generalizations.

5. You may use more than one piece of posterboard, but it is not required.

6. Each group will explain their poster in a brief, four-minute presentation. Your job is to make sure that the class understands your objective. Speak loudly and clearly. Practice so you can complete the presentation without going over the time limit. Incorporate your poster in the presentation.

You will receive in-class time to work on this project today.  Your posters are due on ___ and no late work will be accepted.  On the due date, your group will be presenting your poster.  This assignment is worth a total of 50 points.  The rubric for this project is located on the back of this sheet.

Poster Scoring Guide

1=weak      2=moderately weak     3=average     4=moderately strong      5=strong

The poster contains appropriate items and information.

1        2         3         4        5    

The poster is clean and neat and the information 

on it is well organized.





1        2         3         4        5    

The poster is colorful and creative.




1        2         3         4        5    

The spelling, punctuation, and grammar of any text

on the poster is accurate.





1        2         3         4        5    

The information on the poster is appropriate to the topic.

1        2         3         4        5    

The poster shows an understanding of the topic 

and related concepts.






1        2         3         4        5    

The poster fulfills the requirement of the assignment.

1        2         3         4        5    

The group thoroughly explained the answer (objective)

3        6         9         12      15  

to the class.  

Total Points/Grade







____
/50

Additional Comments

Lesson # 10 - Islam Magazine Project







Value - 50 points





Due 
Length – 5 - 6 pages front /back

The following activity is divided into 5 areas. You will be assigned to one of these areas. Each group (of  3 or 4) will be responsible for a magazine concerning the Rise and Spread of Islam.  
Work alone option- +5 or extra week .  In addition you get to pick your topic number

Topic #1 - The Economic Roots of Islam
A) What role did towns and long distance trade play in the birth and spread of Islam?
B) How did Muhammad's role in the above influence his destiny and his teachings?
C) How did the clans and the rivalry between Mecca and Medina shape the early stages of Islamic development?
Topic #2 - This topic revolves around the beliefs and practices of Islam

A) What appeal did Islam offer to the peoples of Arabia?
B) What beliefs and practices of Islam made it so appealing to people in all stages of social development and in widely varying social settings?
C)   What were the Five Pillars of Islam and what was their universal appeal?
D)   What is the purpose and importance of the Koran (Quran)?
Topic #3 - Strains and strife placed on Islam

A)   What succession issues arose with the death of Muhammad, what role did Abu Bakr play in this situation?
B)   Explain the factors behind the Sunni-Shi'i split.
C)   Who were the key individuals in this split and what role did they play?
D)   What were the causes and results of the Ridda Wars?
Topic #4 - Expansion

A)   What forces drove the Arabs to conquer areas outside of Arabia?
B)   What areas did the Muslims conquer pre 1400AD?
C)   What were the weaknesses of their adversaries (note especially the Byzantines)?
D)   How did the Crusades impact the spread of Islam?
Topic #5 - Empire number one

A)   Explain the factors for the rise and fall of the Umayyad (years).
B)   What role did Damascus play in the Umayyad empire?
C)   What areas were included in the empire and how were the areas organized and administered?
D)   What were the key contributions of the Umayyad to world civilization?
Topic #6 - Empire number two

A)   Explain the factors for the rise and fall of the Abbasid (years).
B)   What role did Baghdad play in the Abbasid era?
C)   What areas were included in the empire and how were these areas organized and administered?
D)   What were the key contributions, especially in the area of learning, of the Abbasid to world civilization?
Format and Aesthetics

The magazines must be realistic and clearly represent the time period.  Consult political magazines from the library and Internet to develop the correct format and aesthetic qualities of a magazine.

Format- try to convey your information through the various methods listed below

Realistic and creative magazine cover

Table of contents (list the person who was responsible for each section)

List of sources

Political Cartoons

Advertisements

Editorials

Horoscopes

Political Quizzes

Money section 

Biographies

Interviews

Crossword puzzle

Health & fitness

Food section (ie. Recipes)

Dear Abby 

Tech corner

Aesthetics & Style

Colorful Presentation

Essay Writing

Period art

Charts/Graphs

Clip Art/Symbols

Flags

Maps 

	

The Travels and Journals of Ibn Battuta
Edited by Clinton Grant from J. Arno & H. Grady, “Ibn Battuta: A View of the 14th-Century World” (NCHS)

Fourteenth century Islamic civilization in Southwest Asia and North Africa played a pivotal role in integrating Africa, Asia and Europe into a network of trade and cultural exchange that stimulated global exploration and the transformation of the world. Documents 1-3 are intended for full class instruction; A-E for group work and class presentations. For a DBQ, students can answer the question: How do the 14th century journals of Ibn Battuta document increasing global interaction? All materials are edited.


	1. Who was Abu Abdullah Ibn Battuta?

The years from 1000 to 1500 AD were a period of expansion for Islam in Asia, Europe and Africa. Followers of Islam migrated to new lands and spread their religious beliefs. Islamic armies conquered other peoples. Merchants introduced their religion to other parts of the world as they established new trade routes.

Abu Abdullah Ibn Battuta (Abu Abdullah, son of Battuta) was born in Tangiers (in present day Morocco) in 1304. About the same time, the Mongol military rulers of Persia and west central Asia converted to Islam. As an adulthood, Ibn Battuta was able to travel widely under the protection of the Islamic religion.

As a young man, Abu Abdullah Ibn Battuta studied law. In 1325, he left his homeland and made a holy pilgrimage, or hajj, to Mecca and Medina on the Arabian peninsula. Ibn Battuta became a scholar and visited Islamic centers of learning and traveled to new areas seeking employment, adventure and honor.

	In 1356, the ruler of Morocco had a young scholar record Ibn Battuta’s experiences and observations about the Islamic world. They worked for two years and produced a rihla, or book of travels. After completing the book, Abu Abdullah Ibn Battuta became a judge in a small Moroccan town. As far as we know, he never traveled again. Ibn Battuta died in 1368.

Modern day countries such as Morocco did not exist in the fourteenth century. Ibn Battuta would have described himself as a Muslim, part of the large group of people who identified with the teachings or Mohammed and the Holy Qur’an.
	2. Map Showing the Travels of Ibn Battuta
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Source: http://www.sfusd.k12.ca.us/schwww/sch618/Travelers/BattutaMap.GIF


3. Chronology of the life and travels of Abu Abdullah Ibn Battuta

	1304
	Born Tangier, North Africa

	1325-26
	Travels from Tangiers to Egypt, Syria and Arabia

	1326-32 (est.)
	Travels from Mecca to Iraq, Persia, Arabia and East Africa

	1330-35
	Travels to Anatolia, the Black Sea region, and the Asian Steep

	1333-45
	Travels to India and Ceylon

	1345-46
	Travels to Southeast Asia and maybe China

	1349-54
	Travels in North Africa, Spain and western Africa

	1368 or 1369
	Ibn Battuta dies, probably in Tangiers, North Africa


A. Ibn Battuta travels to Egypt, Syria and Arabia

At the age of 21, Ibn Battuta left Tangier to make the hajj. It was both a holy journey and an adventure. The trip by land from Tangier to Mecca was a 3,000 mile journey across the coastal plains, deserts, and mountains of Mediterranean Africa. Even though the journey was dangerous, pious Muslim scholars made the trek to perform the pilgrimage and study in the mosques and colleges of Egypt, Syria, and Arabia. Ibn Battuta joined a caravan and spent eight to nine months reaching Egypt. 

In Egypt, Ibn Battuta visited Cairo and toured the Nile Valley. He probably attended lessons on the shari’a at the madrasas, or colleges for the study of law and the religious sciences. He later visited Hebron and Jerusalem in Palestine. Hebron was important to Muslims, Jews and Christians because it was the burial place of Abraham, Isaac and Jacob, founders of the shared monotheistic tradition. Jerusalem, a small town of 10,000, was filled with shrines that attracted numerous pilgrims and scholars. For Jews, the center of religious focus was the ancient Temple; for Christians it was the church of the Holy Sepulcher; and for Muslims it was the Haram al-Sharif. Within the Haram al-Sharif were several holy sites. The most important was the Dome of the Rock. According to Muslim belief, from this spot Mohammed was transported to the Seventh Heaven of Paradise to stand in the presence of God. 

Moving on to Damascus, Ibn Battuta prepared for the hajj. Every member of the hajj party had to carry most of his or her own supplies southward across the Arabian desert. A generous donor provided Ibn Battuta with a camel and money for the pilgrimage. The journey from Damascus to Medina was about 820 miles and took 45 to 50 days. Medina is the second most holy city for Muslims. It was Mohammed’s home for a time, and he is buried there with his wife Fatima. 

The final trek to Mecca was a dusty journey across 200 miles of desert. Not far from Mecca, male pilgrims entered a state of spiritual readiness and ritual purity by shedding their ordinary clothes and putting on two large flat sheets of cloth to form a garment called the ihram. One cloth was wrapped around the upper body and draped over the left shoulder. Women dressed modestly, without jewelry and without their faces covered. All this was preparation for entering a state of holiness. In Mecca, arguing, cutting of hair or nails, killing of animals and sexual intercourse were prohibited. 

The pilgrims arrived at the city before dawn and went immediately to the grand mosque called the Haram or Sanctuary. Here they worshipped by performing the tawaf. They walked seven times counterclockwise around the Ka’ba, the great stone cube that stands in the center of the mosque. This granite block is covered by a black veil, which is encircled with an inscription in golden Arabic letters. The interior of the Ka’ba is simply furnished and contains a copy of the Qur’an. On the exterior of the eastern corner is embedded the Black Stone which Mohammed is said to have kissed. It is about 12 inches in diameter and is set in silver. According to Qur’anic tradition, the Ka’ba was built by Abraham to acclaim the one God. Later, polytheistic tribes made it into a house of idols. In the seventh century, Mohammed rededicated it to belief in one God.

Ibn Battuta met new people from all around the Muslim world who had also gathered for the hajj. Many poor pilgrims lived in the mosque while they were in Mecca. They ate, slept, and prayed there. The mosque was busy day and night with worshipers. In order to complete the hajj, Ibn Battuta joined other pilgrims to journey east of the city through desert ravines to the plain of Arafat. The ceremonies in the desert make up the heart of the annual hajj or Great Pilgrimage. Many pilgrims soon returned home to their ordinary lives. For Ibn Battuta, this was an end and a beginning. He had no intentions of returning to Morocco. He had earned the title al-Hajj, which gave him respect in learned circles, and was now ready to continue his travels.

Questions

1. Why did Ibn Battuta leave his home in Tangier?

2. What major cities did he visit on this leg of the journey?

3. Why is the Ka’ba in Mecca considered a holy site?

4. Why is the hajj an important experience for Muslims? 

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

B. Ibn Battuta travels to Mesopotamia, Persia, Arabia, and East Africa

In 1326, Ibn Battuta left Mecca in a caravan to Mesopotamia (present day Iraq). In Basra, on the Persian Gulf, he hired a boat and explored the marshes of the Tigris and Euphrates Rivers. Ibn Battuta was a Sunni Muslim. Sunnis believe that Qur’anic revelation are to be interpreted by consensus of the community, not by a leader with special knowledge and wisdom. In this region of Mesopotamia and in Persia (present day Iran), he encountered settlements of Shi’a Muslims. Shi’a believe that a leader-messiah, a descendant of Mohammed’s son-in-law Ali, will return and make the earth truthful and righteous until the time of the Last Judgment. Until then, a spiritual leader must guide the Muslim community and interpret the Qur’an. Ibn Battuta was not sympathetic toward the Shi’a because he believed they were in error in their beliefs. At a shrine in a village in Mesopotamia, Ibn Battuta observed Sufi Muslim devotees dancing and twirling to the beat of drums. Some Sufi brethren danced barefoot on hot coals. Ibn Battuta did not support this sort of religious fervor.

Traveling on to Baghdad, Ibn Battuta found a city recovering from the Mongol invasion of 1258. Mosques were being restored and scholarly learning was progressing. The Mongols had conquered the Persians, but in a sense the Persians ended up conquering the Mongols by converting them to Islam and Persian culture. Ibn Battuta was invited to travel with the Sultan of Persia. On one trip he went to Tabriz, a city in northwestern Persia, inhabited by two to three hundred thousand people. This town was the main intersection for the Mediterranean, Central Asia and Indian Ocean trade routes.

In 1330, Ibn Battuta reports that he went to the Red Sea port of Jidda and boarded a ship of a type called a dhow. These vessels had wooden hulls made of planks that were tied together with cords of fiber and triangular sails. Ibn Battuta became seasick and had to be put ashore. After that, he traveled to Aden, the great commercial port at the junction of the Red and Arabian Seas.

Southwest Asia was a hub connecting Africa, Asia and Europe. Goods moving among these regions had to pass this bottleneck. Ibn Battuta took advantage of this trade activity to join a group of Muslim merchants setting sail from Aden for ports along the East African coast.

The dhow he traveled on sailed under winter monsoon winds and reached the port of Mogadishu (in present day Somalia) in 15 days. Ships coming to this city brought porcelain, silk, glassware, books, paper and tools. They were exchanged for ivory, gold, frankincense, myrrh, animal skins, ambergris, rice, mangrove poles, and slaves. In Mogadishu, the local religious scholars treated Ibn Battuta to a meal of stew with chicken, fish, and vegetables served over rice and cooked in ghee (unclarified butter). They also ate bananas in milk and a dish of sour milk with green ginger, mangoes, pickled lemons, and chilies. Ibn Battuta boarded a ship to visit the region south of the equator. Kilwa was the center of the East African gold trade. Here on the edge of Dar al-Islam, Ibn Battuta was delighted to find stone houses with sunken courtyards and indoor plumbing. The well-to-do people wore silk and fine jewelry and ate from porcelain dishes.

Because of summer monsoons winds, which blow off the African continent toward Asia, Ibn Battuta returned quickly to the southern shore of Arabia. He crossed the rugged heartland of Oman and returned once again to Mecca.

Questions

1. How do the beliefs and practices of Shi’a, Sunni and Sufi Muslims differ?

2. How does Ibn Battuta describe Baghdad?

3. How did Ibn Battuta travel on the Red Sea?

4. What evidence do you have of the importance of trade in the 14th century Muslim world?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why

C. Ibn Battuta travels to Anatolia and the Asian Steppe

In the 13th century, the Mongols and Turkish allies established domination over eastern and central Anatolia. The Mongols tightly regulated the vast areas they controlled. The result was the Pax Mongolica, or period of peace in the region. Anatolia was known in ancient times as Asia Minor (today it is called Turkey). Ibn Battuta described it as one of the finest regions in the world with people who were cleanly dressed and delicious food. In Ibn Battuta’s time, the region was in a state of political and cultural transition as Muslim Turks defeated the Christian Byzantine Empire. As an Islamic territory, Anatolia became a center for trade in metal wares, leather, silk woolens, grain, fur, timber and slaves. 

Ibn Battuta was hosted at the courts of Turkish princes and honored as a religious and legal scholar. The Turkish rulers, all descendants of rough-hewn warriors, were anxious to acquire the fine points of their new faith and the sacred law. One ruler, Sultan Orkhan, asked Ibn Battuta to write down traditions of the Prophet which were translated into Turkish.

From Anatolia, Ibn Battuta crossed the Black Sea on a ship bound for the Crimea. He made his way to Kaffa, which had a large community of Christian merchants from Genoa. In the middle of the night, he heard church bells ring. As a Muslim, Ibn Battuta considered bells to be a devilish form of sacrilege. From the minaret of a mosque, he began to loudly chant the Qur’an and the call to prayer. The local qadi stopped him because he feared that Ibn Battuta might provoke hostility between Muslims and European Christians. 

Ibn Battuta continued to Al-Quram, the provincial capital of the Mongol kingdom known in European history as the Golden Horde. Al-Quaram was a staging area for trans-Asian caravans. Ibn Battuta purchased three wagons equipped with round tents called yurts, and joined a caravan to Kipchak. 

When Ibn Battuta met Ozbeg Khan, the Mongol ruler of Kipchak, he was seated in a huge golden yurt on a silver throne surrounded by his four wives, or khatuns. Ibn Battuta was struck by the equality Turkish and Mongol women enjoyed with men. The khatuns owned lands of their own and sometimes made administrative decisions or signed decrees. When the senior khatun entered the golden tent, the khan went to the entrance of the pavilion, greeted her, escorted her to her couch, and did not sit himself until she was seated. Unlike the secluded women of Southwest Asia, the khatun was in full view and unveiled. One khatun was the daughter of the Byzantine Emperor. Hers was an arranged marriage, designed to improve relations between the Mongols and the Christian Byzantines. This princess received permission to return to Constantinople to give birth to a child in her father’s palace. Ibn Battuta asked and received permission to go with her. 

As soon as the princess entered Byzantine territory, she changed her behavior. She left behind the Islamic prayers, drank wine, and ate pork (a meat forbidden by the Qur’an). After reaching Constantinople, the khan’s wife stayed with her father. Ibn Battuta visited all the sights of the city, including the church of Hagia Sophia. He did not enter the church because he would have had to prostrate himself before the cross. When winter arrived, Ibn Battuta returned to the steppe. He wore three fur coats, two pairs of trousers, two pairs of socks, and boots lined with bear skin. He had to be helped onto his horse because he had on so many clothes. 

Ibn Battuta decided to make his way to India. He led an entourage south across the steppe, then crossed the Hindu Kush, where the snow was so deep that clots had to be spread in front of the camels so they could walk. When he descended into the Indus Valley, he joined other Muslims, who looked to India and the Muslim ruler there for employment. Though the date is unclear, he probably arrived in India in 1333.

Questions

1. Why is this period in Anatolia called Pax Mongolica?

2. How was Ibn Battuta treated while he lived in Anatolia?

3. What does Ibn Battuta believe about Christian church bells?

4. How does the reading show differences in cultural beliefs within the Islamic world?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?

D. Ibn Battuta travels to India and maybe to China

	Muslim Turks from Afghanistan conquered a large part of India in the thirteenth century. By 1333, Muslims formed a ruling elite on top of a stratified Hindu society. Mohammed Ibn Tughluq, the Turkish sultan, united all north and central India for the first time since the Gupta empire of the 5th century. The sultan made Ibn Battuta a judge. Since the Moroccan could not speak Persian fluently, he was assigned two scholars to assist him. Mohammed Tughluq later asked Ibn Battuta to lead an official delegation to China to present gifts to the Mongol emperor. 

The Chinese emperor, a descendant of Kublai Khan, had sent Ibn Tughluq gifts of slaves, textiles, robes, dishware, and swords. When the caravan was about 75 miles south of Delhi, it was attacked by Hindu bandits. Ibn Battuta escaped after bribing a guard. He wandered the countryside for seven days until his traveling companions came to his rescue.
	[image: image18.jpg]



Source: http://www.zheng-he.org/images/index/index_5.jpg


Once on the coast of the Arabian Sea, Ibn Battuta hired four ships. Their crews included African spearmen and bowmen who had a long tradition of serving on ships in the Indian Ocean. In Calicut (modern day Calcutta), Muslims and Hindus greeted the diplomatic mission with drums, trumpets and horns. Arrangements were made for the group and their belongings to sail on one large Chinese-style vessel called a junk. This type of ship was made of double timbers attached together with nails. The hull was divided into compartments which kept the ship from sinking even if was pierced below the waterline. A junk could have five or more masts, stern rudders, up to five decks, enclosed cabins, private lavatories, fire fighting equipment, steward service, lifeboats and common rooms. Ibn Battuta boarded a large junk, then transferred at the last minute to a smaller one. A storm came up while he was still on shore and the ships had to leave the harbor. The junk Ibn Battuta was to sail on sank. 

The Rihla describes Ibn Battuta’s journey to China, but historians debate the authenticity of the voyage. The trip was possible because the Mongol dynasty favored international trade. Cities on China’s southern coast teemed with Muslim merchants and Ibn Battuta would have found a welcoming community.

Ibn Battuta claimed to have sailed from the Malay Peninsula to Sumatra, then around the Strait of Malacca to the Chinese harbor city of Ch’uan-chou. He described silks, porcelains, and a variety of foods. He thought the Chinese clever for using paper money and found the travel safe, but was uncomfortable living among people who were not interested in being Muslims. The Rihla asserts that Ibn Battuta traveled to Canton and finally to Hang-chou and Beijing by way of the grand canal. However, most historians doubt that he could have travelled further than the southern coastal cities.

Questions

1. How had political stability developed in northern India?

2. Why was Ibn Battuta sent on a voyage to China?

3. How were Chinese style vessels designed?

4. Why is there historical debate on whether Ibn Battuta arrived in China?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?
E. Ibn Battuta travels to Morocco, Spain and Mali
When Ibn Battuta returned to Damascus, he found people dying from the Black Plague. The plague may have originally developed among ground burrowing rodents on the inner Asian steppe. Humans caught the disease from fleas that had been in the fur of infected animals. Because both rats and fleas were carried on caravans along with trade goods, the plague easily infected people who were moving from town to town. 

By the end of 1350, about one third of all Europeans were dead. Muslims in North Africa and Southwest Asia suffered just as much. People blamed the disease on polluted winds from the steppes and were urged to live in fresh air, sprinkle their homes with rose water and vinegar, sit motionless, or eat pickled onions and fresh fruit. The disease was treated by applying egg yolks to the sores, spreading fresh flowers on the sickbed, and above all, by prayer. Ibn Battuta escaped the Black Death. After making the hajj one more time, he decided to return to Tangier. On the way home, he learned his mother had died of the plague several months earlier.

Ibn Battuta visited the royal capital of Fez in Morocco, stopped briefly in Tangier, then made his way to Ceuta where people from Spain were coming to flee the plague. After recovering from malaria, he joined volunteers who were defending Gibraltar against Christian attack. He visited the mountainous Muslim sultanate of Grenada in Spain where he met Ibn Juzayy, a young literary scholar who would later record his adventures.

After returning to Morocco, Ibn Battuta crossed the High Atlas Mountains and joined a trans-Saharan caravan at the commercial city of Sijilmasa on the northern edge of the desert. After 25 days, the caravan reached the settlement of Taghaza, a salt mining center. It was a grim place where salt slabs were exchanged for gold. Slaves dug the salt and loaded it onto the camels. All the food had to be imported. Ibn Battuta slept in a house made completely of salt except for the camel-skinned roof. Loaded with salt slabs, the caravan left Taghaza and crossed five hundred miles of desert.

	After several weeks, Ibn Battuta arrived in the capital of Mali. He ate yams or some other root that had not been cooked long enough to remove its natural poison and was sick for two months. When he finally recovered, he attended a memorial ceremony for a sultan at the palace. The sultan entered the pavilion, preceded by three hundred slaves, two saddled and bridled horses, and two rams as defense against the evil eye. However, when Ibn Battuta was introduced to the ruler, he received to his dismay a gift of only three loaves of bread, a piece of beef, and a gourd filled with yogurt. In February 1353, Ibn Battuta went by camel to Timbuktu, which was just then developing as a trade center. Moving on to Gao, a source of copper, he became ill again and was cared for by a Moroccan. Shortly after this, he received a request from the sultan of Morocco to return home.
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When he arrived in Fez, the sultan commanded him to set down an account of his travels. He did this with the assistance of Ibn Juzayy, the young scholar he had met in Granada. After dictating his story, Ibn Battuta probably remained in Morocco leading a quiet life. He died in 1368 or 1369.

Questions
1. How serious was the Black Death in Europe and in the Islamic world?? 

2. Why did Ibn Battuta travel to Gibraltar and Spain?

3. What were conditions like on Sahara Desert caravans?

4. Why was Ibn Battuta unhappy in Mali?

5. What evidence did Ibn Battuta report of global interaction?

6. In your opinion, what would have been the most surprising discovery on this trip for Ibn Battuta? Why?
Lesson # 11 - Conducting a Panel Law Problem Solving

You live in a major city and are a predominant figure there.  An earthquake has just hit your civilization and complete chaos has come over the city.  There are people trapped under broken structures and doctors are scarce.  The roads to and from your city have been completely destroyed except for one road that has stayed intact.  The working road is overcrowded with traffic leaving your city.  Many people are dying from lack of resources or from being trampled while trying to leave.  You would like to organize the situation without losing too much of the population.  Nearby farms have not been damaged.  There is much looting taking place in the local markets, towns and villages.  Many soldiers have left to check on family members, but a small army of 100 foreign soldiers has stayed behind.  You will be placed into three different groups, each group researching one of these law documents: the Justinian Code, the Twelve Tables, or Hammurabi’s Code.  Each group will create an educational panel with its members as a panelists and one moderator.  The goal is to convince the audience that your legal system would work best given the civilization’s immediate circumstances.  Groups will have to defend why their particular legal system will be successful resolving the serious problems taking place in your city. 

Part A Research

Each group will theorize on the steps to be taken to solve the problems and how their legal system would best address the issues. 

Part B Writing Questions and Answers

Groups will develop questions that each group will answer within the panel presentation.

Part C Preparing the material

Have the class select which questions they want to be answered by each group.  The moderator should write down each question on a separate note card.  Have panelists prepare their response on note cards.  Ask each group to write an introduction for their topic.

Part D Conducting a Seminar

Choose visuals from their research to support the points the panelists will make along with their sample documents.

Part E Presenting the Seminar

The moderator should begin introducing the topic and panelists and then lead the question-and-answer session.  The rest of class will act as the audience taking notes on each legal system.  After each group’s seminar, have the moderator ask for questions from the audience.  There will be a final vote at the end to see what set of laws will be introduced to solve the catastrophe.

Lesson # 12 - Join the Crusades

Assignment: Recruitment Poster


You have already learned about the Crusades: the reasons they occurred, what motivated people to participate, and the tremendous impact they had on the life of people in Europe. Your assignment is to create a “recruitment poster” that will be used to entice young men to join in the Holy War. Remember, this advertisement is a form of propaganda. Your poster must try to influence someone during the middle Ages to leave home and fight. 

Requirements:

· The Poster must include visuals, symbols and writing.

· On the back of the poster, please explain your poster.  Discuss the visuals you included and why you feel this would be able to recruit   young men to fight. This should be at least a paragraph in length.                                               

                                          [image: image20.wmf]
Lesson # 13 - Hinduism and Buddhism Project

During the Classical Period of history (500BCE-500CE) two great religious beliefs emerged in South Asia: Hinduism and Buddhism.

Your Task:

In pairs, you will create either an information brochure or a children’s book explaining the religion assigned to you (Hinduism or Buddhism.) You will have two class periods to work on the project.

Your project must include the following:

1. Answers to the basic questions given below:

· Who is the founder of the belief system?

· Why or how did the founder come to these new spiritual beliefs. (background info)

· Is this belief system monotheistic or polytheistic?

· What is the belief about the afterlife? Heaven? Hell? Reincarnation?

· What are the duties/rituals a person must perform in this life?

· What are the basic teachings of this belief system?

· What is the name of the Holy Books or main ideas?

· Are there any dietary rules?

· Who are its religious leaders?

· Where do people worship?

· What region of the world did this belief system originate and where did it spread to?

· What percentage of the world’s population practices this belief system?

2. Include a map of Asia where your belief system is practiced.

3. Include appropriate pictures/images to enhance your presentation

4. A TABLE OF CONTENTS to organize your project and guide the reader

5. Works Cited section

Due Date:___________________________________________________

Lesson 14 - Black Death Journaling Project
Significant changes in European society were taking place throughout the Medieval Times.  The Hundred Years’ War disrupted the military and the feudal system.  Kings reduced reliance on nobility and hired their own armies.  Medieval agriculture could not keep up with the population growth and farmland diminished significantly with no new technology to compensate. Severe famines and the Black Death would lead to further loss in population and a change in religious and social structure. 

You will be journaling your experiences as a person who will survive the plague.

You will choose one of the following characters:

A. French peasant

B. French feudal lord

C. English Armored Knight of the Hundred Years’ War  

D. Muslim Trader along the Silk Road

E. Egyptian Physician

F. Jewish Archivist of Strasbourg

G. Catholic Priest of the Holy Roman Empire

The journal will have 10 entries beginning in 1348 and continuing for 20 years.

You will need to address the possible causes and effects of the plague as well as three of the five following themes:

Trade (contributions and effects)

Religion (different perspectives of the cause)

Social Class (disruption)

Sanitation (descriptions)

Government (reactions to plague)

Your project will be half creativity and half research.  The following terms must be BOLDED in your journals and used appropriately.

	Black Death

Bubonic Plague

Pestilence

Contagion

Cures

Ordinance

Hundred Years’ War

Hanseatic League

Abundance
	Transmission

“Dance of Death”

Vernacular

Reaper

Leper

Flagellants

Resistance

Royal Decree

Famine
	Domestic animals

Food Production

Feudalism

Manor

Vassals

Parliaments

Crusades

Asia

Uprising


Lesson # 15 - Scientific Revolution- Galileo Mock Trail
Galileo Galilei was an Italian scientist who lived during the late 16th and early 17th centuries.  Galileo spent most of his life studying the laws of nature and the universe, and in 1564 he became famous for attacking Aristotle’s theory that heavy weights fall faster than lighter ones.  In 1609 Galileo built a telescope with which he could study the heavens.  With the telescope he constructed, Galileo reaffirmed Copernicus’ earlier theory that the sun was the center of the universe.

This view was outlawed by the Catholic Church, which people looked to for order and security, Galileo’s findings contradicted the contemporary beliefs and teachings of the Roman Catholic Church which stated that God has created man, and that the earth was the center of the universe.  In 1616 the Church denounced Galileo’s theory and told him to stop teaching his ideas.  Nevertheless, Galileo continued writing another article, which further explained his theory.  Galileo has just received notice that he must appear before the Church’s Inquisition, a religious court, which would determine whether Galileo was a heretic.  Heretics of this time faced torture, excommunication, and execution.  Galileo was actually shown many of the devices in the execution chamber and was aware of a number of people who had recently been punished by the Inquisition.

The class will be broken up into two teams, the prosecution and the defense.  Each group will have specific characters:

	Galileo

Defense Lawyers

· Opening Statement

· Cross examination

· Closing statement

Witnesses

· Copernicus

· Johannes Kepler

· William Harvey
	Holy Roman Emperor

Prosecution Lawyers

· Opening Statement

· Cross examination

· Closing Statement

Witnesses

· Aristotle

· Al Urdi

· Al Tusi


You must develop the arguments for both sides.  Challenge the opposite sides arguments while the trial is taking place in order to conduct a successful court hearing.  Take notes and readdress issues throughout the cross and closing.

Lesson # 16 - “The Enlightenment Newspaper” Project

Task: 

To create a newspaper page about new found enlightenment ideas and the enlightenment thinkers who came out with these ideas. You are to create a one sided newspaper page on a white poster (to be given out in class). You are to write the paper as if these new ideas or thoughts have never been heard before and are brand new.

What does your newspaper need?: 

· Headlines (Titles)

· At least 1 picture (maybe of a thinker? Or ideas? Be creative…)

· Reporting on at least 3 or more enlightenment ideas

· Explain why these ideas are considered to be “enlightened”

· Your opinion
· To be organized and look somewhat like a newspaper page

Scoring Breakdown:   25 Total Points
-At least 1 title and headline (3 points)

-At least 1 picture (4 points)

-Reporting on at least 3 or more enlightenment ideas with relevant content written (10 points)
-Your opinion is given regarding at least 1 idea (4 points)

-The newspaper is organized and information is presented clearly (4 points)

Possible new found ideas to report on: 

· All people have Natural Rights (the right to life, liberty, and property) – John Locke
· People should overthrow their gov’t if their gov’t doesn’t protect Natural rights – John Locke
· Their should be 3 branches of Gov’t and a separation of the powers – Montesquieu
· People should have the right to say their own opinion’s (Freedom of Speech) – Voltaire
· Women should be educated (Feminism) (mothers shape minds) – Mary Wollstonecraft

· Heliocentric theory – the sun is actually the center of the universe, not the earth – Copernicus and Galileo
· People have a right to a trial – a trial by their peer – the punishment should fit the crime - Beccaria
Lesson # 17 - Transatlantic Slave Trade

Roots Part I
Scene 1 The Birth of Kunta Kinte

How was Kunta Kinte’s father feeling about his new son?

Village Life

Is the Mandinka Village presented in a positive or negative way? Explain your answer.

Scene 2 The Captain’s New Job

How did the captain feel about his role in the slave trade?

Manhood Training

How do the Mandinka boys become men?  Why were they nervous? What was Kunta Kinte’s special task?

Describe other coming of age rituals from other cultures.

On Board the Lord Ligonier

Describe the sailor’s views about Africans?

Does he lack empathy for these individuals?

Rounding Up Slaves

What two ways could the traders get slaves?

Describe the conflict between different African tribes?

How was Kunta Kinte captured?

The Middle Passage

Describe the conditions for the prisoners below deck.

Reflection

Throughout history and event today businesses and corporations use practices or make decisions only thinking of the economic value it will create.  Describe other examples throughout global history where companies have taken advantage of human beings with negative consequences.  

Chart the major repercussions of the following trade routes.

	Trans Saharan Trade
	Silk Road
	Spice Trade
	Transatlantic Slave Trade


Lesson # 18 - Imperialism




Your task is as follows

In the 16th & 17th centuries the impact of Europe’s global expansion was felt in south and  southeast Asia.  You will have the gift of knowing what has happened in terms of European interaction with this area of the world.

You will be required to present a sales pitch to the class (a group of investors).  You want them to invest in your venture.  You will spend 10 to 15 minutes explaining to the class why they should invest in your venture.

Questions you should answer in your presentation should include the following; 
1)  What were you looking for?

2)  What factors dictated where you searched for trade?  What factors stood in your way?

3)  How were European powers able to regulate and dominate trade in these areas (how was your trading empire structured/formulated)?  What strengths and weaknesses impacted your particular nation’s control of their trade areas?

4)  You will also need to include the political, social and economic structure of both the Chinese (Ming) and Japan societies in this time frame and how it deterred the European effort to open these areas to European exploitation.  In other words, where was there limited European penetration into these areas and why for the most part were the Japanese able to keep the Europeans out during this time frame? 

*If you are absent the day your group presents you will need to hand in an outline that covers your topic. 

Groups

Portuguese

Dutch

English 
     Spanish

French

Lesson 19 - Imperialism in China - Web Quest
Introduction
By 1800, China was a prosperous country with a highly developed agricultural system. China was not industrialized, but workers in small workshops were able to produce most of the goods the Chinese needed. Because China was practically self-sufficient, its emperors had little interest in trading with Europeans. For decades, Europeans could do business only at the port of Canton. Despite pleas from Britain and other nations, China refused to open other ports to foreigners. The Chinese regarded European goods as inferior to their own and bought few goods from the European merchants at Canton.
European merchants were determined to find a product the Chinese would buy in large quantities. Eventually, the British East India Company discovered such a product - opium. Opium is a habit forming narcotic made from the poppy plant. The Chinese government tried to stop the opium trade by appealing to British royalty. When those pleas went unanswered, the quarrel over opium grew into a war.
The Opium War and the peace that followed led to increased trading rights for Europeans in China.  For a time it looked as though a scramble for China might follow the one for Africa...
 This Web Quest will lead you though the major events and policies that effected life in China during the 1800s. After completing this project, you should have a complete understanding of the European-Chinese conflict of interest that shaped Chinese history during the 19th Century.
Task

Your group has just traveled back in time to the year 1900. You have arrived in China during a time of great turmoil. The United States has just proposed a policy that will allow equal access to China for all foreign merchants. As a result, a group of Chinese nationalists have taken to the streets and have pledged to rid the country of "foreign devils."
You and your colleagues have been invited to a conference being held at the Chinese Imperial Palace. At this conference, European merchants and Chinese citizens will have the opportunity to present their visions for the future of China.
Members of your group will be participating on both sides of the debate. After completing background research on China's recent history, you will be split up and asked to write a speech arguing either on the side of the European merchants or the Chinese nationalists. Your speeches will help the Empress Dowager Tsu Hsi decide whether the Chinese government should support trade with foreign nations or aid in the fight to again isolate China from foreign influence.
Process 
In groups of four, you will research each of the following topics relating to events in China in the 1800s:
The Opium War, The Treaty of Nanking, The Taiping Rebellion, The Open-Door Policy and The Boxer Rebellion
The group of four will then be split into two groups of two.
    Group A will focus on the European (specifically British) perspective on the events in China during the 1800s and will write a speech from the point- of-view of a British merchant arguing for extended trading rights in China.
    Group B will focus on the Chinese (nationalist) perspective on the events in China during the 1800s and will write a speech from the point-of-view of a Boxer nationalist arguing for the expulsion of foreign merchants from China.
*Each group should cite specific examples from their research supporting their argument for or against European trade in China.
Once the speeches are complete, both Group A and Group B will design a visual aid to complement their speech.
Resources
[PSD]= Primary Source Document, [BI] = Background Information
Note: If any of the links listed below are found to be inactive, please request hard copies of the documents from your teacher.
	The Opium Wars
	 

	           
          
           
Naval Battle During the First Opium War
 
	 "Trade War: Britain Acquires 'a Barren Rock'"   [BI]
 "Ch'ing China: The Opium Wars" [BI]
  "The Opium Wars and Foreign Encroachment" [BI]
 "Letter of Advice to Queen Victoria" [PSD]

	The Treaty of Nanking 
	 

	 
	 "The Anglo-Chinese Treaty of Nanking (1842)" [PSD]  
 "The Treaty of Nanking" [BI]
"The Opium Wars: The Treaty of Nanking/Consequences" [BI]

	The Taiping Rebellion 
	 

	 
	"The Taiping Rebellion: 1861-1864" [BI]
 "Ch'ing China: The Taiping Rebellion" [BI]
"Proclamation to the People of Nanking by Taiping Rebels, 1853" [PSD]

	The Open-Door Policy
 
	

	 John Hay
	 "Map - Spheres of Influence in China" [BI]
"The Open-Door Notes" [BI]
"The Open-Door Policy: 1899" [BI]
"John Hay's First Open-Door Note" [PSD]

	The Boxer Rebellion 
	 

	 A 'Boxer' - 1900
	"The Boxer Rebellion" [BI]                                                             
"Ch'ing China: The Boxer Rebellion" [BI]
"Fei Ch'i-hao's: The Boxer Rebellion, 1900" [PSD]
 


Evaluation 
Each member of your group will evaluate each other member using the a Group Evaluation (see hand out)

You will be graded upon the Group Evaluation and Rubric (see hand out)
Conclusion 
Congratulations! You have completed the Imperialism in China: The Open-Door Policy and Nationalist Rebellions Web Quest. You should now have a better understanding of the policies and events that shaped China in the 19th Century. This information should further help you to construct a complete view of world events during the Age of Imperialism (1870-1914).
This Web Quest was modified and taken from 

http://www.coedu.usf.edu/main/departments/seced/webq/Social%20Studies/History/jberringer/webquest.htm
YourName_______________________________________

Topic_____________

WebQuest
GROUP EVALUATIONS

Rate each member of your group (including yourself) from 1 to 5 in each of the following categories.

1 = Never

2 = Seldom

3 = Sometimes

4 = Often

5 = Always
Make sure to total the number of points awarded in the TOTAL column (20 possible).

	Group Member Name
	Participated Actively in Group Work
	Thoroughly Completed Assigned Tasks
	Stayed on Task
	Listened Attentively to Others
	TOTAL

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Speech Rubric

Taking Sides: European Imperialism in China

Speaker’s Name: ________________________________________ 

Group Member Names:__________________________________________________
	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	content
	uses content inappropriate to the purpose, audience, and topic
	uses content somewhat appropriate to the purpose, audience, and topic
	uses content appropriate to the purpose, audience, and topic
	effectively uses content appropriate to the purpose, audience, and topic

	organization
	uses unclear structure or inappropriate patterns to organize the speech
	uses clear structure and appropriate patterns to organize the speech somewhat
	uses clear structure and appropriate patterns to organize the speech
	uses clear structure and appropriate patterns to organize the speech effectively

	opening and closing
	opens and closes the speech ineffectively
	opens or closes the speech effectively
	opens and closes the speech effectively
	opens and closes the speech creatively

	transitions
	uses few clear transitions
	uses some clear transitions
	uses a variety of clear transitions
	uses a variety of clear transitions effectively

	summary
	restates and summarizes key points rarely
	restates and summarizes key points often
	restates and summarizes key points effectively
	restates and summarizes key points creatively

	language and style
	uses language and style inappropriate to the intended audience
	uses language and style appropriate to the intended audience
inconsistently
	uses language and style appropriate to the intended audience
	uses language and style appropriate to the intended audience

effectively

	speaking techniques
(verbal: volume, tone, pace)
(non-verbal: gesture, facial expression, posture, movement)
	uses few verbal and nonverbal techniques appropriate to the purpose, audience, and content
	uses some verbal and nonverbal techniques appropriate to the purpose, audience, and content
	uses verbal and nonverbal techniques appropriate to the purpose, audience, and content
	adjusts verbal and nonverbal techniques to achieve a special effect or for impact

	visual aids or technology
	uses visual aids or technology inappropriately
	uses some visual aids or technology to reinforce the content
	uses visual aids or technology to reinforce the content
	uses visual aids or technology effectively


Lesson # 20 - CONGRESS OF VIENNA SIMULATION 

INTRODUCTION 

You will be given the same goals as the original participants and are allowed to make the decisions which you think will most likely lead to the accomplishment of these goals. 

HISTORY 

The major powers in Europe by the late 1700s consisted of Britain, France, Prussia, Austria and Russia. Poland, Ottoman Empire and the Netherlands were powers in decline. Most of central Europe was divided into small states who could be dominated by the major powers. French support for Poland had previously limited Russia, Prussia and Austria in their desire to take Polish territory. When war with France broke out in the early 1790s, Poland was divided between the three powers: Prussia seized West and North Poland, Austria annexed South Poland and Russia took East Poland. French military successes in the late 1790s resulted in France annexing the Austrian Netherlands and Palatinate. By 1803, Napoleon had added the Italian areas of Piedmont and Parma to his empire. A series of French victories from 1805 to 1809 over Austria, Prussia and Russia resulted in the total restructuring of central Europe. The Netherlands, Munster, Oldenburg, Hanover and Tuscany were all incorporated into the French Empire. Croatia and Tyrol were taken from Austria with Croatia being annexed into the French Empire. The Grand Duchy of Warsaw was created by taking South Poland from Austria and both West and North Poland from Prussia. After Napoleon's disastrous invasion of Russia in 1812, Britain, Austria, Prussia and Russia formed a coalition that defeated Napoleon in 1814 and again in 1815. 

MAP 

The boundaries of the major powers in Europe are marked with various colors on the map: red for Austria, blue for Prussia, yellow for Russia and green for France. The double line represents the boundaries at the height of Napoleons' power in 1810 while the single line represents where the boundaries had been in 1795 after the partition of Poland. Where boundaries had not changed the single line merges with the double line. Thus, the double line shows a contraction of Prussia and Austria which lost territory from 1795 to 1810 and an expansion of France which gained territory during that period. For the purpose of clarity in this simulation, the area that constituted Poland just prior to the French Revolution has been identified as North, South, East and West Poland rather than the historical names for the regions. The boundaries of these regions are based on how Poland was divided by Prussia, Austria and Russia in 1793 and 1795. Similarly, to facilitate the simulation, some of the small German and Italian states have been consolidated and labeled with regional names. 

DIRECTIONS 

You will be divided into small work groups of 2 or 3. Each group will receive a map of Europe and an Options Sheet listing the various choices available for consideration at the Congress of Vienna. Each group will consider the various options in light of the four goals listed below and come to a consensus decision as to which options should be selected. Information concerning the history, language, religion, ethnic composition and economic development of areas can be obtained from the instructor. Only the last item is really relevant to the goals listed below. The actual participants at the Congress of Vienna ignored the first four issues as part of their rejection of nationalism. Decisions will be recorded on the Options Sheet and notes can be written there or in the Work Area below. The instructor will select a member of the group to report the group decisions and the logic behind them. Other members of the class will be called upon to critique the decisions. 

GOALS 

1. Reward victorious allies Russia, Prussia and Austria. (Britain is rewarded with some islands in the Caribbean.) 

2. Reestablish a "Balance of Power" between the five major powers: Russia, Austria, Prussia, Britain and France. 

3. Provide for the containment of France in the future. 

4. Reestablish the French monarchy and provide for good relations with the new French government. 

CONGRESS OF VIENNA 

OPTIONS SHEET 

Circle and/or fill in blank for those options you choose. Draw a line through those options you reject. Some of the options are interrelated and choices must not be contradictory. 

Switzerland, Denmark and the Netherlands must remain independent but territory can be added to them. 

France 

A. Pay allied war costs. 

B. Lose Flanders to _____________. 

C. Lose Alsace-Lorraine to ______________. 

D. Retain boundaries of France prior to the Revolution. 

E. Retain conquest of Austrian Netherlands. 

F. Retain conquest of Piedmont. 

Prussia 

A. Regain West Poland from Grand Duchy of Warsaw. 

B. Regain North Poland from Grand Duchy of Warsaw. 

C. Gain South Poland which had been Austrian from GDW. D. Gain East Poland from Russia. 

E. Gain German territories: __________________. 

__________________. 

__________________. 

__________________. 

Austria 

A. Lose Galacia to Russia. 

B. Regain Croatia from France. 

C. Regain Austrian Netherlands from France. 

D. Regain South Poland from Grand Duchy of Warsaw. 

E. Regain Tyrol. 

F. Gain German or Italian territories _______________. 

_______________. 

_______________. 

_______________. 

Russia 

A. Lose East Poland. 

B. Retain boundaries after partition of Poland. 

C. Gain North Poland which had been Prussian from GDW. 

D. Gain West Poland which had been Prussian from GDW. 

E. Gain South Poland which had been Austrian from GDW. 

F. Gain Galacia from Austria. 

Reorganize various states in Germany and Italy. 

Other options for Croatia and Austrian Netherlands.
Lesson #21 - China, Opium and the West

Students analyze patterns of global change in the era of New Imperialism in…China….

Discuss the locations of the colonial rule of such nations as England….

Explain imperialism from the perspective of the colonizers and the colonized….

Objectives

· To anchor the opium trade in larger trade networks and improve student locational skills

· To draw meaningful inferences from primary and secondary source material using opium as a springboard

· To gain a factual knowledge of the Opium Wars and to understand the long-term effects these wars had on Chinese history.

· To look at change over time by comparing the effects of opium use in 19th and 20th century China.

· To examine the public policy options governments have in fighting drug addiction

Student Outcomes

· Students will score 60% or higher on a teacher generated map quiz

· Students will draw a political cartoon depicting an aspect of Chinese responses to the Opium War.  (Rubrics available)

· Students will construct T charts depicting continuity and change regarding opium use in China in the 19th and 20th centuries.

· Students will discuss public policy options a government has regarding use of addictive drugs

Day 1

On a desk map of the World students will label and color key important trade routes (including years) and nations.  Teacher will highlight relevant items from, “McCartney and the Emperor.”  (See attached)

Day 2

The Opium War(s)

Students will respond in writing to the following quotation by guessing where, when, and why (what was the cause) it happened.

“Field pieces loaded with grape were planted at the end of long, narrow streets crowded with innocent men, women and children to mow them down like grass till the gutters flowed with their blood.”

The answer, of course, is that this occurred in Nanking, 1842 during the Opium War.  The reason was to MAKE SURE THAT THE CHINESE IMPORTED OPIUM (indirectly sold by the British).  Students will also be informed about the addictive power of opium. 

Next the class will read aloud and discuss with the teacher, “The Opium War and the Treaty of Nanking.”

Now the class is instructed to ADD TO THEIR PROMPT the answers to the following:

1. What two things happened in the 18th century that made it difficult for England to balance its trade with the east?

2. What was the only solution?

3. What was the cost to China?

4. What did Lin Tse-hsu do to end drug traffic?

5. Why did England attack China?

6. What was the result of the “unequal treaty?”

Students are handed: “Documents: Tea and Opium Statistics” (attached) List two facts from the document which supports your answer to number 1 above.

Day 3

Political Cartoon on Opium War

First, finish work from Day 2.  Draw a political cartoon on an aspect of the Opium Wars.

(See political cartoons guidelines and rubric).  Headline and political cartoon will be attached to a poster board along with a suitable image or images downloaded from “Google.”

Day 4

The Effects of Opium Then and Now

In groups of three, one student will read:

“Starvation” and answer number 1, 4 and 5.

The second student will read, “Old Habit Has China in Its Grip,” from the New York Times 1/15/03.  This student will underline the thesis and other important items.

The third student will read, “China’s Painful Blast from the Past,” Globe & Mail 1/23/99.

This student will underline the thesis and other important items.

Students draw a Venn diagram and answer, “In what ways has opium addiction and its effect on society in China changed, and in what ways has it remained the same?

Students will also discuss and write down responses to question 6 from the, “Starvation.”  Teacher will have a transparency of this.

Day 5

Venn Diagrams Presented.  Students Discuss Policy Options

Students present T Charts in groups and teacher posts results on overhead.  Discussion of question 6 from “Starvation.”

Finish political cartoons and or diagrams.

Day 6

Put filmmaker Xie Jin’s quotation about the Opium War on an overhead (see attached) and show selections from his 1997 film, “The Opium War.”

Sources

China Teaching Workbook: Modern History.  Columbia University, East Asian Curriculum Project.  http://afe.easia.columbia.edu

From this I used: “McCartney and the Emperor”; “The Opium War and the Treaty 


Of Nanking”; and, “Starvation”.

Tea and Opium Trade Statistics; http://history.binghamtom.edu/hist130/hist130.htm
Old Habit Has China in Its Grip, by Ching-Ching Ni, New York Times 1/13/03.

China’s Painful Blast from the Past, by Miro Cernetig, Globe & Mail, 6/23/99.

Lesson #22 - Russia’s Interaction with the West Comparison PowerPoint Project Outline

Task:  For this project you will need to create a PowerPoint presentation that thoroughly documents a comparison of Russia’s interaction with the West with one of the following’s (Ottoman Empire, China, Tokugawa Japan, Mughal India) interaction with the West. 

Objectives:

8. Each group will be assigned an empire (Ottoman Empire, China, Tokugawa Japan, or Mughal India).

9. Groups must then compare their empire’s interaction with the West to the interaction of Russia with the west.  Groups must be sure to highlight similarities as well as differences.  Groups should explain background detail on their empire to better allow for understanding of the comparison.  Include any and all relevant information.

Requirements:

7. Groups are required to create a PowerPoint presentation that thoroughly and completely shows the comparison between Russia and their empire’s interactions with the West.

8. Groups must give a presentation of 7 to 11 minutes in length.  Students should have the information memorized, but note-cards for reference are acceptable.

9. Each person in the group must speak during the presentation.  (Length of time may be decided by group.)

10. While the majority of the information should be displayed in PowerPoint format, other visuals are acceptable and encouraged when necessary or appropriate.

11. Groups are also required to create a typed multiple choice quiz to test their audiences’ retention and understanding. This quiz should be fair. Do not focus on minutiae or trivia. Focus on the main ideas and pertinent SFI (in other words, they should be like the quiz questions I give to you.) Quizzes should have between 5-7 questions and all of the questions should pertain to your objective. Some of your questions will be added to the unit exam. Groups will be graded on the quality of the quiz.

You will receive in-class time to work on this project for the next two classes (Jan. 9/12 and 13/14), but expect to put in time at home as well.  Your PowerPoint presentations are due on Jan. 15 or 16 and no late work will be accepted.  On the due date, your group will be presenting your PowerPoint regardless if group members are absent.  Therefore, it is in your best interests to coordinate with group members and to keep in constant contact with one another.  This assignment is worth a total of 80 points.  The rubric for this project is located on the back of this sheet.

Group Members: ________________________________________________
Per: _____

Multimedia Presentations Scoring Guide

1=weak      2=moderately weak     3=average     4=moderately strong      5=strong

The topic of the presentation meets the 

requirements of the assignment (within the

stated time limit and everyone presented).



2        4         6         8        10        

The presentation appears to be well researched.


2        4         6         8        10    

The content of the presentation is accurate and appropriate.

2        4         6         8        10    

The presentation indicates an understanding of content. 

2        4         6         8        10        

The presentation is visually pleasing and inviting.


2        4         6         8        10    

The group thoroughly explained the answer (objective)

3       6       9          12        15  

to the class.  

Overall, the presentation represents the 

group’s full potential.






1        2         3         4        5   

The quiz questions meet the requirements of the

assignment (# of questions, quality, typed)



2        4         6         8        10    

Additional Comments:

Total Points/Grade  _________ /80

Lesson # 23-The Power of the Individual:  Can we really call them Humanists?
Beginning with the First Crusade at the end of the llth century, western Europeans began to emerge from the isolation of feudal and manorial life.  The trade revival stimulated by the series of Holy Wars over the next two centuries caused the growth of towns and cities and the reappearance of a money economy. Social and geographic mobility became more prevalent. A new attitude toward life developed, especially in the urban areas of Europe most touched by the economic and social changes that were occurring. This new philosophy was called “Humanism”, and it drew sharp contrasts with the fatalistic thought of the Middle Ages. 

Humanism was a philosophy that emphasized three main ideas:

1. Individualism: a celebration of the talent, potential and accomplishment of individual human beings and of individual empowerment;

2. Secularism: a focus on the pleasures, challenges and possibilities of this life in the physical world rather than the promise of eternal salvation in the afterlife;

3. Classicism: the rediscovery and appreciation of the ancient civilizations of Greece and Rome.

In this paper you will research the life and accomplishments of a famous person from the 15th or 16th century and decide whether or not this person exhibits humanist traits and values.

Guiding Question:

Is this person a true humanist?

Your Tasks
6.) Answer the guiding question in a well-developed paper

7.) Write a clearly-worded thesis with two or three separate main points.

8.) Provide ample and specific evidence from the research you have done

9.) Organize the paper’s body paragraphs around the three ideals of humanism

Sample Outline

Introduction:  Set the stage for your reader.  You will want to remind the reader of the historical context of this assignment, for example, changes that occurred in Europe since the Middle Ages. Introduce the person who you’ve learned about.  At the end of the introductory paragraph clearly state your thesis and main points

Body Paragraphs:  This paper could have two or three body paragraphs, depending on whether you have two or three separate main points. You could organize your main points in a couple of ways:

· You may deal with 2 or 3 aspects of humanism separately (i.e., individualism, secularism, classicism) and have each of your 2 or 3 main points revolve around one of these characteristics, one per body paragraph;

· You may have main points revolve around: a) your person’s personal life story; and, b) the work that your person did (i.e., his paintings or his writing).  In this case you can combine information that would show individualism, secularism and/or classicism in each of your body paragraphs.

Conclusion:   In the conclusion you will summarize your evidence, being sure that the reader can clearly see the main points within your analysis.  You may wish to wrap up your paper making a statement about the continuing importance of the humanist ideals.

Rubric for Evidence Papers

	Grade
	CAPT #
	Translation

	95-100
	6
	Evidence from sources is apparent 

Evidence is substantial

Humanism Ideals are clearly defined

Thesis is clear

	85-94
	5
	Evidence from sources is apparent

Evidence not as powerfully used as it could be (could have used better or further examples)

Ideals of humanism need more attention 
Thesis is clear

	80-84
	4
	Evidence from sources is apparent

Evidence needs development

Humanism ideal is basic
Thesis is clear

	ReDo
	1-3
	Paper must be revised to reach passing standards


Deductions in grade will be taken for late work.  Papers must be typed, double-spaced, and formatted in a plain 12 pt. font.  Use the Staples 4-line heading and give your paper an appropriate title.

RENAISSANCE ARTWORK

RESEARCH WORKSHEET

NAME OF ARTWORK: ____________________________________________

ARTIST: ______________________________________

NATIONALITY: __________________________  

DATE PRODUCED: ____________

MEDIUM USED:____________________       SIZE: ______________________

THE ARTIST 5 points- Answer the following questions:
· Education/schooling:   
· Patrons:
· Other important artwork:
· Other areas he excelled in:       
· New techniques or ideas he introduced or used:
#1--SUBJECT MATTER 10 points

WHAT DO YOU SEE? WHAT IS THE ARTWORK ABOUT? WHO ARE THE PEOPLE? WHAT OBJECTS CAN YOU SEE? WHAT EVENT IS BEING DEPICTED? WHAT ARE THEY DOING?
Check one of the following:

· Religious  
   

Secular                                    Other:___________
· Individual/Portrait

Greek/Roman-the Classics   
Describe the painting:

#2--FEATURES OF RENAISSANCE ART 30 points
WHAT DRAWS YOUR EYE TO THE PAINTING? WHAT TECHNIQUES DOES THE ARTIST USE TO CATCH YOUR ATTENTION? 
Support each statement you make with proof from the painting.

Use of perspective?

PROOF--

Realistic + naturalistic?


PROOF--

Use of details?

PROOF--

Colors?
PROOF--

Glorify the human body?

PROOF--

Emphasis on individuality?

 

PROOF--

#3--THE CONNECTIONS 20 points

· What does this artwork tell us about the values and beliefs of the society when it was produced?
 PROOF--
· What does the artwork show about how the people of that society viewed themselves?
PROOF--
· How does art connect to the historical developments of the time period?  
PROOF --
#4--THE BIBLIOGRAPHY 5 points
Keep track of your sources, and write a bibliography using correct MLA format. Attach your typed bibliography to the back page.

**You should use at least two books and two internet sources**
Lesson # 24 -The Urban Game

Each student should have a large piece of butcher block paper (15x20).  They should use a pencil for this activity (color pencils are optional). 

Using the template provided, each student should make their own template.  It is crucial that size for each of the “characters” in the city be the same.

As you read each of the Rounds, your pace should increase so that by Round 15 the students will only have a short time to draw their buildings.

At the conclusion, each student should have the following totals:

125 houses                                                                 20 Tenements

50 factories                                                                10 wealthy homes

5 schools (2 private)                                                   5 jails

9 cemeteries                                                               10 pubs

10 stores                                                                      4 hospitals 

1 city hall                                                                     2 Theaters

1 museum                                                                     2 Railroad stations

1 Canal                                                                          5 bridges

2 railroads                                                                     roads as appropriate

1 3x3 Green Area (common)

As a follow-up assignment, provide the students with the above totals and have them plan a city.   Give them the same size paper & ask them to compare & contrast the two urban “visions”. 

                                      The Urban Game

The year is 1700 and the nation is England.  The scene is a rural village.

( draw a river across your paper connecting east to west; the river should be about 1 inch wide; draw a simple wooden bridge crossing the river; draw 2 roads one running north to south and crossing the river at the bridge and one running from east to west.  Neither road need be a straight line. Draw 10 houses; 1 church; 1 cemetery; 1 store; 1 pub; 1 coalmine; & at least 50 trees!!)

Life here in our rural English village is similar to other villages throughout Europe in the 18th century.  Change traditionally comes very slowly.  People moved at a much slower pace and had access to very little information about the world outside their village.  London, England’s largest city and one of the two real cities in Europe had a population of about 750,000 in 1750.  Three out of every four Englishmen were rural and lived in small villages like this one.  The average village was inhabited by about 200-400 people.  The tallest structure in the village was the church.  The religion of England is Anglican (Church of England).  Home life & work life were closely integrated as most work was done in nearby fields or in the home or perhaps adjoining workshop.  The family was an economical unit as well as a social unit.  Every member of the family worked very hard from sun-up to sun-down.  Even small children had chores.  The homes of villagers were very small with earthen floors and inadequate lighting and ventilation.  All members of the family slept in the same room and sometimes shared living quarters with the livestock.  Sons worked with their fathers farming and tending livestock while daughters worked with their mothers cleaning, cooking, sewing and at other domestic chores.  Life expectancy was slightly over 40 years of age.  Most people married in their teens and had babies before they were 20.  It was common for women to die during childbirth so the average marriage lasted about 15 years.  Step mothers and step fathers were common.  One baby out of three died before their first birthday, only one child in two saw their 21st birthday. 

Unlike France, the English were not rigidly divided into social/legal Estates.  However, there was a distinct social class system.  Most English were poor farmers.  A few were middle class like the bourgeoisie of France.  They lived, for the most part in London.  Still a small few were aristocrats and usually owned large tracts of land in the English countryside.  For both peasant & aristocrats, the soil was the key to the economy.  Land was the source of livelihood and well-being.  Having enough land to produce adequate food, or to produce enough to sell, or even to rent was the key to economic survival.

Traditions concerning land guided daily living.  These traditions were designed to ensure the stability and welfare of the greater community.  Hence marriages and inheritance were geared to maintaining family property intact.  Marriages were always arranged by parents to maintain or better the economic status of their sons or daughters.  Not all could get married however.  A man had to generally own land on which to support a family before he dared to marry.  It was not uncommon for men to wait until their 30s’ when they inherited property from their parents which enabled them to marry.  If a woman did not bring land into marriage, she had to have some kind of dowry.  Daughters who inherited property from their parents had to pass it on to their husbands.  All land was given to the eldest son (primogeniture) while younger sons might receive cash payments or wait for their older brother to die.

The main occupation of England was farming.  Private and public lands were not separated by fences as they are today.  Every village had a public area called the commons.  This was land which was available to anyone for pasturing, hunting, the gathering of fire wood, growing of crops, etc...  So poor farmers who did not own their own land, or rented, could eke out a marginal living by depending on the commons.  Unlike France, most English peasants or farmers did own their own land, however small.

Villages were connected by a system of dirt roads that became almost impassable during the wet season.  As a result, transportation was often slow and trade beyond the village was not easy.  Most English farmers never visited any place further than 25 miles from their birthplace, ever!  People made their own food, clothes, furniture, tools, and homes.  A few items which could not be produced could be obtained from wandering peddlers who also brought with them news.

Finally for fuel, there were two sources: Firewood & coal.  Nearly every English village had a coal mining operation.  These mines employed a small number of village dwellers, especially in the winter.  Coal pits from which coal was extracted belonged to the owner of the property where the coal mine was situated.

Over the next 100 years, a revolution as significant as the Neolithic Revolution (when early man turned from hunting and gathering to agriculture) will completely change life in your village.  Some historians believe this revolution (the industrial) is the most fundamental change in human history.  We will experience some of these changes in the next few hours.
Round 1 

It is now 1745.  England’s geography is unique in that no section of the country is more than 90 miles from the sea and there are many navigable rivers that crisscross the countryside.  An enterprising young capitalist (you) decides to invest money in the construction of a canal.  This is not a public venture but rather a private one.  The profits from your canal are astonishing!  For example, one canal built in 1745; the Oxford Canal yielded a 300% annual return for its investors for a period of more than 30 years.  This new revolution in transportation reduced the price of raw materials and reduced the cost of transportation drastically.  Coal could now be transported from the mines to the towns for half the price of horse-wagon transportation.  Since you invested your money, thereby making a tidy profit,build yourself 1 nice home anywhere on the map you would like it to be.  Don’t forget to construct the canal.  It must run parallel to the river.

Round 2

It is now 1750.  For a variety of different reasons (soap, diet, sanitation, ect…) there is a population explosion in England, and your village.  The cursed Bubonic Plague which for centuries wiped out your village has been virtually eliminated due to the disposal of sewage in the canals and then ultimately the ocean.  Add 5 houses (total 15).

Round 3

It is 1760.  The people of your village need a bit more food and goods to meet the needs of the new inhabitants.  Coincidentally, a number of other noteworthy events occur around 1760.  First, a number of new mechanical inventions for farming are developed.  Perhaps the greatest impact was Jethro Tull’s  creation of  the seed drill and the horse drawn cultivator.  Also, farmers begin to experiment with new, more productive framing practices like crop-rotation, new fertilizers, & new livestock breeding techniques.  Consequently farm production is significantly increased.  But there is one problem.  Most farmers own one tract of land.  Why should they, or how could they, invest in expensive machines when their land is so small?  What’s more, it’s almost impossible to buy land from anyone!  At the same time, pressure is placed on Parliament by large and small landowning farmers to make more land available.  Where is that land coming from?  The Commons of course!  A series of laws call the Enclosure Acts are passed by Parliament.  This means that landowners can buy pieces of common land from the government. Fence off an area 3x3 inches to be reserved as a commons. Add 5 houses (total 20) and 1 more nice house.

Round 4

It is now 1773.  A man named Richard Arkwright invents a new machine that can spin and weave cloth a hundred times faster than could be done by hand in a farm cottage ( the most common way of producing cotton cloth up to this time; the cottage industry ( putting-out  system).  He calls his new machine the Water Frame because its principle source of power was water.  Let’s imagine that the first water frame was built in your village (because of the river).  Since the water frame was large, a special building was needed and thus, the first factory for producing cotton cloth was built.  Add 1 factory (no smoke—it is powered by water).  Remember, the cotton factory must be placed on the river bank.  Canal water is not swift enough to generate the power to the working parts of the water frame.  Don’t add any smoke to this factory!!  Add 5 houses for workers (total 25)  

Round 5

It is now 1774.  Workers are needed to work in this new factory.  Since many people (women) cannot compete with the spinning and weaving of cloth made in the factory and there are large numbers of poor families who have lost their livelihood due to the Enclosure Acts, we do have an available supply of workers.  People move to your village to find work.  Add  15  houses (total 40); 1  church , 1  pub, &  1  store.  You may drawadditional roads and 1 additional bridge.  

Round 6

The profits from the first textile factory are enormous.  It should be no surprise that Richard Arkwright is referred to with two titles:  The first millionaire and the father of the factory.  New factories are built in your community:  Add 5 new factories (must be on the river bank as they need water power).  The early owners of these factories called themselves capitalists because they had the capital or money to purchase the raw material, the building, the water frame, and to pay their workers a fixed wage and make a profit.   Add 5 houses (total 45)

Round 7

It is 1780.  Unemployed workers from surrounding areas flood into your community looking for work.  Although wages are very low, they look attractive to starving families.  Housing is in great demand and for the first time a new kind of housing is constructed called Tenements.  Here dozens of families reside under one roof.  Add 5 Tenements.

Round 8

It is now 1781.  More workers need to live, eat, shop, drink, worship.  We need the social support services to go along with the demand.  Add 1 store, 1 pub, 1 church, & 1 school for those families wealthy enough to send their children (boys) to school.  Since workers in the factories work 6 days a week, the only day of rest is Sunday.  People flock to your churches so make them convenient for their tired feet. 

Round 9

It is now 1782. Workers work long, hard hours in the factories.  The average work day begins at 6:00 a.m. and ends at 9:00 p.m.  There is only a 30 minute break for lunch.  After work, exhausted, “stressed out” workers stop at their local pub for some relaxation.  Alcohol begins to be consumed throughout England in record amounts.  Add 5 more pubs.  Destroy 5 houses (total 40), add 4 tenements.

Round 10

It is now 1783.  Workers barely eke out a marginal existence.  There is never enough money to save and some workers go into debt.  Few, if any, could afford to send their children to school.  Still, there are a few families whose lifestyle is quite comfortable, even luxurious.  Who are they?  They are the large landowning farmers and factory owners.  Add 2 special homes.  Handsome manor houses are built and some are lavishly furnished with art.  These new rich (nouveau riche) are not part of the aristocratic class of England but they now can enjoy some of the refinements of the aristocratic rich such as food, servants, furniture, education, fine clothing, carriages, etc….Add 1 factory, add 15 houses for management personages (total 55) (Note: from this point on trees may be removed if you need space).

Round 11 

The year is 1785.  A man named James Watt invents a new machine called the steam engine.  The steam engine replaces the water frame.  First, it is far more efficient.  Second, it allows factories to be built away from the river.  This source of power is more mobile.  Capitalists quickly replace their water frames with steam powered weaving and spinning machines.  The main business in England is still textile manufacturing.  Add 10 factories with smoke.  Add smoke to all other pre-existing factories.  Also, add one nicer house since people continue to get rich.  Add 5 houses (total 60) and 1 tenement.  

Round 12 

The year is 1800.  A man named Henry Cort has just invented the puddling process.  This process makes it possible for coal, which is, fortunately, in abundant supply in England, to be used as the primary fuel in the new iron industry.  Consequently, your town is thrust into the “New Age of Heavy Industry”.  Larger factory districts appear which manufacture iron at low prices and that can easily be transported by your canal.  Add 1 new coal mine and a new iron bridge to replace the old wooden one.   Add 5 houses (total 65).   

Round 13

The year is 1815.  Coal miners are busy mining coal.  There is a great demand for coal right now:  home-heating, fuel for the steam engines, for the production of iron. Add another coal mine. Although in the 1700’s coal miners were adults who worked in the winter to supplement their wages, in the 1800’s they are typically children between the ages of 8 and 14.  The work is dangerous and unhealthy.  Children become victims of black lung, explosions, & accidents.  Their growth is stunted as they spend their 14 hour day stooped over.  They are malnourished and unable to exercise or eat properly.  Casualty rates go up.  Draw 1 cemetery.

Round 14

It is 1820.  The existing canals and dirt roads cannot accommodate the heavy industrial traffic.  New experiments with transportation using the power of a steam engine are tried.  The most successful appears to be a steam engine that pulls a series of wagons or cars on an iron track.  The first railroad is tested and proves to be quite effective.  Add 1 major railroad line connecting all your factories to your coal mines.  This is one continuous track which must connect all factories and mines (you may build additional railroad bridges only as needed).  Add 5 houses (total 70) for railroad builders. 

Round 15

It is 1827.  This new “revolution” in transportation draws thousands of people to your community.  Soon there becomes a surplus of workers.  Capitalists who wish to ensure their profits decide to hire women and children over men because can perform the same factory labor at one-half to one-quarter the price.  More and more children leave their homes to work.  Depressed, ashamed, and angry about their wives, and children toiling in factories, many men turn to crime, and the social life of the pub.  For the first time in England’s history, alcoholism appears in epidemic proportions.  Family life that existed for hundreds of years in England is disrupted.  Family members seldom eat together or see each other.  Add 1 jail & 2 pubs and 2 tenements.

Round 16 (Skip if you like)

It is 1835.  Using steam engines, iron and soon steel, British manufacturers introduced power-driven machinery in many industries.  The production of shoes, clothing, ammunition, and furniture became mechanized, as did printing and paper-making.  People used machines to cut and finish lumber, to process foods, and to make other machines.  Some new inventions and innovation processes had important by-products.  These by-products often developed into separate industries.  For example, iron smelters used coke, a by-product of coal, to improve the smelting process.  Then someone discovered that the gases that coal released during the coke-making process could be burned to give light.  During the 1830’s London and other large towns became the first communities to pipe in gas to burn in street lights.  Soon all around England hundreds of towns used gas to light streets and homes.  Add 20 street lamps.  (these are streetlamps and must be located along streets)

 Round 16 

It is 1838.  Let’s look at the working conditions in the factories.  The two predominant factories are textile and iron (steel).  Working conditions in either of these two were appalling.  Many workers contacted the deadly factory fever or white lung disease.  It was probably a variety of lung ailments:  cancer, tuberculosis, emphysema, etc…  Other workers were injured on the job in factory accidents.  There were no protective railings around the huge moving mechanical parts of machinery.  Children, weakened from lack of proper sleep or diet, stumbled into machinery and were mutilated.  Women with long hair that became undone often found themselves caught in moving machinery.  Regardless, if you were unable to work, you were fired. There was no health insurance. There was always a daily line of unemployed workers waiting to fill vacant jobs.  Add 2 hospitals and 1 more cemetery. 

Round 17

It is 1840.  There is a need for quicker transportation.  Coal, iron, finished products, & raw materials must all be transported from one area of England to another.  In Ireland in the late 1830’s a devastating potatoe famine drove hundreds of thousands of Irish to England.  Here was the cheapest of labor possible to build more railroads.  Add 1 more railroad line passing east to west through your town.   Add 5 houses (total 75) and 1 tenement for the new railroad workers. 

Round 18

It is 1842.  There are some advantages to urban dwellers.  City life is very different from the country life.  For the small but growing middle classes, a whole new cultural life is available.  Museums, theater, opera, restaurants, plays, & concerts are made available.  Whereas before only the aristocrats could afford the arts, but now the middle class enjoys the fine life of culture and good living.  Add 1 theater and 1 museum.  Add 2 private schools for upper class students (mark these schools with the letter “P”.   Add 1 nice house.

Round 19

It is 1845.  There are no pollution controls so the air in your community looks dark.  Windows, walls even trees are covered with layers of soot and coke.  The river that once flowed through your quiet village for hundreds of years is now unfit for drinking, bathing, or laundry.  A new disease begins to take the lives of people.  Malignant tumors grow in peoples’ bodies and the term cancer is first used in the medical profession.  The average life expectancy for the poor classes is now 30 years of age.  Your city is overcrowded and shrouded in factory smoke.  The noises, the loss of privacy, & the loss of the family unit shatters the peace of the old ways.  Suicide rates double, then triple.  Add 1 cemetery, 1 jail, 1 hospital to accommodate the victims of urban life.  

Round 20

It is 1850.  By this year several million acres of good English land has been enclosed and sold to private parties who own large estates.  Despite the misery this creates for England’s landless poor, the economy benefits for the rich are obvious.  These farmers purchase the newest power-driven machinery and can easily feed the working class of England (including the Irish).  The small landowning farmer is crushed by the enclosed commons.  They cannot afford the machinery and therefore cannot compete and grow food profitably.  Thousands of these folk leave their villages (where their ancestors had lived for hundreds of years) and move to towns and cities looking for work to feed their families.  Some refused to leave but took jobs working for the large landowning farmers.  By the thousands, they moved to the bleak, uninviting towns of the north and the new cotton mills.  Add 20 houses (total 95), 5 tenements, 2 stores, 1 church, 5 factories, and 1 pub, and 2 more nice houses and one special house. 

World History

Design a Village, c. 1850

Using what you have learned about the evolution of a town, from a site along a fast flowing river to a bustling economic center, design a town “from scratch”.

Your town must include the following structures and spaces.  Use the other side of the paper on which you created the Urban Game town.

1 river                                                       3 bridges

80 modest houses                                     1 city hall

15 splendid houses                                   1 museum

10 stores                                                   2 secondary school (public)

3 primary schools                               20 tenements

1 bank                                                       1 hospital

5 pubs                                                       1 theater

5 restaurants                                             3 churches

1 courthouse/jail                                      2 cemeteries

10 factories (various sizes)                      2 parks

2 railroad line, 2 stations                         1 library

8 streets with one intersection                  1 feed mill (where farmers buy grain)

3 coalmines                                        

Upon completion, some groups will be called upon to explain the rationale of their designs.
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Historical Investigation

The intent of this paper is to 

A) Foster your DBQ analytical skills, especially in regards to author bias, point of view, change over time, and how topics fit into a larger historical context.

B) Provide you with one of the building block skills needed to eventually write the historical research component of the 11th grade IB of the Americas internal paper

Your task is as follows;

1. Select a topic that falls within the topic of absolutism or the wars of religion 

Louis XIV

Peter the Great

Ottoman Empire

Suleiman the Magnificent
Catherine the Great
30 Years War

Divine Right


Philip II

Versailles

War of the 3 Henrys
2. You must have this topic approved by 

i. You may also wish to have your sources also approved
3. Once you have chosen a topic you will need to select two sources that you feel would be helpful if you were writing a historical investigation on your topic.  The sources chosen should be appropriate if you had to write such an investigation and could, for example, be written, oral or archeological.
i. Sources can be secondary or primary and must be a minimum length of at least one page.
4.  Build your analysis around discussing the origin, purpose, value and limitation of each document evaluated.
Your Evaluation of sources must
1. Be a critical evaluation of two important sources appropriate to the investigation and should refer to their origin, purpose, value and limitation. More than two sources may be evaluated but the emphasis should be on the thorough evaluation of two sources rather than a superficial evaluation of a greater number. 

2. Assess the usefulness of the sources, but not to describe their content or nature. 
3. Include the correct title, author, publisher and date for each source

4. Tell me why these sources would be useful if you were writing a historical investigation of your proposed topic.
5. Must include a works cited page
Evaluation of Sources - Rubric
0
There is no description or evaluation of sources.
(15-30)
Sources are described but there is no reference to their origin, purpose, value and limitation.  The  chosen sources may not be appropriate for the investigation. The section may not assess the usefulness of the sources

(30-45) The evaluation of sources is generally appropriate and adequate but reference to their origin,         purpose, value and limitation, is limited.  The section may not assess the usefulness of the sources
(50)
The evaluation of sources is thorough and there is appropriate reference to their origin, purpose, value and limitation.  The evaluation is critical in nature.  The chosen sources are appropriate for the investigation.  The section assesses the usefulness of the sources
G4 Trade Summit

The upcoming G4 summit will take place in Constantinople. Each student will be assigned one region to represent in the upcoming summit (China, Venice, Constantinople and the Arabian Peninsula.) 

Each student will have to submit a written report (1-2 pages typed). The written report should include a summary of trade through Constantinople, why it is such a great location for trade, any problems you are having, what goods are the most valuable, and offer suggestions to improve trade. 

Be prepared to discuss all trade issues on ___________________________.
Lesson # 25 -
The Renaissance 

“The Re-birth of Europe”

Before taking part in the 10AP / 9H Renaissance simulation, all students must complete an analysis of the Renaissance through 1 painting and 1 piece of literature. Answer the following directly on this document and turn in by Tuesday, February 9.

Section 1: All items in section 1 (Parts I – IV) must be completed individually by all members of the group.
Part I: (10 points) Define the following terms explaining how they relate to the Renaissance.
Classicism/Antiquity:
Individualism:

Secularism:

Skepticism:

Rhetoric: 

Patron :
Part II: (10 points) Answer the following the questions regarding the Renaissance.

How did trade play a role in the European Renaissance?

What items does your assigned city-state trade (origin of your trade items)? Where does your city-state trade? What were the purposes of the specific goods that your city state deals in?  What is the significance of these trade relations?
Between the period of 1450 and 1500 what was the primary form/ type of government of your city state? (How did it basically function?)
How did the Northern Renaissance differ from the Italian Renaissance?

Part III: Renaissance Artwork (20 points) 

You will be assigned 1 Renaissance painting: Describe how the painting embodies the renaissance.

NAME OF ARTWORK: ____________________________________________

ARTIST: ______________________________________

NATIONALITY: __________________________  

DATE PRODUCED: ____________

Check all of the following that apply:

· Religious  
   

Secular                                    Other:___________
· Individual/Portrait

Greek/Roman-the Classics   
· Describe the painting:

· Is there an emphasis on individuality? Explain
 

· What does this artwork tell us about the values and beliefs of the society when it was produced?
· How does art connect to the historical developments of the time period?
Part IV: (10 points) Renaissance Literature: Summarize and describe the importance of one of the Renaissance works found at the bottom the page.

Section 2: All aspects of section 2 (Parts V and VI) must be completed by each group.
Part V Resumes: 

A) You must first create a resume that proves you are a “Renaissance Man” and are well versed in the attributes of the Italian Renaissance.

B) You must create a second resume proving that you are a Northern or Christian Humanist.

Think “What would a ‘Renaissance Man’ be able to do?” when creating your resumes. You must choose a modern job for which you are applying to.  There a variety of places on the web to view sample resumes.    http://www.bestsampleresume.com/
Part VI: You will also be questioned on the following:

1. A plan of action regarding how you would handle the arrival of the plague to your city-state.

2. An original idea regarding the creation of a new renaissance art project to pitch to patrons.  You must submit a written proposal that includes the size of the work, key materials, and where the work will be placed.
3. Know the type of government implemented in your city state (1450-1500).

List of Renaissance Paintings/Sculptures:

1. Raphael, The Betrothal of the Virgin.
2. Raphael, School of Athens
3. Michelangelo, David
4. Piero della Francesca, The Flagellation of Christ
5. Veronese, Feast in the House of Levi
6. Nanni di Banco, Four Crowned Martyrs
7. Ghirlandaio, The Sassetti Altarpiece 

Northern Renaissance Paintings:

8. Jan van Eyck, Giovanni Arnolfini and his wife
9. Botticelli, Adoration of the Magi
10. 1514 -Quentin Massy, The Banker
11. Holbein's The Ambassadors (http://www.youtube.com/watch?v=1Jm-AV6zLsY)
12. Campin. Merode Altarpiece
List of Renaissance Literature:

a) Boccaccios, Decameron              

b) Erasmus, In Praise of Folly 

c) Machiavelli, The Prince           

d)  Castiglione, The Courtier    

e) Cervantes, Don Quixote
f)  Moore, Utopia
Lesson # 26 – “Meet the Monarch”
Meet the Press is a weekly American television news/interview program produced by NBC. It is the longest running television show in history. Meet the Press interviews national leaders on issues of politics, economics, foreign policy and other public affairs

Your Task:

Your group will be responsible for producing your own TV show modeled after the Sunday morning show, Meet the Press. We will call our show, Meet the Monarch!

During this “show” you will be interviewing absolute monarchs from the 16th-18th century in Europe. One person will play the role of the monarch, the other two-three members of the group will be the interviewers.

Absolute Monarchs/Guests:

Louis XIV: France

Peter the Great: Russia

Catherine the Great: Russia

Phillip II: Spain

Maria Theresa: Austria

Frederick the Great: Prussia

Directions:

1. Read background information from the textbook on your assigned ruler

2. Research your monarch and take notes when we go to the library.

3. Develop questions to address the following information on your monarch:

· What were the monarch’s major accomplishments?

· What problems did the monarch face during their reign?

· Examples of how they governed with absolute power- economy? Church?

· Were they educated? What were their interests?

· A typical day in the life of your monarch- were they spiritual? Did they meet with the peasants? etc.

You should have enough questions to fill an interview of 4-6 minutes..

4. Your questions and answers should be typed in size 12 font to hand in.

5. For the interview, all information should be written on index cards.

6. Find props to use for your interview and skit (feel free to be creative and use your sense of humor).
7. Practice! Practice! Practice!
Dates _____________________: Library Days for research and question development

Date___________________: Meet the Monarch Rehearsal

Dates: ____________________________: Meet the Monarch Presentations
My Absolute Monarch is: ______________________

Total Points: 100 points: 25 points for each category-(research, questions, presentation, audience participation)
“Body Ritual of the Nacirema”

By Horace Miner

Professor Linton first brought the ritual of the Nacirema to the attention of anthropologists twenty years ago (1936: 326), but the culture of this people is still very poorly understood. They are a North American group living in the territory between the Canadian Cree, the Yaqui and Tarahumare of Mexico, and the Carib and Arawak of the Antilles. Little is known of their origin, although tradition states that they came from the east...

 
Nacirema culture is characterized by a highly developed market economy which has evolved in a rich natural habitat. While much of the people's time is devoted to economic pursuits, a large part of the fruits of these labors and a considerable portion of the day are spent in ritual activity. The focus of this activity is the human body, the appearance and health of which loom as a dominant concern in the ethos of the people. While such a concern is certainly not unusual, its ceremonial aspects and associated philosophy are unique.

The fundamental belief underlying the whole system appears to be that the human body is ugly and that its natural tendency is to debility and disease. Incarcerated in such a body, man's only hope is to avert these characteristics through the use of ritual and ceremony. Every household has one or more shrines devoted to this purpose. The more powerful individuals in the society have several shrines in their houses and, in fact, the opulence of a house is often referred to in terms of the number of such ritual centers it possesses. Most houses are of wattle and daub construction, but the shrine rooms of the more wealthy are walled with stone. Poorer families imitate the rich by applying pottery plaques to their shrine walls.

While each family has at least one such shrine, the rituals associated with it are not family ceremonies but are private and secret. The rites are normally only discussed with children, and then only during the period when they are being initiated into these mysteries. I was able, however, to establish sufficient rapport with the natives to examine these shrines and to have the rituals described to me.

The focal point of the shrine is a box or chest which is built into the wall. In this chest are kept the many charms and magical potions without which no native believes he could live. These preparations are secured from a variety of specialized practitioners. The most powerful of these are the medicine men, whose assistance must be rewarded with substantial gifts. However, the medicine men do not provide the curative potions for their clients, but decide what the ingredients should be and then write them down in an ancient and secret language. This writing is understood only by the medicine men and by the herbalists who, for another gift, provide the required charm.

The charm is not disposed of after it has served its purpose, but is placed in the charmbox of the household shrine. As these magical materials are specific for certain ills, and the real or imagined maladies of the people are many, the charm-box is usually full to overflowing. The magical packets are so numerous that people forget what their purposes were and fear to use them again. While the natives are very vague on this point, we can only assume that the idea in retaining all the old magical materials is that their presence in the charm-box, before which the body rituals are conducted, will in some way protect the worshiper.

Beneath the charm-box is a small font. Each day every member of the family, in succession, enters the shrine room, bows his head before the charm-box, mingles different sorts of holy water in the font, and proceeds with a brief rite of ablution. The holy waters are secured from the Water Temple of the community, where the priests conduct elaborate ceremonies to make the liquid ritually pure.

In the hierarchy of magical practitioners, and below the medicine men in prestige, are specialists whose designation is best translated as "holy-mouth-men." The Nacirema have an almost pathological horror of and fascination with the mouth, the condition of which is believed to have a supernatural influence on all social relationships. Were it not for the rituals of the mouth, they believe that their teeth would fall out, their gums bleed, their jaws shrink, their friends desert them, and their lovers reject them. They also believe that a strong relationship exists between oral and moral characteristics. For example, there is a ritual ablution of the mouth for children which is supposed to improve their moral fiber. 

The daily body ritual performed by everyone includes a mouth-rite. Despite the fact that these people are so punctilious about care of the mouth, this rite involves a practice which strikes the uninitiated stranger as revolting. It was reported to me that the ritual consists of inserting a small bundle of hog hairs into the mouth, along with certain magical powders, and then moving the bundle in a highly formalized series of gestures. 

In addition to the private mouth-rite, the people seek out a holy-mouth-man once or twice a year. These practitioners have an impressive set of paraphernalia, consisting of a variety of augers, awls, probes, and prods. The use of these objects in the exorcism of the evils of the mouth involves almost unbelievable ritual torture of the client. The holy-mouth-man opens the client's mouth and, using the above mentioned tools, enlarges any holes which decay may have created in the teeth. Magical materials are put into these holes. If there are no naturally occurring holes in the teeth, large sections of one or more teeth are gouged out so that the supernatural substance can be applied. In the client's view, the purpose of these ministrations is to arrest decay and to draw friends. The extremely sacred and traditional character of the rite is evident in the fact that the natives return to the holy-mouth-men year after year, despite the fact that their teeth continue to decay. It is to be hoped that, when a thorough study of the Nacirema is made, there will be careful inquiry into the personality structure of these people. One has but to watch the gleam in the eye of a holy-mouth-man, as he jabs an awl into an exposed nerve, to suspect that a certain amount of sadism is involved. If this can be established, a very interesting pattern emerges, for most of the population shows definite masochistic tendencies. It was to these that Professor Linton referred in discussing a distinctive part of the daily body ritual which is performed only by men. This part of the rite includes scraping and lacerating the surface of the face with a sharp instrument. Special women's rites are performed only four times during each lunar month, but what they lack in frequency is made up in barbarity. As part of this ceremony, women bake their heads in small ovens for about an hour. 

The medicine men have an imposing temple, or latipso, in every community of any size. The more elaborate ceremonies required to treat very sick patients can only be performed at this temple. These ceremonies involve a permanent group of vestal maidens who move sedately about the temple chambers in distinctive costume and headdress. 
The latipso ceremonies are so harsh that it is phenomenal that a fair proportion of the really sick natives who enter the temple ever recover. Small children whose indoctrination is still incomplete have been known to resist attempts to take them to the temple because "that is where you go to die." Despite this fact, sick adults are not only willing but eager to undergo the protracted ritual purification, if they can afford to do so. No matter how ill the supplicant or how grave the emergency, the guardians of many temples will not admit a client if he cannot give a rich gift to the custodian. Even after one has gained and survived the ceremonies, the guardians will not permit the neophyte to leave until he makes still another gift.






The supplicant entering the temple is first stripped of all his or her clothes. In everyday life the Nacirema avoids exposure of his body and its natural functions. Bathing and excretory acts are performed only in the secrecy of the household shrine, where they are ritualized as part of the body-rites. Psychological shock results from the fact that body secrecy is suddenly lost upon entry into the latipso. A man, whose own wife has never seen him in an excretory act, suddenly finds himself naked and assisted by a vestal maiden while he performs his natural functions into a sacred vessel. Female clients, on the other hand, find their naked bodies are subjected to the scrutiny, manipulation and prodding of the medicine men.








 Few supplicants in the temple are well enough to do anything but lie on their hard beds. The daily ceremonies, like the rites of the holy-mouth-men, involve discomfort and torture. With ritual precision, the vestals awaken their miserable charges each dawn and roll them about on their beds of pain while performing ablutions, in the formal movements of which the maidens are highly trained. At other times they insert magic wands in the supplicant's mouth or force him to eat substances which are supposed to be healing. From time to time the medicine men come to their clients and jab magically treated needles into their flesh. 







There remains one other kind of practitioner, known as a "listener." This witch-doctor has the power to exorcise the devils that lodge in the heads of people who have been bewitched. The counter-magic of the witch-doctor is unusual in its lack of ritual. The patient simply tells the "listener" all his troubles and fears, beginning with the earliest difficulties he can remember. The memory displayed by the Nacirema in these exorcism sessions is truly remarkable. It is not uncommon for the patient to bemoan the rejection he felt upon being weaned as a babe, and a few individuals even see their troubles going back to the traumatic effects of their own birth.




 In conclusion, mention must be made of certain practices which have their base in native esthetics but which depend upon the pervasive aversion to the natural body and its functions. There are ritual fasts to make fat people thin and ceremonial feasts to make thin people fat. Still other rites are used to make women's breasts larger if they are small, and smaller if they are large. General dissatisfaction with breast shape is symbolized in the fact that the ideal form is virtually outside the range of human variation. A few women afflicted with almost inhuman hypermammary development are so idolized that they make a handsome living by simply going from village to village and permitting the natives to stare at them for a fee.








 Reference has already been made to the fact that excretory functions are ritualized, routinized, and relegated to secrecy. Natural reproductive functions are similarly distorted. Intercourse is taboo as a topic and scheduled as an act. Efforts are made to avoid pregnancy by the use of magical materials or by limiting intercourse to certain phases of the moon. 








Our review of the ritual life of the Nacirema has certainly shown them to be a magic-ridden people. It is hard to understand how they have managed to exist so long under the burdens which they have imposed upon themselves. But even such exotic customs as these take on real meaning when they are viewed with the insight provided by Malinowski when he wrote (1948: 70):
Looking from far and above, from our high places of safety in the developed civilization, it is easy to see all the crudity and irrelevance of magic. But without its power and guidance early man could not have mastered his practical difficulties as he has done, nor could man have advanced to the higher stages of civilization.

Questions: 

1. Where do the Nacirema people live? Where did they originate?

2. In what area do the people of the Nacirema spend most of their time?

3. Describe the latipso. What is the purpose of the place?

4. Describe how the Nacirema view the human body.

Lesson # 27 - VISUAL CLOSURE PROJECT FOR EURO

Devise and be able to defend a visual project worth 100 points relevant to European history from 1000-1850. It is supposed to be a learning tool, for you and for others.

You may make a map or series of maps, create a piece of art, make a graph, table, pie chart, creative "safety net" project, concept map, flow chart, family tree, cartoon or series of cartoons, or something else with my approval.

You may choose to use other kinds of media such as videos, music videos, powerpoint (NOT encouraged) original art work (encouraged) or miscellaneous evidence of genius. If your idea falls into these categories, TALK TO ME FIRST!

You must provide a bibliography showing the sources of your information.


WHAT KINDS OF INFORMATION CAN YOU MAKE VISUAL PROJECTS FROM?


Here are some ideas to turn into charts, graphs, time lines or tables

1. Military statistics: Casualties of different wars, costs of wars, deaths from combat versus deaths from disease, numbers of soldiers in different armies during a war, production of various weapons over time, death statistics for different tyrants, proportion of male population in  uniform, fatality rates

2. Demography: Population growth, rise or decline of birth rates, infant mortality rates, death rates, deaths from disease, marriage rates, age at first marriage, average number of children born to a marriage, changes in proportion of the population in given occupations, changes in proportion of population in different religions, union membership, suffrage, literacy rates, number of books published, amount of education, proportion of income spent on food or shelter.

3. Economics: Rise and fall of interest rates, rise and fall of price of gold, price of wheat, average annual income of different classes, gross national product, rise and fall of spending deficits, comparative value of different national currencies at one time and at different times, comparative production of natural resources, coal, steel or electricity, comparative production of food, number of books published, imports and exports, changes in tariff rates, changes in national debt

4. Politics and culture: maps of changing borders (be careful not to choose ones that are too easy) maps of migrations, literacy, locations of presses, timelines of zeitgeists and ideologies, family trees of important ruling families (make sure it is not too easy)
Point of View / Bias - What the “heck” is it?

You can look at POV in five distinct ways.
1.   Attribution. Identify who the author of the document is, including listing (both docs used directly & indirectly) doc numbers used at the end of the paragraph.  This is the minimal approach to POV. When students cite the authors of the documents by name or position, they are indicating that they understand that this is a particular person's expression rather than a statement of fact. Students need to provide consistent attribution throughout their essays, meaning all or most documents should be attributed. Attribution means using the name of the author of a document or something about the author given in the document. This is good for forming groups but does not tell us the POV. It is simply attribution, its expected you do this and gets no credit for POV.

Examples of attribution are: (NOTE – AVOID USING “SAID” TOO OFTEN)
Robert Southey, an English Romantic poet

A Dominican monk in Florence described...

John Taylor. an English writer, notes..

2.   Authorial point of view. Student shows awareness that the gender, occupation, class, religion, nationality, political position, or ethnic identity of the author may well have influenced the views that are expressed. For example:

Baltasar Rusow. as a Lutheran pastor, was naturally upset by the celebration of a Saint's Day since Lutherans don't venerate saints.
Since Mr. Southey is a Romantic poet and his account is written several years after his visit Doc. 2 cannot be taken as an accurate account. Mr. Southey is probably sensationalizing the account with his emotional description of a visit of more than 20 years removed. Or Since Mr. Southey is a Romantic poet he tends to describe things in an emotional manner. Or Since Doc. 2 is a published work from a Romantic it is 
meant to be sensational because it must sell to the public in the rising 
Romantic Movement. Or In Doc. 2 Robert Southey is using religious imagery to 
contrast the conditions in Manchester to earlier times. 

Bias: How has WHO this author is and/or WHAT he or she represents affected what he or she wrote in the document.  The bias issue raised merely has to be plausible, based on a rational knowledge of the historical facts.  Make a hypothesis and simply support it.  What is the value and or limitation of the documents reliability?  Bias or Point of View will indicate why a document was created.  Is it merely a photo of a crowd or was it one staged by the government to show support for the Kaiser’s 1914 declaration of war?  Good analysis will answer that question. Who or what does this author represent ?  The documents are often an "archtype",  representative of a larger group that held similar attitudes.  Make a point about the author’s background which might impact what he/she is writing

3.   Reliability and accuracy of source. Students critically examine a source for its

reliability and accuracy by questioning whether the author of the document would be in a position to be accurate and/or would likely be telling the truth. The student can also evaluate the type of source, e.g. a letter or official report, showing an understanding that different types of sources van in their probable reliability. For example:

•    R. Lassels's report of the Carnival celebrations in Italy is probably accurate because as an outside observer, he is more objective.

•    R. Lassels's report of the Carnival celebrations in Italy is probably inaccurate because as an outside observer, he would not fully understand local customs.

•    Mrs. Gaskell writes about riding slang in a private letter, which she probably would not write about in the same way in her published works.

4.   Tone or intent of the author. Students is examining the text of a document to determine its tone (e.g.. satire, irony, indirect political commentary) or the intent of the author. Tone is the feeling expressed in the document. To say Document 2 the author expresses disgust at the conditions of Manchester is merely tone. If a student identifies three examples of tone it can count as one example of POV (but remember it is not POV). Tone may be particularly useful for visual documents.

5.   Grouping of documents by author. When students group the documents by type of author, they are showing awareness that certain types of authors, by the very nature of being that type, will express similar views or consider events in a similar light. In the 2000 DBQ. there were three such groups of authors: government officials, clergy, and writers.

Is there a characteristic about the author that predisposes him to a certain viewpoint? Is intent of the document to persuade people to a certain viewpoint? Does the type of document influence the message?).

Sometimes, the author of a document is being sarcastic, satiric, or ironic. Sometimes the author of a document has "special knowledge" because of who he or she is. Sometimes the author is echoing another person in history, a person who doesn't have a document in the DBQ, or presaging another person in history--although this last example usually speaks more to "brings in relevant outside knowledge" than it does to "nuance."

Advance Placement parts: 

AUTHOR 

Who created the source? What do you know about the author? What is the author’s point of view? 

PLACE AND TIME 

Where and when was the source produced? How might this affect the meaning of the source? 

PRIOR KNOWLEDGE 

Beyond information about the author and the context of its creation, what do you know that would help you further understand the primary source? For example, do you recognize any symbols and recall what they represent? 

AUDIENCE 

For whom was the source created and how might this affect the reliability of the source? 

REASON 

Why was this source produced at the time it was produced? 

THE MAIN IDEA 

What point is the source trying to convey? 

SIGNIFICANCE 

Why is this source important? Ask yourself, “So what?” in relation to the question asked.

The Because - - - The Why - - - The Because

 

First because – a peasant wrote it, class distinction present, official document, newspaper article,  etc. . . .the obvious points about the author

 

The Why – Why important?  Why care?  Why did the author write it (motivation, purpose)?  Why is there a bias present? Why a specific audience?

 

Second Because – It is important because it provides (this is the critical, skeptical aspect) and makes the analysis POV, after the first couple POVs the students move away from the canned It is important because it provides line and develop their own insight and analysis.

Identifying point of view is a critical skill in showing analysis and determining veracity. 

2002 Manchester, England DBQ to illustrate the differences. 

Document 2 Source: Robert Southey, English Romantic poet, after visiting Manchester in 1807, Colloquies on the Progress and Prospects of Society, 1829. 
 
A place more destitute than Manchester is not easy to conceive. In size and 
population it is the second city of the kingdom. Imagine this multitude 
crowded together in narrow streets, the houses all built of brick and blackened 
with smoke: frequent buildings among them as large as convents, without their 
antiquity, without their beauty, without their holiness, where you hear from 
within, the everlasting din of machinery; and where, when the bell rings, it is to 
call the wretches to their work instead of their prayers. 

 
Now let's find the real POV in Document 2. Since Mr. Southey is a Romantic 
poet and his account is written several years after his visit Doc. 2 cannot be 
taken as an accurate account. Mr. Southey is probably sensationalizing the 
account with his emotional description of a visit of more than 20 years removed. 
Or Since Mr. Southey is a Romantic poet he tends to describe things in an 
emotional manner. Or Since Doc. 2 is a published work from a Romantic it is 
meant to be sensational because it must sell to the public in the rising 
Romantic Movement. Or In Doc. 2 Robert Southey is using religious imagery to 
contrast the conditions in Manchester to earlier times. 
 


Bias or Point of View will indicate why a document was created.  Is it merely a photo of a crowd or was it one staged by the government to show support for the Kaiser’s 1914 declaration of war?  Good analysis will answer that question.

Outside knowledge –try to show that you have knowledge of the DBQ subject aside from what is given by the docs.  Work this in to your analysis.

DBQ OUTLINE

Question:

I.
Introduction- Thesis statement (complete sentence)

· How can I utilize the information given in the “historical background”? (bullet points)

· Use the historical background information provided in every DBQ to your advantage…it should be the lead up to your thesis statement, which will give a general idea of an answer to the DBQ question.

· Your thesis statement should fully address the question and provide direction for your essay

II.
Summarize documents:

· Key point of each doc

	Doc 1


	

	Doc 2
	

	Doc 3
	

	Doc 4
	

	Doc 5
	

	Doc 6
	

	Doc 7
	

	Doc 8
	

	Doc 9
	

	Doc 10
	

	Doc 11
	

	Doc 12
	

	Doc 13
	

	Doc 14
	

	Doc 15
	


III.
Themes (Complete chart…use every document either directly or indirectly!)

· Analyze the documents by grouping them in 3 or 4 ways, depending on the DBQ question; each grouping will become a body paragraph

· Each body paragraph should relate to the thesis statement; where possible utilize effective transitions in the topic sentence itself or in the last paragraph of the preceding body paragraph!

	
	Theme 1
	Theme 2
	Theme 3
	Theme 4?

	Topic sentence for paragraph
	
	
	
	

	Document #’s
	
	
	
	


	Key supporting doc quote for each theme


	
	
	
	


IV.  Point of View / Author Bias (at least 4)

#1   Point of View / Author Bias (doc #)

#2   Point of View / Author Bias (doc #)

#3   Point of View / Author Bias (doc #)

#4   Point of View / Author Bias (doc #)

V.  Give 2 strong points of analysis and bring in outside knowledge of your topic

VI.
Conclusion (bullet points)

· Your conclusion should never begin w/ “In conclusion or In summary”…extend the analysis…explain how your topic relates to future events, aka assess the ‘big picture’ to demonstrate your general knowledge of European/U.S. History

DBQ Expanded Core Strategies:  Point of View 

As you read each document, use this acronym to help with point of view:

Medium
Audience
Gender
Social Status
Medium refers to the format of the document, such as journal, private letter, published letter, manual, textbook, etc.

Medium Green Flags

· journals & private letters—why?  

· official reports—why?

· manuals & textbooks—why?  

Medium Red Flags

· charts & maps—you can almost never do point of view on these

Audience refers to whomever the author intended to see the document.  

Audience Green Flags

· letter to friend or family member—why?

· published or imaginary letters—why?

Gender—consider how expected gender roles in the author’s time period might have affected his/her perception of the event, as well as education levels and expected occupation.

· What is a situation in which gender might affect point of view?

· What is a situation in which gender might have nothing to do with point of view?

Social Status—how might the author’s social status have affected his/her education, access to culture, literacy, etc?

· Give examples of two situations in which a person’s social status might affect PoV.


PoV ‘formulas—‘ you must make Point of View statements explicit.  Try these starters:

“As a (social status/gender of author), author would have viewed…”

“Naturally, since author ascribed to (some theory that you KNOW FOR A FACT the author supported), he/she would conclude that…”  (This one is especially good because it can include outside info.)

“Since this information was written in the form of a (medium), it would have been perceived as…”

“Writing in a (medium), author would/would not have been candid about his/her true feelings because…”

“This information was published in a (medium), and thus would have been perceived as accurate/authoritative by a (whatever century) audience.”

NEVER EVERS:

Never, ever say “this is accurate”  or “this is not accurate.”   You can say whether it would have been perceived as accurate by a certain group and why, but just saying ‘accurate’ is not acceptable.

Never, ever evaluate something as negative or positive unless you add a qualifier—such as, “from a modern point of view, this type of physical punishment might be perceived as negative.”

Never, ever say “this person was biased” unless you add a qualifier.  EVERYONE is biased.  You need to explain why and how this particular person is biased.  Example:  “As a prominent feminist, naturally Mary Wollstonecraft would have been biased in favor of de Gouges’s document, which influenced her statement of support.” 

Practice:

Using the DBQ provided, choose any SIX documents and do a MAGS analysis and write a document reference and a PoV statement (so two complete sentences for each of six documents).   (You may not have enough info in some cases to do all four letters of the acronym—just do what you can with what is there.)   Use the space below or attach a sheet of notebook paper if necessary.  
Part 6 – Activities - DBQ’s
GREEK DBQ

According to the ancient Greeks, what qualities were required of a leader and an honorable person?  Are there indications of this changing over time?


Document 1
Homer, Greek poet, The Iliad, conversation between Hector and his wife prior to his fight with Achilles, 1000 BCE

Wife-  O Hector, your courage will be your destruction; and you have no pity on your little son or on me, who will soon be your widow.

Hector-  Wife, I too have thought upon all this.  But I would feel deep shame if like a coward I stayed away from battle.  All my life I have learned to be brave and to fight always in the front ranks of the Trojans, winning glory for myself.


Document 2
Unknown Athenian, 500-400 BCE

My father was anxious to see me develop into a good man … and as a means to this end he compelled me to memorize all of Homer.


Document 3
Plutarch, Greek historian, The Lives of the Noble Grecians and Romans, description of Spartan education.

As soon as they were seven years old they were to be enrolled in certain companies and classes, where they lived under the same order and discipline, doing their exercises and taking their play together.  Of these, he who showed the most courage was made captain; they had their eyes always on him, obeyed his orders, and underwent patiently whatsoever punishment he inflicted; so that the whole course of their education was one continued exercise of a ready and perfect obedience.


Document 4
Pericles, Athenian politician, excerpt from Funeral Oration, 400 BCE.

Our constitution is called a democracy because power is in the hands not of a minority but of the whole people.  When it is a question of settling private disputes, everyone is equal before the law; when it is a question of putting one person before another in positions of public responsibility, what counts is not membership in a particular class, but the actual ability which the man possesses.  No one … is kept in political obscurity because of poverty.  Here each individual is interested not only in his own affairs but in the affairs of the state as well.



Document 5
Plato, Greek philosopher, student of Socrates, excerpt from The Republic, 400-300 BCE.

Unless either philosophers become kings in their countries or those who now called kings and rulers come to be sufficiently inspired with a genuine desire for wisdom; unless, that is to say, political power and philosophy meet together … there can be no rest from troubles … for states, nor for all mankind.


Document 6
Aristotle, Greek philosopher, student of Plato, 300 BCE.

We must rather regard every citizen as belonging to the state.


Document 7
Aristotle, Greek philosopher, student of Plato, 300 BCE.

The activity of the mind is not only the highest … but also the most continuous: we are able to study continuously more easily than to perform any kind of action.  It follows that the activity of our intelligence constitutes the complete happiness of man.  In other words, a life guided by intelligence is the best and most pleasant for man, inasmuch as intelligence, above all else, is man.  Consequently, this kind of life is the happiest.

Document-Based Question: The Mongol Terror, Mongol Peace

The following question is based on the accompanying documents (1-6). The documents have been edited for the purpose of this exercise.

What was the significance of Mongol expansion and rule in Eurasia during the 13th and 14th Centuries? How did the settled societies of Eurasia respond to the Mongols and what were the consequences of the interaction between sedentary peoples and the Mongols?

 Be sure your essay accomplishes each of the following:

* provides a complete answer to all parts of the question

* has a relevant thesis that is supported by evidence from the documents

* uses all or all but one of the documents

* analyzes the documents by grouping them in as many appropriate ways as possible 

* refers to the source of the document and the author's point of view where appropriate

* refers to at least one other document that is not included which could help further understanding of the issue

You may refer to relevant historical information not mentioned in the documents.

Document #1


Document #2


Document #3


Document #4


Document #5


Document #6


RAFTING with ISLAM

Directions: Choose one of the roles below and write a one and a half page typed essay using the audience, format and topic assigned to the role you have chosen.

	Role
	Audience
	Format
	Topic

	Muhammad
	People of Mecca
	Editorial

OP ED

(Opinion)


	Why citizens of Mecca should convert to Islam?

	Gabriel
	Muhammad
	Speech
	Why Muhammad should preach the message of Islam…



	Idol
	Archaeologist
	Letter in a time capsule


	Why I was smashed….



	Camel
	Herd
	Diary
	His observations of Muslims. What do Muslim’s believe?



	Free Choice

(must be approved by teacher)


	
	
	


Dutch Republic DBQ
This question is designed to test your ability to work with historical documents. As you analyze the documents, take into account both the sources of the documents and the authors' points of view. Write an essay on the following topic that integrates your analysis of the documents; in no case should documents simply be cited and explained in a "laundry list" fashion. You may refer to historical facts and developments not mentioned inthe documents.

1. Identify and analyze the challenges to the security, unity, and prosperity of the Dutch Republic, 1650-1713. Take into account both Dutch and foreign opinions.

Historical Background: In 1650 the Dutch Republic, a political union of seven provinces, was a formidable commercial, financial, and naval power. the wealthiest and most powerful province was Holland, dominated by the influential merchant elite of Amsterdam, the leading banking and trading center in Europe. For the Dutch Republic, the period from 12650 to the Peace of Utrecht (1713) was one of shifting aliances and a series of military conflicts with other European powers.

	 Document 1

	 THE DUTCH REPUBLIC AND RIVAL STATES IN THE LATE SEVENTEENTH CENTURY
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	 Document 2

	 BALTIC SEA TRADE 1645-1695
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	Document 3

	ESTIMATED LOSSES TO MERCHANT SHIPPING
IN THE THREE ANGLO-DUTCH WARS, 1652-1674

	 Dutch Ships Seized by the English
	2,000-2,700

	 English Ships Seized by the Dutch
	500


	 Document 4

	 Sir George Downing, English ambassador to the Dutch Republic, leter tothe English government, 1664

	 The government of the Dutch Republic is a shattered and divided thing; the province Holland alone must expect to bear the financial burden in a war because the other provinces are poor.


	 Document 5

	 Anonymous pamphlet published inthe province of Holland, 1669

	 We must make defensive fortifications o n land as well as outfit warships at sea; but we must also try to end the heavy taxes that are most burdensome on our merchants, especially those taxes levied to provide convoys for merchant ships. We who are naturally merchants must have low taxes, peace, and trade as well as protection, and we cannot be turned into soldiers.

	


	 Document 6

	 The Treaty of Dover, 1670

	 The king of France promises to pay to the king of England two million livres. Each of the allied sovereigns will then jointly declare war on the Dutch Republic. the king of France will defray all expenses of the campaign by land. For the war by sea the king of England will arm at least 70 warships.


	 Document 7

	 Resolution of the Amsterdam City Council, 1671

	 Not only the French monarch but other kings seem more and more to scheme how to ruin what remains of the trade and navigation of the Dutch Republic, and to take over part of it for themselves.


	 Document 8

	 Konrad Van Beuningen, Dutch ambassador to England, letter to the government of the Dutch Republic, 1672

	 England's interest consists in continuing or encouraging war between the Dutch Republic and France. Either these Dutch lands will become permanently a theater of war or they will be overwhelmed or flooded, in either case ruining our commerce.


	 Document 9

	 The Dutch Republic, government report, 1674

	 Differences arose with regard to the election of a military commander to lead the troops. Toward the end of 1671, the mutual distrust among the Dutch provinces hindered deliberations on how to oppose the violent attacks of Louis XIV.


	 Document 10

	 Political pamphlet published in Amsterdam, 1683

	 Other Dutch cities and provinces all too easily consent to a recruitment of thousands of men to fight the French. But who, other than wealthy citizens of Amsterdam, much like a rich milk cow, is to furnish the money?


	 Document 11

	 Marquis de Pomponne, French ambassador to the Dutch Republic, report to the French government, early 1680's

	 The English East India Company has grown larger and causes the Dutch much anxiety. This trade competition was the real cause of the war which broke ou in the 1650's between England and the Dutch Republic. It also caused another war between the Dutch and the king of England in the 1660's

	


	Document 12

	National Debt of the Dutch Republic (in guilders)

	 YEAR
	 DEBT

	 1688
	 30,000,000

	 1713
	 148,000,000


	 Document 13

	 Dutch colonial administrator, letter to the directors of the Dutch East India Company, 1705

	 The profits of our East Indian trade have turned into losses, the java trade is declining, and the commercial competition from the English, French, Portuguese, Chinese, and Muslims in Asia cannot be checked.


	 Document 14

	 Englishman resident in the Dutch Republic, letter about the Dutch reaction to losses suffered in the War of the Spanish Succession, 1709

	 The cries of widows, orphans, and tender virgins, deprived of their husbands, fathers and young men, prevail. Dutch armies, allied with the English in his war against France, have suffered extremely: they have not a hundred men left in each battalion out of a total of thirty battalions that engaged the French at the beginnig of the war.


[image: image26.png]


[image: image27.png]









"For some years I continued averse from mentioning this event, deeming it so horrible that I shrank from recording it and ever withdrawing one foot as I advanced the other. To whom, indeed, can it be easy to write the announcement of the death-blow of Islam and the Muslims….


"For even Antichrist will spare such as follow him, though he destroy those who oppose him, but these Tatars spared none, slaying women and men and children, ripping open pregnant women and killing unborn babes….these Tatars conquered most of the habitable globe, and the best, the most flourishing and most populous part thereof, and that whereof the inhabitants were the most advanced in character and conduct, in about a year; nor did any country escape their devastations which did not fearfully expect them and dread their arrival.,,,


"It is now time for us to describe how they first burst forth into the lands. Stories have been related to me, which the hearer can scarcely credit, as to the terror of the Tatars, which God Almighty cast into men's hearts; so that it is said that a single one of them would enter a village or a quarter wherein were many people, and would continue to slay them one after another, none daring to stretch forth his hand against this horseman. And I have heard that one of them took a man captive, but had not with him any weapon wherewith to kill him; and he said to his prisoner, "Lay your head on the ground and do not move," and he did so, and the Tatar went and fetched his sword and slew him therewith. Another man related to me as follows: "I was going," said he, "with seventeen others along a road, and there met us a Tatar horseman, and bade us bind one another's arms. My companions began to do as he bade them, but I said to them, "He is but one man; wherefore, then, should we not kill him and flee?' They replied, 'We are afraid.' 





- Ibn al-Atir, 1220-1221, Muslim historian 


 


 











"The Chinese are infidels. They worship idols and burn their dead as the Indians do. The king is a Tatar of the lineage of Chinggis khan. In every city in China is a quarter where the Muslims live separately and have mosques for their Friday prayers and other assemblies. They are highly regarded and treated with respect. 


" The Chinese are of all peoples the most skillful in crafts and attain the greatest perfection in them.... No one, whether Greek or any other' rivals them in mastery of painting. They have prodigious facility in it. One of the remarkable things I saw in this connection is that if I visited one of their cities, and then came back to it I always saw portraits of me and my companions painted on the walls and on paper in the bazaars…. It is their custom to paint everyone who comes among them. They go so far in this that if a foreigner does something that obliges him to flee from them, they circulate his portrait throughout the country and a search made for him. When someone resembling the portrait is found, he is arrested.


"China, for all its magnificence, did not please me. I was deeply depressed by the prevalence of infidelity and when I left my lodging I saw many offensive things which distressed me so much that I stayed at home and went out only when it was necessary.





 - Ibn Battuta, North African Muslim Traveler, The Travels of lbn Battuta  1325-1354


 











	"At Karakorum, [the Great Khan] has a large orda close by the city walls….there assemble at his court all the nobles anywhere within a two months' journey; and then he bestows on them garments and presents and displays his great glory. There are many buildings there… and in these are stored his provisions and treasures.


	"At the entrance to this palace… Master William of Paris has made for him a large silver tree, at the foot of which are four silver lions….


	" The palace is like a church….and the Khan himself sits at the northern end high up so that he can be seen by everyone…. like a god."





- William of Rubrick, envoy of King Louis IX of France, ca. 1255





	"Having taken counsel for making peace with us, You Pope and all Christians have


sent an envoy to us….The contents of your letters stated that we ought to be baptized and become Christians. To this we answer briefly that we do not understand why we should do this….you wonder at so great a slaughter of men, especially of Christians and in particular Poles, Moravians, and Hungarians, we reply….


	"Because they did not obey the word of God and the command of Chingis Chan and the Chan, but took council to slay our envoys, therefore God ordered us to destroy them and gave them up into our hands. For otherwise if God had not done this, what could man do to man? ….But we worshipping God have destroyed the whole earth from the East to the West in the power of God….Therefore if you accept peace and are willing to surrender your fortresses to us, You Pope and Christian princes, in no way delay coming to me to conclude peace….But if you should not believe our letters ….nor hearken to our counsel then we shall know for certain that you wish to have war. After that we do not know what will happen: God alone knows.





- letter from Guyuk Khan to Pope Innocent IV, ca. 1247








-





	"The people of Tabriz live by trade and industry; for cloth of gold and silk is woven


here in great quantity and of great value. The city is so favorably situated that it is a market 


for merchandise from India and Baghdad, from Mosul and Hormuz, and from many other 


places; and many  Latin merchants come here to buy merchandise imported from foreign lands…. It is a city where good profits are made by traveling merchants. The inhabitants are a mixed lot and good for very little….


	Among the people of these kingdoms there are many who are brutal and bloodthirsty. They are for ever slaughtering one another; and, were it not for fear of the government, that is, Tartar lordship…they would do great mischief to travelling merchants. The government imposes severe penalties upon them…"





 - Marco Polo, reporting on his travels through Persia, as recorded by Rusticiano, The Travels of Marco Polo, ca. 1300





      "In the whole world there are to be found no more obedient subjects than the Tartars [Mongols] …. They pay their lords more respect than any other people, and would hardly dare lie to them…. dispute hardly ever leads to blows…. and  there are no large-scale thieves or robbers among the….


      …. they regard each other almost as members of one family, and, although they do not have a lot of food, they like to share it with one another….No one holds his fellow in contempt, but each helps and supports the other to the limit of his abilities.


      They are extremely arrogant toward other people and look down on all others with disdain. In fact, they regard them, both noble and humble people alike, as little better than nothing…. they are the greatest liars in the world in dealing with other people….


     They are messy in their eating and drinking and in their whole way of life….At the same time they are mean and greedy, and if they want something, they will not stop begging and asking for it, until they have got it. They cling fiercely to what they have, and in making gifts they are extremely miserly. They have no conscience about killing other people."





- Giovanni de Piano Carpini, Franciscan envoy to the "Great Khan" from Pope Innocent IV ca. 1246
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