Ms. Brown
That One School
111 Abcd St.
Thatonetown, WA 98234

Welcome, students and guardians, to Ms. Brown’s 8th Grade Language Arts!

I am excited to be teaching the unit, ‘Society and Ourselves,’ this upcoming quarter.  Throughout the quarter we will be looking at how societies are envisioned, created, and structured and for what purposes.  We will be looking at our own roles in society and the roles of others around us.  We will be questioning how our society could be different and the reasons some might choose for changing our society.  Our main vehicle for encountering these themes and ideas will be through Lowis Lowry’s work, The Giver.  As an engaging tale of humanity’s struggle to create the perfect society pitted against individuality and choice, this novel is a perfect text to invite young reader’s into the world around them.
Students will read this short novel, find literary elements within the text, monitor their reading and understanding, compare and contrast the themes and situations in the text to those in our own world and lives, make inter-textual connections, and make important connections between characters in the book and themselves.

Also, students will be writing a major argument essay that requires research into an attempt at creating any society that “failed” in the past OR a group that is currently attempting to change an entire, existing society.  Students will argue whether or not they agree with those at work and whether or not their attempts were/are well founded and “right” or ill founded and “wrong.” Finally students will present their papers in an oral presentation that will focus on clear, strong, focused and lucid communication. 

The communication, reading, and writing skills that we will explore and strengthen in this course directly correlate with the Essential Academic Learning Requirements and Grade Level Expectations for the state of Washington, as mandated by the Washington State Office for the Superintendent of Public Instruction.  All of these skills are directly transferable to those tested for by the Washington Assessment of Student Learning.

Please feel free to contact me for any questions, comments, clarifications or any other reason at all. I strive to create an environment where every student will succeed; the best way to do this involves clear and open communication between the student, myself and you, the guardian.

Thank you for your participation!

Sincerely,

Ms. Brown
Society and Ourselves

8th Grade Language Arts

Ms. Brown
(555)555-5555

ms.brown@thatoneschool.net
This quarter, students in the class will look at themes of social construction, socialization, coming of age, family and relationships, fairness, conformity, and utopian visions.  We will explore these themes through a class reading of Lowis Lowry’s, The Giver.  As we read there will be many small, in class writing assignments, discussion assignments, and group work assignments.  These will be graded and assessed based on participation in class.  

Students who miss class will fall behind; a student’s presence in the classroom is expected in order to make a passing grade in this class.  Students may make up missed classes by arranging alternate and equal activities with the teacher to be completed no later than two days after being assigned.   Each agreement will be made in the form of a contract with the teacher and will be signed by both teacher and student.

Grading for the course is as follows:

	Daily Journal
	20%

	Character Descriptions Worksheet
	5%

	Mass Media Example
	5%

	Argument/Research Essays
	30%

	Oral Presentation
	15%

	Daily Participation
	25%


All assignments aside from the oral presentation and argument paper will be assessed on a complete/incomplete basis.  Otherwise, assessment will be rubric based.  Rubrics are attached at the end of this syllabus and will be reviewed far ahead of the assignment’s due date in order that students may be very familiar with expectations.  Students may attend a workshop after class, before class, or during lunch on scheduled days in order to see examples of essays graded according to the same rubrics and to practice grading essays according to these rubrics.  This is highly recommended for those students who have not experienced rubric assessment previously.

	Week 1
	The Giver
	8th Grade EALR’s:

	Day 1
	*Pre reading: Problems in our society brainstorming

*Activity: Plan, create and present your own society
	R 2.3
W 2.1, 2.2


	Day 2
	*Definition of the word Utopia
*Present our societies and discuss whether or not they are Utopian.

*Discuss the themes, point of view, setting, and possible author purposes in The Giver.
	R 2.2, 2.4

C 3.3

	Day 3
	*Read the Man the Boy and the Donkey Fable
*Discussion: possible morals, morals as themes. Is pleasing everyone possible?

*Begin reading The Giver. Chapters 1-2.

*Journal: write questions, comments, reactions to reading.
	R 2.1, 2.3, 3.4
W 2.2

	Day 4
	*Revisit previous day’s readings.
*Continue reading The Giver. Chapters 3-4.

*Discussion: Jonas as outsider/different.

*Activity: family structures, treatment of the elderly.
*Journal: write on how Jonas’ world relates or differs from our own experiences.
	R 2.1, 2.3
W 2.2


	Day 5
	*Compare Contrast our community/society/family structures with those in The Giver as large group.  
*Continue reading The Giver. Chapters 5-6.

*Journal: predict what might happen with the baby Gabriel.  

*Homework: Think of an example in our society of sending a group member “elsewhere” and record in your journal.
	R 2.3, 3.2
W 2.2

	Week 2
	Reading The Giver
	

	Day 6
	*Present “elsewhere” findings. 
*Journal: write about whether “elsewhere” is a punishment or reward.

*Discuss whether or not being sent “elsewhere” is a punishment or reward.

*Predict what will happen next.
*Continue reading The Giver. Chapters 7-8.
	R 2.2
C 1.2, 3.2, 3.3
W 2.3

	Day 7
	*Mini Lesson on Euphemisms.
*Pre-Read: Journal about euphemisms.
*Continue reading The Giver. Chapters 9-10.

*Small groups: Brainstorm why Jonas does not know what snow is and what the purpose of this might be. Why would the Giver know?
	R 2.2, 4.2

W 2.3, 3.2

	Day 8
	*Read The Kites and the Swans fable.  Discuss possible morals/themes.
*Brainstorm a time or instance in your life or in society at large where something good was given up in the hopes for something better.

*Continue reading The Giver. Chapters 11-12.

*Journal write/Think-Pair-Share about sameness and conformity.  What is an example in our own society of conformity being demanded?
	R 2.2, 3.4, 4.2

W 2.2

	Day 9
	*Read: Introduction to The Patriot Act
*Think-Pair-Share: compare Patriot Act and The Giver.
*Small Group Discussion: The Patriot Act.

*Continue reading The Giver. Chapters 13-14. 
*Journal: Responses to The Patriot Act

	R 3.2, 3.4, 4.2

W 2.2

	Day 10
	*Brainstorming: what are some things that adults ask of young adults that are unfair?

*Continue reading The Giver. Chapters 15-16.

*Character descriptions worksheet.
*Share worksheets.
	R 2.2, 3.2

C 1.1, 3.2, 3.3


	Week 3
	Reading The Giver
	

	Day 11
	*Share conclusions about character descriptions.

*Predict what will happen next.

*Continue reading The Giver. Chapters 17-18.

*Journal about Jonas’ responsibility as the Receiver and whether or not this is fair OR about the return of memories to the community after the death of the other Receiver and whether or not this was fair.
	R 2.1, 2.2

C 2.3
W 2.2

	Day 12
	*Discussion: Think-pair-share predicting what will happen next.

*Continue reading The Giver. Chapters 19-20.
*Journal about a time when you realized that reality was much different from what you had previously perceived it to be.  What was your reaction?  Did your feelings about any person/people change?  How do you feel about it now?  How does this relate to Jonas’ experience after seeing one of the twin babies release?
*Present our moments of realization.
	R 2.3
C 3.3
W 2.2

	Day 13
	*Continue reading The Giver. Chapters 21-22.

*Watch excerpts from video of Seattle General Strike from http://depts.washington.edu/

labhist/strike/video.shtml

*Journal: who do we rely on in our communities?  What would happen if they deserted their responsibilities?.

*Think-pair-share: predict what will happen next. Use textual examples to support your conclusions.
*Homework: Find examples in the mass media (i.e. news shows, news websites, newspapers, magazines, radio news shows) of people working toward a change in or changing their society.
	R 3.4

C 1.2
W 2.2

	Day 14
	*Continue reading The Giver. Chapter 23.

*Group work summarizing themes of family and relationships, sameness, outsiders, and feelings. Textual examples.

*Journal on final thoughts about The Giver OR what you believe happened to Jonas in the end.
*Homework: Media examples continued.
	R 3.4, 4.2

C 2.3
W 2.2

	Day 15
	*Present mass media findings.
*Discuss Societal Vision essays and rubric.

*Journal: what types of societies are you drawn to exploring in your essay OR what aspects of our own society would you like to explore possible changes in?

*Homework: search the internet or talk to family/friends to come up with a topic for your essay.
	C 1.1, 1.2, 2.1
W 1.1

	Week 4
	Essay Writing
	

	Day 16
	*Brainstorming: Is our society like or dislike Jonas’? How?
*Discussion: Essay topics, acceptable resources.

*Brainstorming and Outlining essays in small groups.
	W 1.1, 2.1, 2.2

	Day 17
	*Writing workshop on outlines
*Brainstorms, outlines, research.
	W 1.1, 2.1, 2.2

	Day 18
	*Writing workshop on paraphrasing our research and using quotations
*Outlines, research.
	W 1.1, 2.1, 2.2, 3.1, 3.3

	Day 19
	*Writing workshop on argument essay form and style.

*Drafting.
	W 1.2, 3.1, 3.2, 3.3

	Day 20
	*Writing workshop on sentence construction.

*Drafting.
	W 1.2, 3.1, 3.2, 3.3

	Week 5
	Essay Writing
	

	Day 21
	*Writing workshop on paragraph construction.

*Drafting.
(FINAL ESSAYS ARE DUE SOON)
	W 1.2, 3.1, 3.2, 3.3

	Day 22
	*Writing workshop on peer-editing.

*Peer-edit in small groups.

(FINAL ESSAYS ARE DUE SOON)
	W 1.4, 3.1, 3.2, 3.3

	Day 23
	*Writing workshop on revision.

*Revision.

(FINAL ESSAYS ARE DUE SOON)
	W 1.3, 3.1, 3.2, 3.3

	Day 24
	*Communication workshop on volume, rate and pitch.

*Practice in small groups reading your essays, give feedback on volume, rate and pitch.

*Journal: goals for bettering presentation skills, strengths and weaknesses.
*Discussion of oral presentations and rubric.
(FINAL ESSAYS ARE DUE TOMORROW)
	C 3.1, 3.3, 4.1, 4.2


	Day 25
	*Communication workshop on eye contact and body movement.

*Practice in small groups reading your essays, give feedback on eye contact and body movement.

*Journal: goals, improvements, strengths, and weaknesses.

(FINAL ESSAYS ARE DUE TODAY)
	C 3.1, 3.3, 4.1, 4.2


	Week 6
	Oral Presentations
	

	Day 26
	*Oral Presentations
	C 2.1, 3.3

	Day 27
	*Oral Presentations
	C 2.1, 3.3

	Day 28
	*Oral Presentations
	C 2.1, 3.3

	Day 29
	*Oral presentations.
	C 2.1, 3.3

	Day 30
	*Oral presentations.
	C 2.1, 3.3

	R= Reading EALR                 W= Writing EALR                 C= Communication EALR


	Oral Presentation Rubric : Argument Paper

	
	
	
	
	

	 
	 
	 
	 
	 

	
	
	
	
	

	Teacher Name: Ms. Brown
	
	
	

	
	
	
	
	

	
	
	
	
	

	Student Name:     ________________________________________
	

	
	
	
	
	

	CATEGORY
	4
	3
	2
	1

	Speaks Clearly
	Speaks clearly and distinctly all (100-95%) the time, and mispronounces no words.
	Speaks clearly and distinctly all (100-95%) the time, but mispronounces one word.
	Speaks clearly and distinctly most ( 94-85%) of the time. Mispronounces no more than one word.
	Often mumbles or can not be understood OR mispronounces more than one word.

	Posture and Eye Contact
	Stands up straight, looks relaxed and confident. Establishes eye contact with everyone in the room during the presentation.
	Stands up straight and establishes eye contact with everyone in the room during the presentation.
	Sometimes stands up straight and establishes eye contact.
	Slouches and/or does not look at people during the presentation.

	Volume
	Volume is loud enough to be heard by all audience members throughout the presentation.
	Volume is loud enough to be heard by all audience members at least 90% of the time.
	Volume is loud enough to be heard by all audience members at least 80% of the time.
	Volume often too soft to be heard by all audience members.

	Preparedness
	Student is completely prepared and has obviously rehearsed.
	Student seems pretty prepared but might have needed a couple more rehearsals.
	The student is somewhat prepared, but it is clear that rehearsal was lacking.
	Student does not seem at all prepared to present.

	Gestures and Body Movement
	Student moves body according to content in a thoughtful, meaningful and focused way. Student uses gestures appropriately.
	Student mainly moves only when appropriate, making use of space. Student sometimes uses gestures appropriately.
	Student doesn't use a lot of space but doesn't move in a distracting way either. Student doesn't gesture very often and sometimes does so at the wrong moments.
	Student moves without meaning and uses distracting gestures frequently.

	
	
	
	
	


	Persuasive Essay Rubric: Societal Visions

	
	
	
	
	

	 
	 
	 
	 
	 

	
	
	
	
	

	Teacher Name: Ms. Brown
	
	
	

	
	
	
	
	

	
	
	
	
	

	Student Name:     ________________________________________
	

	
	
	
	
	

	CATEGORY
	4 - Above Standards
	3 - Meets Standards
	2 - Approaching Standards
	1 - Below Standards

	Position Statement
	The position statement provides a clear, strong statement of the author's position on the topic.
	The position statement provides a clear statement of the author's position on the topic.
	A position statement is present, but does not make the the author's position clear.
	There is no position statement.

	Support for Position
	Includes 3 or more pieces of evidence that support the position statement and addresses one counter argument.
	Includes 3 or more pieces of evidence that support the position statement.
	Includes 2 pieces of evidence that support the position statement.
	Includes 1 or fewer pieces of evidence.

	Sources
	All sources used for quotes, statistics and facts are credible and cited correctly.
	All sources used for quotes, statistics and facts are credible and most are cited correctly.
	Most sources used for quotes, statistics and facts are credible and cited correctly.
	Many sources are suspect (not credible) AND/OR are not cited correctly.

	Description

	The student describes events, people, or places in the essay vividly and creates a “picture” for us. 
	There is description evident in the essay but at times it is not vivid or effective.
	The essay contains very little description and rarely attempts to create a visual picture for the reader.
	There is no imagery used at all, the essay lacks any attempts to visually stimulate the reader.

	Sentence Structure
	All sentences are well-constructed with varied structure.
	Most sentences are well-constructed, some varied structure 
	Most sentences are well constructed, but there is no variation is structure.
	Most sentences are not well-constructed or varied.

	Grammar & Spelling
	Author makes no errors in grammar or spelling that distract the reader from the content.
	Author makes 1-2 errors in grammar or spelling that distract the reader from the content.
	Author makes 3-4 errors in grammar or spelling that distract the reader from the content.
	Author makes more than 4 errors in grammar or spelling that distract the reader from the content.

	
	
	
	
	


Society and Ourselves

Lesson Plans
Day 6: What is “Elsewhere”?

Grade: 8

Unit: Society and Ourselves

Objectives:

· Students will identify parallels between the text and our society by locating a media example of such and writing a paragraph that cites three textual examples of similarity. (Reading 2.2.3, 3.3.2. Communication 1.1.2, 3.3.2.) 
· Students will assess the purpose of a plot component and support their analysis with textual evidence, citing at least two examples. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4.)
Rationale:

This lesson is part of a larger sequence which will lead to the student firmly grasping the theme of social construction in The Giver and to the student writing an essay about societies.  Students will continue the habit of drawing parallels and lines of distinction between the society in the novel and our own society.  Since social themes are large and may be difficult to grasp, the focus is on discussion, finding concrete examples of parallels from our own society, and personal reflection.

Sequence of Activities:

Presentations:  “Elsewhere,” media findings. Ask some students to share their findings and evidence from the text. (10 mins)

Journal: Write about whether or not being sent “elsewhere” is a punishment or a reward in Jonas’ society. Use at least two examples from the text to support your ideas. (10 mins)
Discussion: Is being sent “elsewhere” a punishment or reward? Does this idea differ from society to society? (10 mins)

Why are people sent “elsewhere” in Jonas’ world?

What does “elsewhere” mean to them?

Do people want to go “elsewhere”?  Do people fear it?

Why might someone in Jonas’ world change their mind about “elsewhere”?

Continue reading The Giver. Chapters 7-8. (20 mins)

Check for Understanding:

Students will participate in discussion and media example sharing as a mark of understanding.  Journal writing will be checked as an exit slip.

Materials Needed:

Spare articles for those who didn’t bring one would be helpful.  Each student will need their journal and novel.

Day 7: The Giver
Grade: 8

Unit: Society and Ourselves

Objectives:
· Students will assess the use of and purpose of euphemism as a literary element by citing 3 textual examples as evidence. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4)
· Students will predict events in a novel by brainstorming in small groups and producing a poster with all four sections completed. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4)
· Students will assess motivations of characters in a novel by brainstorming in small groups and producing a poster with all four sections completed. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4)
Rationale:
This lesson exposes students to a literary element of The Giver that links directly to the main theme of social construction and dystopia- euphemism. Students are also encouraged to employ deeper reading skills by connecting this concept to their own lives and by predicting and analyzing elements of the text in small groups.  
Sequence of Activities:
Mini Lesson: Euphemisms (10 mins)

Present the definition of Euphemism. (Euphemism is the substitution of an agreeable or less offensive expression for one that may offend or suggest something unpleasant to the listener)
Brainstorm euphemisms that we use or hear.

Why do we replace words and meanings?

When would be want to use euphemisms?

Is it good to use them? Bad? Rude? 

How do you feel when someone glosses over the truth? 

What are some euphemisms in The Giver?
Pre-Read: Record at least three euphemisms you’ve heard, we talked about, or you’ve used. Record the euphemisms we’ve encountered in The Giver and state why you believe Jonas’ society chooses to use these euphemisms.  Guess why they might use these euphemisms and support your guess with an example from the text. (10 mins)
Continue reading The Giver. Chapters 9-10. (10 mins)
Small groups: Brainstorm why Jonas does not know what snow is.  Why might his society have chosen to disallow memories of snow? Why would the Giver know? What would the community’s purpose be in allowing one person to retain memory? Record answers, ideas and thoughts on a butcher paper sheet quartered so that there is one section for each question. (20 mins) 
Check for Understanding:
Students will participate in discussion as a mark of understanding as well as produce a group poster for the small group activity.  Journals will be used as exit slips.

Materials Needed:

A large sheet of butcher paper will be necessary for each group and drawing utensils for each group.  Also, each student will need their journal and novel.
Day 8: The Greater Good
Grade: 8

Unit: Society and Ourselves

Objectives:
· Students will compare motivations in our own society to those of Jonas’ by creating an image to represent their conclusions. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4) 
· Students will be able to apply the literary concept of theme across genres by recording an example of a moral in a fable and at least three themes apparent in our novel. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4, 3.3.4.)
· Students will draw parallels between their own lives and the events of the novel by journaling at least three similarities. (Reading 2.2.4. Writing 2.2.2.)
Rationale:

Students understand new concepts better when they can connect them to old, established schema.  Since theme is often a very tough concept for burgeoning readers to grasp, relating the concept and purpose of theme to that of the moral of a fable will assist students in this goal.  

Sequence of Activities:
Read The Kites and the Swans fable.  (7 mins)

Record possible morals.  Note the connection between morals in a fable and themes in novels. (13 mins)
What are possible morals for this fable?

Does The Giver seem to have any morals emerging yet? What are they?

What is a theme in a novel?

Are themes in novels and the moral in a fable similar? If they are not, how do they differ?

Add any themes from The Giver this lesson may have helped you recognize on your sheet.
Small Groups: Brainstorm a time or instance in your life, or in society at large, where something good was given up in the hopes for something better.  Discuss the parallels between this decision and the decisions of the elders in Jonas’ community. Create a small picture to represent this and share with the large group. (10 mins)
Continue reading The Giver. Chapters 11-12. (10 mins)
Journal: Find an example in the text of how conformity is demanded. What is an example in our own society or lives of demanded conformity? Think-Pair-Share for class discussion on this topic. (10 mins)
Check for Understanding:

Students will participate in small and large groups as a mark of understanding.  Journals will be used as exit slips.
Materials Needed:

An overhead transparency of the fable, The Kites and the Swans, will be needed. Students will require their journals and novels.

	The Kites and the Swans 
The kites of olden times, as well as the Swans, had the privilege of song.  But having heard the neigh of the horse, they were so enchanted with the sound, that they tried to imitate it; and, in trying to neigh, they forgot how to sing.
[image: image1.wmf]



Day 9: Lesser Evil?

Grade: 8

Unit: Society and Ourselves

Objectives:

· The student will compare two texts and present one similarity to the class. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4. Communication 1.1.2) 
· The student will record response to question whether society is utopic or distopic in at least two paragraphs. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4)
Rationale:

The ability to see parallels and connections between multiple texts will serve students in their development of critical thinking skills.  Also, student’s abilities to analyze their own society will be enhanced.  

Sequence of Activities:

Read: Introduction to The Patriot Act. (10 mins)

Think-Pair-Share: compare our society, in light of the Patriot Act, to that of Jonas’. (10 mins)

Small Group Discussion: (15 mins)
Students will respond to the following statements and either agree or disagree, stating why they take the stance they do.
· Sometimes personal rights must be given up in order to protect people from those who could be a danger to all of us.

· It's better to be safe than sorry when it comes to fighting terrorism.

· The government should have the right to investigate to the fullest extent any suspicious person and their activities.

· Civil Liberties have been granted in the Constitution's Bill of Rights and should be preserved, no matter what.

A Group record of answers to these questions will be required.
Continue reading The Giver. Chapters 13-14. (15 mins)

Journal: Personal conclusions about The Patriot Act’s relationship to The Giver.. (10 mins)

Check for Understanding:

Students’ participation in group discussions will display their understanding and engagement while journals will be required as an exit slip.

Materials Needed:

Handouts of The Patriot Act introductory article, below.
Patriot Act Continues to Spark Debate 

Posted: 09.17.03
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Almost two years after the introduction of the USA Patriot Act, President Bush is asking lawmakers to expand the powers provided under the anti-terrorism legislation.

Printer-friendly versions: HTML / PDF
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The president's request is the latest spark in the controversy over the USA Patriot Act - the Uniting and Strengthening America by Providing Appropriate Tools Required to Intercept and Obstruct Terrorism Act - which Congress signed into law one month after the terrorist attacks on Sept. 11, 2001. 
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In a speech delivered the day before the two-year anniversary of Sept. 11, President Bush called on Congress to "untie the hands of our law enforcement officials so they can fight and win the war against terror."

The expanded powers would allow officials to

bypass a judge or grand jury in order to obtain subpoenas in time-sensitive terrorism investigations. It would also deny bail to terrorism suspects and open up the federal death penalty for terror-related crimes that result in death.

	Reading and Discussion Questions


Currently, the act allows officials to track an individual's communications on the Internet, install telephone and computer wiretaps, obtain search warrants for voice-mail and e-mail messages, access personal information, such as medical, financial and educational histories, and access library records without proof of a crime.
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Growing Criticism [image: image14.png]
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Supporters and critics of the law are constantly at odds over what liberties Americans should have to sacrifice in exchange for their safety.

The Patriot Act's most outspoken critic, the American Civil Liberties Union, or ACLU, an 80-year-old civil rights watchdog organization, called the act a "surveillance monster" and argued that there were "virtually no rules" governing the new powers.
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The act slowly eliminates judicial oversight and upsets checks and balances, ACLU Executive Director Anthony Romero told Newsweek magazine. 

"Of course we want to be safe, but the government of the United States under the leadership of George Bush and John Ashcroft has perpetrated a cruel hoax on the American people," New York Civil Liberties Union Executive Director Donna Lieberman said. "It has taken advantage of this unspeakable tragedy to launch a broadside against our fundamental rights."

Another complaint from civil liberties groups is that the law is increasingly being used against criminals, who are not terrorists.
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A man in North Carolina accused of running a methamphetamine lab was charged with breaking a new state law that bars the manufacturing of chemical weapons. If he is convicted he could get 12 years to life, a crime that had previously only resulted in a six-month sentence, the Associated Press reported.
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Defending the Patriot Act [image: image22.png]
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In an effort to rally support for the Patriot Act, Attorney General John Ashcroft recently finished a 16-city tour, traveling across the United States to speak to law enforcement officials in defense of the act.

Ashcroft pointed to the triumphs the government has made under the act since Sept. 11, 2001. Among them, federal prosecutors have brought more than 250 criminal charges under the law, resulting in more than 130 convictions or guilty pleas.
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"We have used tools provided in the Patriot Act to fulfill our first responsibility -- that of protecting the American people," Ashcroft said. "We've used these tools to provide the security that ensures liberty."

Former Assistant Attorney General Viet Dinh said the act's success is obvious because nothing has happened in the last two years, an achievement for law enforcement officials, the Department of Justice and Ashcroft.

Lawmakers, hoping to avoid the heated debates that surrounded the passage of the original Patriot Act, are expected to quietly attach additions to the Patriot Act to spending bills, which are usually easier to pass in Congress.

Day 10: Characters and Roles
Grade: 8

Unit: Society and Ourselves

Objectives:

· The student will compare and contrast the text and their own lives in society by citing three examples from the text (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4. Communication 1.1.2.) 
· The student will analyze characters in The Giver by completing the character worksheet completely. (Reading 2.2.1, 2.2.2, 2.2.3, 2.2.4)
Rationale:
Students often have trouble assessing the worth and value, role, and purpose of ancillary characters in a text.  The character worksheet will assist students in developing skills of character analysis.

Sequence of Activities:

Think-Pair-Share: Brainstorm about what things adults ask of young adults that are unfair? How is this like or dislike Jonas and his world? Use examples from the text (15 mins)

Continue reading The Giver. Chapters 15-16. (10 mins)
Individually: Character descriptions worksheet. (15 mins)

Share worksheets, insights about characters in the novel or their role in their society and any other revelations. (10 mins)

Check for Understanding:

Students participation in group discussions will demonstrate engagement and understanding.  Character worksheets will be used for exit slips.

Materials Needed:

Copies of character worksheets will be required for each student.  Students will need their journals and novels.

Name___________________________________
Period________________

	Character
	Description/

Type of Person
	Evidence Supporting your Assessment
	Character’s Assignment in Society

	Jonas


	
	
	

	Fiona


	
	
	

	Asher


	
	
	

	Jonas’ Father


	
	
	

	Jonas Mother


	
	
	


Society and Ourselves

Additional Possible Collateral Readings: Fables and Morals

The Ass and the Mule 

A mule breeder set forth on a journey, driving before him an Ass and a Mule, both well laden.  The Ass, as long as he traveled along the plain, carried his load with ease, but when he began to ascend the steep path of the mountain, felt his load to be more than he could bear.  He entreated his companion to relieve him of a small portion, that he might carry home the rest; but the Mule paid no attention to the request.  The Ass shortly afterwards fell down dead under his burden.  Not knowing what else to do in so wild a region, the Muleteer placed upon the Mule the load carried by the Ass in addition to his own, and at the top of all placed the hide of the Ass, after he had skinned him.  The Mule, groaning beneath his heavy burden, said to himself:  "I am treated according to my deserts.  If I had only been willing to assist the Ass a little in his need, I should not now be bearing, together with his burden, himself as well."
-"An ounce of prevention is worth a pound of cure"-

The Bundle of Sticks

An old man on the point of death summoned his sons around him to give them some parting advice.  He ordered his servants to bring in a faggot of sticks, and said to his eldest son: "Break it."  The son strained and strained, but with all his efforts was unable to break the Bundle.  The other sons also tried, but none of them was successful.  "Untie the faggots," said the father, "and each of you take a stick."  When they had done so, he called out to them: "Now, break," and each stick was easily broken.  "You see my meaning," said their father.

-Union gives strength.

The Ant and the Chrysalis

An Ant nimbly running about in the sunshine in search of food came across a Chrysalis that was very near its time of change. The Chrysalis moved its tail, and thus attracted the attention of the Ant, who then saw for the first time that it was alive. "Poor, pitiable animal!" cried the Ant disdainfully. "What a sad fate is yours! While I can run hither and thither, at my pleasure, and, if I wish, ascend the tallest tree, you lie imprisoned here in your shell, with power only to move a joint or two of your scaly tail." The Chrysalis heard all this, but did not try to make any reply. A few days after, when the Ant passed that way again, nothing but the shell remained. Wondering what had become of its contents, he felt himself suddenly shaded and fanned by the gorgeous wings of a beautiful Butterfly. "Behold in me," said the Butterfly, "your much-pitied friend! Boast now of your powers to run and climb as long as you can get me to listen." So saying, the Butterfly rose in the air, and, borne along and aloft on the summer breeze, was soon lost to the sight of the Ant forever.
-"Appearances are deceptive."

The Dog and the Wolf

A gaunt Wolf was almost dead with hunger when he happened to meet a House-dog who was passing by.  "Ah, Cousin," said the Dog. "I knew how it would be; your irregular life will soon be the ruin of you.  Why do you not work steadily as I do, and get your food regularly given to you?" "I would have no objection," said the Wolf, "if I could only get a place." "I will easily arrange that for you," said the Dog; "come with me to my master and you shall share my work."  So the Wolf and the Dog went towards the town together.  On the way there the Wolf noticed that the hair on a certain part of the Dog's neck was very much worn away, so he asked him how that had come about.  "Oh, it is nothing," said the Dog.  "That is only the place where the collar is put on at night to keep me chained up; it chafes a bit, but one soon gets used to it."  "Is that all?" said the Wolf.  "Then good-bye to you, Master Dog."
-Better starve free than be a fat slave.

The Hawk, the Kite, and the Pigeons 

The pigeons, terrified by the appearance of a Kite, called upon the Hawk to defend them.  He at once consented.  When they had admitted him into the cote, they found that he made more havoc and slew a larger number of them in one day than the Kite could pounce upon in a whole year.  

-Avoid a remedy that is worse than the disease.  

The Man, the Boy, and the Donkey

A Man and his son were once going with their Donkey to market. As they were walking along by its side a countryman passed them and said: "You fools, what is a Donkey for but to ride upon?"

So the Man put the Boy on the Donkey and they went on their way.  But soon they passed a group of men, one of whom said: "See that lazy youngster; he lets his father walk while he rides."

So the Man ordered his Boy to get off, and got on himself. But they hadn't gone far when they passed two women, one of whom said to the other: "Shame on that lazy lout to let his poor little son trudge along."

Well, the Man didn't know what to do, but at last he took his Boy up before him on the Donkey.  By this time they had come to the town, and the passers-by began to jeer and point at them.  The Man stopped and asked what they were scoffing at.  The men said:" Aren't you ashamed of yourself for overloading that poor donkey with you and your hulking son?"

The Man and Boy got off and tried to think what to do.  They thought and they thought, till at last they cut down a pole, tied the donkey's feet to it, and raised the pole and the donkey to their shoulders.  They went along amid the laughter of all who met them till they came to Market Bridge, when the Donkey, getting one of his feet loose, kicked out and caused the Boy to drop his end of the pole.  In the struggle the Donkey fell over the bridge, and his fore-feet being tied together he was drowned. "That will teach you," said an old man who had followed them:

-"Please all, and you will please none."
THE LOTTERY!!!
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